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DZIVE VALODAI, VALODA UN
AR VALODU

Maris Baltins

Lidz sim Latvija nav bijis parasts 1pasi atzimét akade-
misko macibspeku un zinatnieku seSdesmit piecu gadu jubi-
leju, ka tas ierasts vairakas citas valstis, tomér griti nesaska-
tit zinamu logiku Sadas gadadienas svinéSana ar1 pie mums.
SeSdesmit pieci miiza gadi apliecina divus biitiskus ievéribas
cienigus momentus, proti, no vienas puses, tas lauj spriest
par aptuveni cetrdesmit akadémiskajam darbam un zinatnei
veltitu gadu laika paveikto, bet, no otras, tas parada attiecigas
personibas zelta briedumu un apliecina to, ka uzkrata inte-
lektuala bagaza un pieredzes briedinatais viedums lauj pama-
toti sagaidit nozimigus darbus ar1 turpmak. Ja Inas Druvietes
darbabiedru, kolegu un audzéeknu sagatavotais veltijumkra-
jums aizsaks So tradiciju, tad biisim gandariti, ka $1 gramata
biis pirma gara virkne.

levadapcere par veltjjumkrajuma adresati pienakas
izklastit vinas biografiskos datus un celu zinatng, tacu Sai
gadijuma gribu uzreiz paust atrunu, ka Sai gadijuma tas nebiis
vis sauss un pedantisks visu amatu, projektu un publikaciju
uzskaitijums, bet gan nedaudz subjektiva skice, izgaismojot
atseviskus biitiskus momentus, kas nozimigi vinas personibas
izpratne.



Inai Druvietei, kura dzimusi 1958. gada 29. maija Riga,
laimeéjies nakt pasaule akadémiska darba ievirzita gimene,
kur jau no mazotnes vina varéjusi verot, ka nepartraukts
darbs sevis pilnigosana, lekciju un zinatnisku rakstu sagata-
vosana ir passaprotama lieta. Vinas tevs, inZenierzinatnieks,
Dr. ing. Peteris Blinkens (1922-2008) bija tekstilrtipniecibas
tehnologijas specialists, ilggadejs Rigas Politehniska institita
(tagad — Rigas Tehniska universitate) docétajs. Budama aréji
lidzigaka tévam, Ina, Skiet, no vina mantojusi ari atturibu
un velmi ieverot distanci, nevienu nelaizot parak tuvu savai
komforta zonai. Mate, Dr. habil. philol. Aina Blinkena (1929-
2017), bija viena no spilgtakajam plasa profila 20. gadsimta
otras puses valodnieceém, kuras darbiba devusi butisku iegul-
dijumu daudzos pétijumu virzienos, visdzilakas pedas atsta-
jot ar darbiem par latviesu valodas gramatisko sistemu, tas
interpunkciju un valodas vesturi, ka ar1 ilgstosi darbojoties
valodas kultiiras un terminrades joma. Abi vecaki bija celu-
Sies no Limbazu puses, konkrétak, — no Vidrizu apkaimes.
Vini piederéja tai latviesu inteligences paaudzei, kas uz palik-
Sanu Riga ienaca savos studiju gados 20. gs. 40. gados, piere-
dzédami gan no gimenes labi zinama tradicionala zemnieci-
bas dzivesveida sagrauSanu, gan represijas, gan gritibas ar
dzivesvietas atrasanu galvaspilséta. To risinot, téva rokam
1960. gadu sakuma léni un neatlaidigi tapa gimenes maja
Braslas iela, kur Ina mit vel Sobrid, kaut gan toreiz smilSaina
un ceriniem apaugusi nomales ielina tagad partapusi par
tranzitmagistrali.

Mazotneé par Inu uzpémas rupes vecmamina (mates-
mate) un vinas masas, tade] vinai nenacas apmeklét bernu-
darzu. Ka vina pati atzist, tas atstajis zinamu iespaidu uz
raksturu, no vienas puses, attistot paspietieckamibu un speju
arl vienatné sevi nodarbinat, bet, no otras, neveidojot dazas
socialas prasmes (gan labas, gan ne tik slavejamas), kuras
attista tikai agrina nonaksana kolektiva. Ka vina pati nereti



atzist, tad vina sava paaudzeé itin viegli spéjot atskirt bijusos
bérnudarzniekus no tiem, kam Sadas pieredzes triikst. Ne
tapéc, lai vienus vai otrus slavetu vai peltu, bet tapéc, ka dazas
atskiribas objektivi pastav ar1 pec daudziem gadiem. Ka tiesi
tas aprakstamas, tas btitu attiecigo specialistu nopietns péti-
jumu lauks.

Sada attistiba jau agrini, tris gadu vecuma, noved
pie lasitprasmes apgtiSanas un aizrautigas iedzilinasanas
gramatu pasaulé. Ar laiku tas vinai lavis izkopt 1pasu atrla-
siSanas tehniku, kas paver iesp&ju apgit lielus informaci-
jas apjomus 1sa laika. Ina meédz apgalvot, ka tikpat ka nav
gramatu, ko vina, rokas panémusi, nebtitu Iidz nakamajam
ritam ar1 izlasijusi. Uznemtas gramatu bagatibas jau agrini
lavusas gt prieksstatu par valodas gramatisko strukttiru un
tas sintaksi, tadel arjau pirms apzinatas maciSanas vinai bijis
intuitivi saprotams, vai teikums pareizs vai ne un kur liekami
komati.

Pec pamatskolas kursa apgtiSanas Rigas 55. vidusskola
Ina nonak Rigas 49. vidusskola ar kimijas novirzienu. So
skolu tolaik visai pamatoti dévéja par toposo arstu sagatavo-
Sanas vietu, jo daudzi tas absolventi, tostarp arl daudzi vinas
klasesbiedri (ar1 vinas toposais virs Janis Druvietis), padzili-
natu iepaziSanos ar kimiju uztver ka drosu celu caur talaika
Rigas Medicinas institiita visai nopietnajiem iestajeksame-
niem. Doma, vai neizskirties par labu medicinas vai biologijas
studijam, kadu laiku visai nopietni apsvérta, tomér nosver-
Sanos par labu filologijas studijam ietekmé zinama nepa-
tika pret matematiku un fiziku. Sais gados giitas zinamas
sekmes biologijas olimpiadés, un milestiba pret dzivo dabu
visas tas izpausmes saglabajusies visu miiZu, priecajoties par
$ada rakstura gramatam un daudzveidigajam dabas filmam.
Ikviena pasaules mala, kur vien Inai nacies nokliit, vina, ja
vien tas iesp€jams, bez SaubiSanas centisies apmeklét turie-
nes zverudarzus un botaniskos darzus, dodama tiem prieks-



roku salidzinajuma ar daudziem citiem apskates objektiem.
Apmekléto zoologisko darzu skaits nu jau parsniedzis treso
desmitu, un tie joprojam nebeidz parsteigt ar retam sugam un
iekartojuma koncepciju atskirtbam.

Pec lemuma par filologiju ka topoSo profesiju Ina
1976. gada iestajas Latvijas Valsts universitates Filologijas
fakultate, lai apguitu latviesu valodas un literattiras speciali-
zaciju. Pretstata daudziem studiju biedriem vina jau Saja laika
skaidri apzinas, ka vinas miiza aicinajums ir tiesi valodnie-
ciba, ne mirkli nelaujoties poetizétam prieksstatam par lite-
ratiiras pétisanu. Skiet, tas tik viegli izdodas ari tapéc, ka
vinai nekad nav bijusas ambicijas redzét sevi dzejnieka vai
rakstnieka loma, kaut draugiem vina nereti ar joka pieskanu
teikusi, ka varbtit vajadzetu sacerét kadu ,,sievieSu romanu”,
ko briziem nekorekti identificeé ar seénalu jeb lubu literatiiru.

Pec pirma studiju gada pabeigsanas Ina 1977. gada vasara
nodibina gimeni ar toreizéjo medicinas studentu, tagad psihi-
atru un psihoterapeitu Jani Druvieti, ar kuru draudziba aizsa-
kusies jau vidusskolas laika. Jau studiju laika gimené ienak
abi bérni — meita Inese (1978) un déls Peteris (1981). Liekas, ka
Ina ir tieSs piemers, cik aplami ir kadreizejie vecaku un tagad
ar1 daudzu jauno cilveku prieksstati par agrinam laulibam
un agrinu bérnu radisanu ka skersli sekmigam studijam un
izaugsmei profesija. Turklat ar1 Saja gadijuma visas organi-
zatoriskas lietas sekmigi risinatas pasu spekiem, bez daudzu
nestradajosu vecmaminu vai algotu auklu palidzibas.

Izveloties tematu kursa darbiem, vélak ari diplomdar-
bam, Ina pieversas Karla Milenbaha (1853-1916) personibai
un vina mantojumam. Kaut gan Karla Milenbaha vards it ka
batu zinams gandriz ikkatram izglitotam latvietim, tomer
Sis zinasanas lielakoties aprobeZojas ar visparéju informaciju
par aptuveniem dzives datiem un kaut kad, biezi pa gabalu,
redzéto ,LatvieSsu valodas vardnicu” jeb Milenbaha un
Endzelina vardnicu. Un $ada zinasanu ierobeZotiba tolaik bija



attiecinama ne tikai uz citu profesiju parstavjiem, bet ari uz
personam ar respektablu filologisko izglitibu, jo bez atsevis-
kiem jubilejas rakstiem péedéjais plasakais vina dzives apce-
rejums, kas piederéja Ludviga Adamovica spalvai, bija publi-
céts 1927. gada.

Saskatot kontrastu starp bibliotekas iepazitajiem
K. Milenbaha rakstiem, to paliekoSo nozimi latviesu valodas
attistiba un tajos ietverto atzinu musdienigumu un zinasanam
par vina personibu pat valodnieku vida, Ina pienem lemumu
atdot sim valodniecibas pilaram vina pelnito vietu. Sava zina
ta bija nostasanas pret Jana Endzelina izcelSanu par vienigo
latviesu valodniecibas milzi, ta¢u nevis, lai mazinatu vina
nopelnus, bet lai skaidrak izprastu abu diZgaru sadarbibu un
darbibas péctecibu. Var teikt, ka tikai ar Inas svaigo skatu bija
iespejama zinama veértibu parvertésana, ko, iespéjams, psiho-
logisku iemeslu del nespéja agrakas valodnieku paaudzes,
kas pie J. Endzelina bija macijusas vai saskaré ar vinu strada-
jusas, bet K. Milenbahu pazina tikai pastarpinati.

Pec sekmigi (ar sarkano diplomu) pabeigtam studijam
1981. gada I. Druviete uzsak darba gaitas Latvijas Zinatnu
akadémijas Latviesu valodas un literattiras institiita. Turpinas
Karla Milenbaha valodniecisko uzskatu izpéte, kas vainagojas
ar disertacijas ,Karla Milenbaha zinatniskas darbibas nozime
latviesu literaras valodas normu attistiba” (originalnosau-
kums ,, 3Hauenne HayuHoI1 AesaTeapHOCTY Kapaa Mioaenb6axa
AASL Pa3BUTHS HOPM AAaTBIIICKOTO AUTEPaTyPHOTO sA3bIKa™)
izstradasanu filologijas zinatnu doktora Laimdota Ceplisa
(1930-1992) vadiba. Tas aizstavéSsana notika 1986. gada
27. marta, un iegutais filologijas zinatnu kandidata grads
1992. gada tika nostrificéts par filologijas doktora disertaciju,
resp., par Dr. philol.

Lidztekus latvieSu valodas vestures pétijjumiem daudz
laika veltits valodas kultiiras jautajumiem, kuri iztirzati vaira-
kos rakstos. 1987. gada sakas ar1 docetajas darbs toreizéjas
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Latvijas Valsts universitates Pedagogijas fakultate, parva-
rot tolaik visai krasi noskirto Zinatnu akadémijas institaitu
un augstskolas fakultasu dzivi, tomér bija vajadzigi vairaki
gadu desmiti un paaudZzu nomaina, lai drosi apgalvotu, ka
$ads dalijums palicis pagatné. Sai laika rodas iecere sagata-
vot publicésanai K. Milenbaha darbu izlasi (to izdodas istenot
krietni velak), ka arl nopietni pievérsties citu 19. gs. otraja
pusé publicéto latvieSu valodnieku darbu atkartotiem izde-
vumiem. Apjoma dél K. Milenbaha izlasei prieksa aizsteidzas
Jekaba Velmes (1855-1928) darba ,Veéstules par valodu un
valodniecibu” (pirmpublicéjums Zurnala , Austrums” no 1885.
Iidz 1888. gadam) izdoSanai iesniegtais manuskripts, tacu
apgadu gausa darba tempa dél tas ta ar1 paliek neizdots un,
skiet, noklidis. Kad 1990. gada apgada ,, Zinatne” iznak mono-
grafija , Karlis Milenbahs”, kas ir pirmais tik izverstais apcere-
jums par kadu latviesu valodnieku, Inas Druvietes dziveé ir jau
sacies cits posms, proti, valodas vesturi ka pétniecibas objektu
nomainijusi sociolingvistika un praktiska darbosanas valodas
politika. Par So péetijjumu Ina 1992. gada sanéma , Profesores
Annas Abeles pieminas fonda” balvu.

20. gs. 80. gadu otra puse ir laiks, kad gaisa jausamas radi-
kalas parmainas, tikai to virziens un apjoms sakotnéji nebija
pilniba apjausams. Latvija Sai laika sakas lidz tam nepiere-
dzeta nacionala mobilizacija, kurai lidzigu veésturé varbit
var atrast vienigi lielaja tautas paSorganizéSanas darba Beglu
laikmeta Pirma pasaules kara gados. Centra izvirzas latviskas
identitates un kulttirtelpas problémas, kas neizbégami noved
pie centrala jautajuma, proti, pie nepiecieSamibas garantét
latviesu valodas statusu un ilgmuizibu. Péc Radoso savienibu
plenuma 1988. gada junija sakuma, kura pirmo reizi atklati
izskanégja daudzi lidz tam publiski neiztirzati jautajumi par
kulttiras vietu un politiskiem procesiem Latvija, prieksplana
izvirzas nepieciesamiba noteikt latviesu valodas konstitucio-
nalo statusu. Reiz€ ar oficialo darba grupu veikumu péc Ainas



Blinkenas publikacijas ,Par latviesu valodas statusu — esos$o
un velamo” (Padomju Jaunatne, 1988., Nr. 220., 30. augusta)
verojams vel nebijis tautas atbalsts (354 280 parakstu) par labu
valsts valodas statusa noteik3anai. Sis posms noslédzas ar
1988. gada 6. oktobra LPSR Augstakas padomes lemumu par
latviesu valodas pasludinasanu par valsts valodu. Tas ir liels
panakums, tacu ar to vien nepietiek, jo, lai Sis lemums nepa-
liktu tiri deklarativs, nepiecieSami daudzi citi tiesibu akti,
bet, pats galvenais, jasak veidot tada valodas politika, kuras
meérkis butu nepartraukta un merktieciga latviesu valodas
poziciju stiprinasana. Un §i1 valodas politika javeido gudri un
zinatniski pamatoti, lai spetu parvaret PSRS centralas varas
gadu desmitiem istenotas ricibas sekas ka cittautiesu, ta pasu
latviesu apzina. Jo, slepjoties aiz gludiem vardiem par inter-
nacionalismu un jaunu cilveku kopibu, okupacijas vara nekad
nav atkapusies no virzibas uz parkrievosanu un migracijas
nodrosinatu etnodemografiskas strukttiras nomainu, nereti
$o ideologisko nostadnu dél pat atsakoties no ekonomiskas
dabas pretargumentiem.

Tas ir laiks, kad aktivi politiskaja dzive iesaistas daudzu
nozaru zinatnieki, dodami savu ieguldjumu Atmodas
procesa, tomér ipasa loma Sajos procesos atvéleta latviesu
valodas specialistiem, kuriem tiesa veida jaiesaistas gan
valodas politikas izstrade, gan tas praktiska iedzivinaSana.
Sis ir bridis, kad Ina Druviete no valodas kultiiras un valod-
niecibas véstures pétnieces partop par sociolingvisti. lemesli,
kapeéc tiesi vina Sai laika izvirzas par vadoso $is jomas specia-
listi, ir vairaki, un no tiem pirmaja vieta noteikti minama
misijas apzina un atbildiba par tautas nakotni, tomer ne
mazaka nozime ir arl vispusigajam interesém kops agras
jaunibas, giistot plasu skatu uz daudziem ar valodas politiku
ciesi saistitiem sociologijas, psihologijas, vestures un politi-
kas zinatnes jautajumiem. Kopa ar institiita kolegi Dr. philol.
Dzintru Hirsu vinas jau 20. gs. 90. gadu sakuma izvirzas par
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vadoSajam specialistém valodas politika, sadalot lomas tade-
jadi, ka Dzintra péc kltiSanas par 1992. gada februari dibinata
Valsts valodas centra vaditaju parstav valsts parvaldi, bet Ina—
akademisko vidi. Un jau 1992. gada top pirmas zinatniskas
publikacijas par sociolingvistikas problémam, bet turpmaka-
jos gados to skaits regulari pieaugs.

Sai laika ir jarisina ari daudzas praktiskas valodas
normeésanas problemas, tadél Ina 1992. gada klust par jaun-
izveidotas Latviesu valodas ekspertu komisijas vaditaju. Esot
Saja amata, sekmigi izdodas atvairit divu veidu draudus iedi-
binatajam valodas normam, jo, no vienas puses, dzirdami
parmetumi par parak cieSu reglamentaciju, to visos gadiju-
mos identificgjot ar nevélamu un demokratijai it ka neatbil-
stosu preskriptivismu, bet, no otras, sludinot atgrieSanos pie
,Vvienigas pareizas okupacijas varu nesabojatas pareizraksti-
bas” (to identificgjot ar r un ch atjaunosanu), kuru personifice
tas lietojums daZos trimdas izdevumos, kas vai par vienigo
normu avotu uzltikoja 1944. gada , Latviesu pareizrakstibas
vardnicu”. Ar elastibu un rakstura stingribu izdodas sagla-
bat racionalu pieeju, valodas normésana iztiekot bez sp&jiem
ravieniem.

Lai iegtitu plasu skatu uz sociolingvistikas problemam
un iepazitos ar citu valstu pieredzi, Ina jau kops 1990. gadu
sakuma plasi izmanto izdevibu viesoties arvalstu augstskolas,
lai apgtatu daudzus lidz tam tikpat ka nepieejamus peétiju-
mus, kas veidojusi sociolingvistiku ka patstavigu nozari, un
personigi iepazitu daudzus prominentus nozares specialis-
tus. Sakotngji pieredze tika gita Skandinavijas valstu augst-
skolas: Stokholma un Oslo 1993. gada, Roskilde — 1995. gada.
Sadi kontakti lauj izprast ari visai aptuvenos Rietumu pasau-
les pétnieku un valodas politikas ekspertu prieksstatus par
PSRS faktisko valodas politiku un tas sekam (ar1 tagad, tapat
ka pirms trisdesmit gadiem, nopietnu pétjjumu par So temu
nav daudz), to ne visai korekti aplitkojot caur Rietumeiropas



un Centraleiropas valstu valstsnaciju un tradicionalo mino-
ritaSu attiecibu prizmu. Tas arl lauj realistiski apzinaties,
cik grati parliecinat cilvekus, kam kada gadijuma pieskirtas
areja eksperta tiesibas, tomeér sads rudijums itin labi jopro-
jam noder, aizstavot Latvijas valodas politiku pret neltgtiem
padomdeveéjiem.

Kad 1992. gada parveidotaja Latviesu valodas instittita
tiek nodibinata Sociolingvistikas nodala, sakas intensivs péti-
jumu posms, ievacot datus atbilstosi starptautiski aprobetam
metodém. Un iegtitie dati ir noderigi gan zinatniski, gan poli-
tiski, jo skaidrs, ka objektivizeti raditaji par valodas situaciju
ir krietni spécigaks arguments diskusijas neka atsauces uz
vesturisku taisnigumu vai ari valstsnacijai (ne tikai maza-
kumtautibam) batiskam lingvistiskajam cilvektiesibam. Tiesi
pateicoties Inas aktivai ricibai, sociolingvistika Latvija attistas
daudz agrak un straujak neka Lietuva, uz kuras valodnieku
veikumu citas apak$nozarés nereti latviesu valodas petnieki
noltkojas ar baltu skaudibu. legiitie pétijumu rezultati tiek
apkopoti disertacija , Latviesu valodas sociolingvistiska situa-
cija (izpetes metodes un raksturojums: statistika, psihologija,
politika)” habiliteta filologijas doktora zinatniska grada iegu-
Sanai. Disertacijas aizstaveésana notiek 1996. gada 28. maija,
un zimigi, ka ta notiek viena diena ar Inas ilggadiga kolega
Jana Valdmana habilitaciju.

Nakamais btitiskais notikums Inas Druvietes izaugsmé
ir iespéja ka Fulbraita fonda stipendiatei stazeties Pitsburgas
Universitate 1996./1997. gada, veicot petijumus profesores
Kristinas Bratas-Paulstones (Christina Bratt-Paulston, 1932-
2016) vadiba. Si stazésanas naca istaja laka, laujot sekmigi
parvarét zinamu tukSuma sajiitu péc sekmigas habilitacijas
darba aizstaveSanas un sagatavoties nakamajam Kkarjeras
posmam. Un ta ar1 notiek, jo jau driz péc atgrieSanas no ASV
Latvija tiek méginats iedzivinat ideju par valsts profesoru
amatiem, nosakot katrai universitatei gan amata vietu skaitu,
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gan nozaru sadalijumu. Ina atbilstosi savai docétajas pieredzei
pretende uz profesiiru visparigaja valodnieciba un tiek parlie-
cinosi ieveléta, turpinot darbu LU Pedagogijas un psihologijas
fakultate. Un kaut augstakais akademiskais statuss ir iegiits,
tomer dziveé ne viss ir tik vienkarsi, un vel gadiem nakas reki-
naties ar mazak veiksmigo konkurentu vésumu, lai neteiktu
tieSu nelabvelibu.

Péc atgrieSanas no ASV Ina intensivi nododas jaunu
pétnieku piesaistei, jo klust skaidrs, ka sociolingvistisku datu
ievaksanai un analizei nepiecieSami ipasi sagatavoti valod-
nieki, kuriem butu velme izkapt arpus tradicionalo prieks-
statu ietvara un apgiit jaunas pétiSanas metodes. Kops $i
laika varam drosi runat par vinas sociolingvistu skolu, kuras
pirmas audzéknes jau pasa 21. gadsimta sakuma aizstav savus
promocijas darbus. Kaut gan ne vienmeér attiecibas ar agra-
kajam disertantem veidojas harmoniski, tomeér ka spilgtakas
vinas audzéknes varétu izcelt Liepajas Universitates profesori
Lindu Lauzi un vairakas Rigas augstskolas aktivi docgjoso
Dr. philol. Diti Liepu. Inas vadiba izstradato filologijas doktora
disertaciju skaits tuvojas desmitam. Inu biezi pieaicina citu
valodnieku promocijas darbu recenzesanai, jo vina iemanto-
jusi principialas un objektivas vertétajas reputaciju.

1990. gadu beigas ir art laiks, kad Saeima leni un smagi
top tagadéjais Valsts valodas likums. Inai kopa ar Dzintru
Hirsu gandriz ik nedélu nakas aizstavet Latvijas poziciju pret
dazada veida dazadas starptautiskas organizacijas parstavo-
Siem padomdevéjiem, kuru meérkis lielakoties ir vajinat likuma
ietvertas normas un saSaurinat ta piemeérosanas jomas. Kaut
vardos tas tiek argumentéts ar riipeém par brivu uznémejdar-
bibu un privatas dzives neaizskaramibu, tomeér daudzos gadi-
jumos padomdevéji visai neslépti iestajas par PSRS okupacijas
varas gados iepltiduso kolonistu un atvalinato militarper-
sonu garigo komfortu. Daudzi So laiku notikumi analizéti
2008. gada izdotaja monografija ,Valsts valodas likums:



vesture un aktualitate”, bet taja vairak apliikotas diskusijas
par konkrétam tiesibu normam, mazak par politisko fonu,
proti, par politisku spiedienu uz valsts augstakajam amatper-
sonam un deputatiem, ka nepiekapiba var novest pie kave-
Sanas cela uz valsts stratégiskajiem mérkiem, proti, klasanas
par NATO un Eiropas Savienibas dalibvalsti. Saja situacija
politisko léemumu pienémeéju pozicija nebija gana stingra, un,
paklaujoties Sadiem argumentiem, vairakas Valsts valodas
likuma normas tika mikstinatas par spiti valodas ekspertu
bridinajumiem par talejoSam Sadas ricibas sekam. Raugoties
ar vairak neka divdesmit gadu ilgu pieredzi, var drosi apgal-
vot, ka tas butiski paléninaja sabiedribas konsolidaciju un
mazinaja cittautieSu vélmi lietot latvieSu valodu sazina.

Domajams, ka tieSi smagajas diskusijas ar nelabve-
ligi noskanotiem arvalstu ekspertiem Valsts valodas likuma
izstrades gaita tika iemantota sajiita par to, cik ierobezotas ir
arpus partijam esoSa akadéemisko vidi parstavosa lietpratéja
iesp€jas ietekmet valstiski nozimigus léemumus par lingvis-
tisko likumdosanu un valodas politiku. Tas pamudinaja Inu
pasai klut par aktivu politiska procesa dalibnieci. 2002. gads
ir laiks, kad veidojas jauna politiska partija — ,Jaunais laiks”,
un Ina kliist par vienu no tas dibinatajiem. Ar ieveléSanu asto-
taja Saeima 2002. gada rudeni sakas divpadsmit gadus ilgais
parlamentaras politikes darbs, giistot tautas uzticibu Sim
darbam arf 2006., 2010. un 2011. gada. Cetru Saeimas sasau-
kumu laika Iidztekus citiem darbiem pilditi priekssedétajas
pienakumi gan Cilvektiesibu un sabiedrisko lietu komisija (no
15.11.2002. lidz 16.12.2004.), gan Izglitibas, kultiras un zinat-
nes komisija (no 04.11.2010. Iidz 17.10.2011. un no 20.10.2011.
lidz 23.01.2014.).

Saja laika divas reizes Ina bijusi Izglitibas un zinatnes
ministre: Aigara Kalvisa vaditaja valdiba no 2004. gada
2. decembra Iidz 2006. gada 7. aprilim un Laimdotas Strauju-
mas valdiba no 2014. gada 22. janvara lidz 5. novembrim.
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Lidztekus citiem risinatajiem probléemjautajumiem Ipasa
veriba allaz bijusi veltita valodas politikai, abas reizes
virzot valdiba apstiprinasanai ,Valsts valodas politikas
pamatnostadnes” attiecigi 2005.—2014. un 2015.-2020. gadam.
Pirmo ministres pilnvaru laika Izglitibas un zinatnes
ministrijas nolikuma nostiprinata norma, ka tiesi §1 ministrija
ir atbildiga par valsts valodas politikas izstradi.

2015. gada sakas jauns posms Inas darba dzive, jo
ieprieksejos gados uzkrata pieredze tiek plasi izmantota,
ieklaujoties Latvijas Universitates nule ieveleta rektora Indrika
Muiznieka komanda un kop$ ta laika ienemot prorektores
amatu. Vinas atbildibas joma saistita ar humanitaro un socialo
zinatnu fakultasu darbibas parraudziSanu, bet tas ietver arl
rupes par abam universitates bibliotekam un dalibu Eiropas
universitasu organizacijas.

Mineétie administrativie pienakumine mirklinav partrau-
kusi aktivu zinatnisku darbibu, no 2018. lidz 2021. gadam
vadot Latvijas Zinatnes padomes Valsts pétijumu programmu
,LatvieSuvaloda” (VPP-IZM-2018/2-0002) ar desmitapakspro-
jektiem un no 2022. gada vidus —,,Miisdienu latviesu valoda —
lietojums un attistiba” (VPP-LETONIKA-2022/1-0001).

Kops 21. gadsimta pirmajiem gadiem aizsacies vel viens
bitisks Inas darbibas aspekts, proti, dazadam valodniecibas
problémam veltitu darbu tulkosana latvieSu valoda, ko aizsaka
joprojam konceptuali aktualais K. Beikera darbs ,Bilingvisma
un bilingvalas izglitibas pamati” (2002). Partulkotie socio-
lingvistikas klasiku darbu fragmenti kopa ar Inas komenta-
riem paradijas tematisko rakstu krajuma , Kentaurs XXI” 30.
laidiena (2003). Tam sekojusi tadi darbi ka B. Spolska ,Valodas
parvaldiba” (2011), Dz. Aicinsones ,Runatspejigais zidi-
tajdzivnieks: levads psiholingvistika” (2015) un D. Kristala
»~Maza valodas gramata” (2019). Tulkojamo darbu izveli liela
meéra allaz noteicis kriterijs, ka it visos gadijumos tie ir orien-
teti uz plasu lasitaju loku, kam interesé sabiedribas funkcio-



nésana kopuma un valodas loma taja. Lielakoties tie ir darbi,
kas parkapj tradicionalo skatijumu uz valodu ka gramatisku
sisttmu, bet rosina domat par tas redzamo vai nemanamo
klatesamibu ikviena cilveka ikdienas gaitas.

Sie tulkojumi mudinaja radit kaut ko lidzigu ari pasiem,
tadél spilgti atceros bridi 2015. gada oktobr1 autobusa cela uz
XII Starptautisko baltistu kongresu Vilna, kad aizsakas ideja
par originaldarbu, kas vienlaikus populari un pietiekami
zinatniski izskaidrotu latviesu lasitajam daudzas atzinas
par valodas biuitibu un vietu cilvéces attistiba. Tolaik tapa
arl sakotnejais satura raditaja projekts, kurs gandriz pilnigi
tika Istenots gatavaja darba, un jau driz peéc atgrieSanas
Riga tas tika konkretizéts, sadalot veicamos darbus starp
abiem autoriem. Tas bija radoSi sasprindzinats laiks, kad
regulari apmainijamies ar teksta uzmetumiem, lai labotu un
papildinatu viens otra uzrakstito. Manuskripts bija gatavs jau
2017. gada pavasari, bet ta tapSana ieilga tadel, ka rezultatam
bija jabiit ne tikai saturiski, bet ar1 vizuali iespaidigam ar
daudzam ilustracijam un teksta izcélumiem. So darbu izcila
kvalitate paveica Baiba Lazdina, un jau 2017. gada oktobrl
notika miisu kopéjas gramatas , Celavejs cilveku ciltij: valoda
sabiedriba” atklasanas svetki. Poétiskais nosaukums ir tiess
Inas nopelns, jo vina uzsveéra, ka Sai gadijuma vajadzigs kaut
kas tads, kura visi vardi saktos ar vienu un to pasu burtu.

Loti butisks gan Inai personigi, gan, gribétos ticet,
visai valodnieku saimei un pat visai nacionalos jautajumos
ieinteresétajai latvieSu sabiedribas dalai bija darbs ar
divséjumu Karla Milenbaha darbu izlases sagatavosanu (2009,
2011). Un, kaut gan latvieSu valodnieciba lidzigi darbi jau ir
bijusi, tomer Sis izdevums ar savu komentaru precizitati un
zinatnisko aparatu var dro$i kalpot par paraugu lidzigiem
izdevumiem par citiem valodniekiem. Abi darbu izlases
s€jumi speja atgriezt zinatniska apriteé K. Milenbaha rakstito,
tomer pec to pabeigsanas palika lidz galam nepadarita darba
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sajuta, jo daudzi fakti bija palikusi arpus publiceta, lidz
galam neatklajot visas personibas skautnes. Tadeél tapa tresais
sejums , Karlis Milenbahs un vina laiks”, kura maz analogu
latviesu kulttiras vésturé. Zinot, ka K. Milenbahs iesaistijies
(varbtit pareizak — bijis spiests iesaistities) vairakas pat visai
asas polemikas pres€, Saja sejuma apkopoti abu diskusijas
dalibnieku viedokli, lai lasitajs varetu vertet katras puses
argumentus un stilu. Sads uzstadijums gan objektivitates, gan
vispusibas varda lauj parvareét lidz Sim latvieSu gramatniecibas
praksé (it ipasi kopotu rakstu un darbu izlaSu sastadisana)
ierasto pieeju, kas lauj lasit tikai vienas puses domas. Tapat
izdevuma ieklautas K. Milenbaha recenzijas un citu autoru
recenzijas par vina darbiem kopa ar dazada veida jubilejas
un pieminas rakstiem lauj rast pilnigaku prieksstatu par dizo
valodnieku, cilvéciskojot vina telu.

Raksts veltijumkrajuma ievada nav un arl nevar bt
izsmelosSs apskats par zinatnisko devumu, tomer tas ir daudzi-
najums neatlaidibai, darbspéejam, erudicijai un labvelibai pret
kolegiem, kas raksturo Inu ka caklu un krietnu darba veicé&ju.
Daudzinajums Inai Druvietei, kadu vinu pazistam. Ceru,
ka $im velejumam pievienosies ari itin visi veltjjumkrajuma
rakstu autori.

Riga, 2023. gada 31. marta
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DISKUSIJAS PAR TULKOJUMVALODU
19. GS. BEIGAS UN 20. GS. SAKUMA

Andrejs Veisbergs

Tulkojumi

19. gs. beigas ir valodas modernizacijas un aptveruma strau-
jas paplasinasanas periods. Nemot véra ilgo vacu valodas (runataju)
ietekmi uz latvieSu valodu un nospiedoSo vacu valodas dominanci gan
ka avotvalodai, gan starpniekvalodai tulkojumos, latviesu rakstu valoda
biezi bija ,pavaciska” un tulkojumos stipri cieta no interferences. Tac¢u
ap gadsimtu miju rupiga lietojuma ta jau bija atbrivojusies no daudzo
germanismu kokainibas un pietuvinajusies tautas sarunvalodai. Bija
samazinajusies vacu artikulu atveide ar vietniekvardiem vai skaitla
vardu viens, arl apzimétaja lietojums aiz apziméjama varda, raditi daudzi
jaunvardi, termini, atvasinajumi, strupinajumi, aizstatas skaidrojosas
vardkopas.

19. gs beigu posma tulkoSana pilniba nonaca latviesu rokas, izdots
vairs tikai rets kada vacu macitaja tulkojums. Tulkojamajiem darbiem
klastot nopietnakiem, ka metode saka dominét lojalitate. Domestikacija,
kas vél pastaveja seklaja literattira, pakapeniski izbeidzas, lokalizacija
vairs netika izmantota ari trivialliteratiira, ta saglabajas bernu literatiira
(8ai laika tika visai intensivi tulkotas dazadu tautu pasakas) un ari lugas.

Par tulkojumvalodu rakstija Indrikis Laube, kas astondesmitajos
gados Baltijas Véstnesi regulari recenzéja kalendarus un to literaras dalas.
Laube uzsvera, ka, ja censona talants nav pietiekams labas originallite-
ratiiras radiSanai, tad labak pievérsties tulkoSanai, jo ,deriga raksta
tulkojums labaks par sagrabstitu, samuldétu originalu” (Laubes Indrika
raksti 1939: 96). Tacu ar1 tulkojumus var sabojat, ja parcelsana notiek vardu
pa vardam. Tulkojumus var tuvinat latviesu auditorijai ar lokalizaciju,
kas, lai gan patlaban nepieciesama, tomer esot parejosa un ne visai augsti
verteéjama paradiba.
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Svesadosanu tulkojumos noteica tas, ka bija radusies paaudze, kas
puslidz labi orientéjas plasakos pasaules jautajumos un interesé€jas par
notiekoso aiz ciema, pilsétas vai valsts robezam. Svesadosana neizbégami
nesa lidzi ar1 jaunu svesvalodu elementu iepltsanu un lietojumu paraléeli
valodas attiriSanai no vacu aizguvumiem.

[lustracijai $im tendencém neliels tulkojuma fragments no italu
novelista Emilio Marki (Emilio de Marchi) 1888. gada izdota romana
,Priestera cepure” (Il cappello del prete) Dienas Lapa 1896. gada, kur
redzama gan svesadosana (eksotiski vardi, parindés skaidrotas detalas),
gan nepatikams burtiskums. Tulkotajs nezinams, tulkots acimredzot
no vacu valodas, jo autoram vaciskots vai franciskots vards — Emila de
Markija ,,Don Tschirilo platmale” (vaciski tas izdots 1894. gada ar tiesi
tadu nosaukumu - ,,Don Cirillos Hut”):

Ta bija vél loti skaista sieviete, 51 princese, kura bija savienojusas divu
vecu italieSu-spaniesu ciltis. Jau savos jaunibas gados palikusi atraitne, ta
vél nebija sasniegusi trisdesmitos gadus un vinas skaistums staroja vinas
otras jaunibas pilna spozuma; i jauniba médz biit pie krietnam sievam
otrs pavairots un parlabots izdevums. Princese, kurai nekas cits nebija ko
darit, lavas sevi aplidoties un jau vairak neka vienreiz bija apstiprinajusi
to sakamu vardu: “Audaces forttina juvat.”*) Un nu baronam, ka més to
jau redzejam, netriika uzsaksanas diiSas: tas macéja sevi tik laimigi ieves-
ties un péc nedaudz acumirkliem tik traku bleki sarunat, ka princese to
izveéléja par savu kavalieri.

“Es jis, principesa, novediSu ratos.”

“Un kapeéc ne jasus?”

“Manis péc arl jasus, ja jums ta labaki tik!” vins atbildgja pieSus
saskandinadams.

“Jas buisat mans briesmigais**) brunenieks”

“Kapéc briesmigs, principesa?”

“Tapéc, ka jums ir zvérisks brigantu gimis, kas man patik.”

*) Disigajam izdodas!

**) Nepartulkojama vardu spele: Cavalier servente, cavalier terrible.

Gadsimta beigas latvieSu valoda saka paradities nozimigi klasis-
kas literattiras, ka ar1 ta laika labako rakstnieku darbu latviskojumi.
JaunlatvieSu séta doma par cittautu pieredzes izmantosanu latviesu
nacijas izaugsmeé veicinaja arvien plasaku tulkojumu klastu. Ta Dienas
Lapa 1888. gada uzsver: ,Mums jamacas, jastiprinajas veél pie citiem, lai
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pecak varetu pasi savu tautisku rakstniecibas eku uzcelt. Ta tas gajis un
iet pie visam tautam pasaulé. Ir kocinam jaunam piesprauz atspaidu — tik
velak vins stav stipri uz savam pasa kajam.” (lekSzemes zinas 1888: 2)

Zurnala Austrums redaktors (lidz 1892. gadam) Jekabs Velme
paredzeja plasa spektra informacijas izplatiSanu, koncentréjoties uz
vertigo pasmaju un aizrobezu lasamvielu. Vins ar1 aicinaja noveérsties no
vacu avotu dominances — sentimentalajiem stastiem — un lielaku uzsvaru
likt uz zemnieku dzivi vairak atainojoso krievu literattiru. Velme centas
zurnalam ka tulkotajus piesaistit latviesu rakstniekus — Apsisu Jekabu,
Jansevski, Veidenbaumu, Adamovi¢u u. c. Zurnala publicétaja proza
tulkojumi domingja par originaliem, dzeja savukart originali bija pars-
vara. Interesanti, ka filologs Velme noraidija Raina (20 gadu vecuma
tulkoto) 1887. gada piesiitito agrino Puskina ,Borisa Godunova” tulko-
jumu, Skiet, ap simtu Raina darinato jaunvardu deél (Birkerts 1954: 385).
Darbu péc desmit gadiem publiceja Majas Viesa Ménesraksts.

Tulkojumu ievirze bija atSkiriga, daziem tulkotajiem bija augsti
merki. Térbatas Universitates profesors, zinatnieks, rakstnieks un folk-
loras pétnieks Jékabs Lautenbahs-Jiismins ne tikai pats rakstija, bet ari
atdzejoja. Ta 1880. gada krajuma ,Liga”! bez pasa dzejoliem ir ari Sillera,
Heines, Eduarda Merikes (Eduard Morike) darbi, katalonu un portugalu
tautas romances. ,Lautenbachs te paradas ka pirmais Jura Alunana
cienigais stilists plasaka nozimég, tas ir — nevien vardu saskanojuma, bet
ar1 izjata un notikumu izpratneé. Visas Sis dzili subjektivas noskanas un
izjutas latvju literattira tajos laikos bija kas neparasti dail$ un kairinoss,
ko tikai ta laika inteligence spéja sajust un cienit, ne plasakie tautas slani.
Vins vienigais spéja izjust Heini.” (Eglitis 1922: 438)

Nopietnakus darbus, tiesa, gan vienmer no vacu valodas, tulkoja
ar1 Ernests Dinsbergs, kas bija plasi pazistams ka neskaitamu lokalizaciju
autors. Dinsbergs tulkoja Geétes satirisko poemu , Lapsa Kamins” loka-
lizeta varianta (sakumtulkojums un fragmenta publikacija kalendara
1852. gada) apjomiga gramata ar pari par 300 lappusem 1879. gada®.

1 Liga [dzeja 2 dalas] no J. Lautenbacha (Jiismina). Riga; Térpata: Schnakenburgs, 1880-1889.

2 Wolfganga v. Goethes Lapsa Kuhminsch ar Wilhelm v. Kaulbach sihmejumeem. Latwiski
pahrzehlis un saskandinajis E. Diinsbergs. Jelgawa: Drukats un apgahdats no Sieslack’a, 1879.
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Beigu piezimés Dinsbergs dod ar1 dazu mazak zinamu terminu skaidro-
jumu: legats ir pavesta siitnis; berills ir kads dargs akmins; licencidats ir macits
virs, kas zemaks par dakteri.

Vél viens Dinsberga lieldarbs bija Homeéra (Homer) ,,Odisejas” brivs
parstasts no vacu valodas, pirmaja izdevuma tris dziedajumi®, otraja —
divpadsmit*. Pirmaja izdevuma aiz katra dziedajuma doti daZzi sveSvardu
paskaidrojumi, otraja izdevuma Dinsbergs pargajis uz zemsvitras
piezimem.

Sai pasa laikaiznaca ,Odisejas” astonu dziedajumu Karla Milenbaha
tulkojums® no originalvalodas, kas jau ir citas paaudzes ,macita” vira
darbs. Gramatai ir ievads, ar loti garu skaidrojumu par heksametru,
darba ir plasi zemsvitras skaidrojumi, kas aiznem tresdalu no teksta.
Velme, rakstot par Milenbaha ,Odisejas” tulkojumu, uzsver, ka valoda
ir tautiska, ,tada, kadu to atrodam tautas dziesmas, pasakas un tautas
mute” (Velme 1892: 433). Noradot, ka latvieSiem trukst daudzu vardu
un jedzienu, vins galvenokart verté jaundarinatos , kompozitus” (salik-
tenus), daZzus atzistot par labiem, citus par nepiemérotiem.

Janis Sirmais sniedza pamatigu recenziju, kur apliikoja abus tulko-
jumus (Dienas Lapa 10., 11., 15., 16.10.1890.). Vins uzsvera, ka sena dzeja
ir svariga miisu dzejniekiem, un noradija, ka pirmais jautajums, par ko
nav skaidribas, ir svesvardu rakstiba, kur abos tulkojumos nav kartibas.
Tad kritikis apliikoja pantmera problémas, kas ar1 nav atrisinatas, tomer
,jasaka, ka Milenbaha tulkojuma pantini noritinas diezgan gludeni un
tekosi”, Dinsbergam , vietam pantini norit it labi, bet par to atkal vietam
tie diezgan nepanesami” (Sirmais 1890a: 1). Talak noradits, ka, tulkojot
augsti apdavinatus rakstniekus, nevar darboties ta, ka ar maz ievéroja-
miem, jo Seit katram vardam svars. Ta ka Dinsbergam ir tulkojums no
vacu valodas, , Tulkojuma tulkojumam aizvien Sados gadijumos piemit
it maz pasa originala 1sto 1pasibu un savadibu” un ,vietu vietam tas

3 Homera Odiseja pehz H. B. Meklenburga un I. H. Vossa raksteem latwiski tulkojis un
sadzejojis Diinsbergu Ernsts. Riga: Drukats un apgahdats M. Jakobsona drukatawa, 1890.

4 Homera Odiseja pehz H. B. Meklenburga un I. H. Bossa raksteem latwiski tulkojis un
sadsejojis Diinsbergu Ernsts. Leepaja: K. Ukstina apgahdeena. 1894.

5 Homéra Odiseja. Tulkota un ihseem peesihmejumeem isskaidrota no K. Miihlenbacha.
Jelgawa: drukajis A. Reinbergs, 1890-1895 (5 burtnicas).
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gauzam maz atgadina Homeéru un vina vardus”, tapéc nav verts petit
,tulkojuma vaju tulkojumu”. Paréja analize tika veltita Milenbaha veiku-
mam, kam ar1 daudz vainu (Sirmais 1890b: 1). Péc sava tulkojuma kriti-
kas Dinsbergs saercinats noradija, ka tulko tautai, ne naudai.

Ja gadsimta otras puses pirmajas desmitgadés zinatnes aspekti tika
skarti galvenokart tikai skolu macibgramatas (iznémums varbiit biitu
geografija, par kuru ir daudz izdevumu), tad 19. gs. beigas arvien nopiet-
nak tikaizdota ariziniska literattira (Zanders V.2013: 333), paradas grama-
tas, kas veltitas atseviskiem pasaules izzinas aspektiem, kas lielakoties ir
dazadi tulkojumi. Ipasi ar to nodarbojas Rigas LatvieSu biedribas (RLB)
Derigu gramatu nodala (DGN) (dibinata 1886. gada), kuras merkis bija
publicét kvalitativas, izglitojosas un pieejamas gramatas. DGN publicéja
ar1 dailliterattiras tulkojumus un bija visai prasiga attieciba uz tulkojuma
kvalitati, pieméram, noraidija jau teatros izmantotus tulkojumus, ja tie
neatbilda kvalitates kritérijiem (Zanders V. 1991: 110).

Zinatniskas literatiiras rasanas nozimeja precizas terminologijas
izveides nepiecieSamibu. Terminologijas izpleSanas atspogulojas ari
vardnicas. Jekabs Dravnieks publicgja ,Konversacijas vardnicu” burt-
nicas (1891-1895/1898), bet pasakums bankrotéja, nesasniedzot pusi no
apjoma. Bija dazadas domas par Sadas vardnicas veidosanu, pieméram,
tulkot kadu 1saku vacu konversacijas vardnicu, bet uzvaréja Dravnieka
parlieciba, ka latvietim vajag vinu interes€joso informaciju, ari plasas
zinas par Latviju. Dravnieks noradjija, ka vardnica apjoma btis ka mazais
Meijera leksikons, bet skirklus nems no liela Meijera, parstradajot un
papildinot to latvieSiem (Dravnieks 1890: 3). Vardnicas ieceri sveica
Blaumanis (1891) ka ,, visnozimigako paradibu, kas pedeja laika radusies
. Tas ir skaidrs pieradijums ,latviesu valodas lielajam

=

latvieSu literatiira
progresam, valodas, kas dzivo tikai tautas muté, laikrakstos un gramatas
un tatad iztiek bez paré&jiem paliglidzekliem, kuri veicina citu valodu
uzplaukumu” (Blaumanis 2000: 7). Péc pirmo burtnicu izdoSanas Atis
Jansons aprekinaja, ka aptuveni 90 % Skirklu informacijas ir tulkojums
(Jansons 1898: 10).

1884. gada Baltijas Vestnesi tika skarts kvalitativu tulkojumu jauta-
jums —vai tas kadam biitu pa spékam un vai latviesu valoda tam ir gatava.
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Laikraksts publiceja vestules, viena kads ridzinieks ieteica vakt naudu
labam tulkojumam, prémijam. Kads cits noradija, ka problemas sagada
anglu valodas nezinasana, bet varot tacu tulkot no vacu valodas. Neesot
ta, ka traucetu latvieSu valodas nabadziba. K. Biezbardis partulkoja
Tacita , Germaniju” un ,nepietritka nedz vardu, nedz formu”. Tas bija
pirms 15 gadiem, un pa So laiku latviesu valoda attistijusies. Redakcija
pieziméja, ka diskusija neiejauksies, kadu naudu jau atrast varétu, tapéec
iesaka potencialajiem tulkotajiem par nodomiem zinot Zinibu biedribai,
lai vienu darbu netulkotu vairaki gribétaji (Homera 1884: 1).

Tiek apliikota tulkojuma un parcéluma butiba un atskiriba, kritizéts
burtiskums. Ta Vaidelots (Janis Straume) Rotd raksta: , Tulkojumu zina
esam diezgan bagati ar gramatu skaitu. Bet laimigi tomeér nevaram meés
saukties — un labak biitu, ja dazs labs ,parcélums” nebitu laists klaja.
Sie tulkojumi, kas pa lielakai dalai nemti iz vacu literatiiras, reti parada,
ka tulkotajs bijis cik necik valodas pratejs. LatvieSu valoda mocita un
izstaipita péc vacu konstrukcijam, un pats latviets daza gramatina vairs
laga nevar pazit savu valodu. Sadi tulkotaji pelna pareizaku vardu: vini
pasi jau ar1 saucas par ,parcelajiem”. Un pareizi tas ir; jo vini, ta sakot,
vardu vien ir parcelusi” (Vaidelota 1885: 355). Autors norada, ka visvairak
tulkojis ir Lapas Martins, un brinas, kur vinam pacietiba tik daudz garlai-
cigus un ,nemoraligus” stastus tulkot. Tomeér jaatzistot, ka valodas zina
Lapas Martins krietnaks neka daudzi citi. Tacu ,atrodas starp nezalem
ar1 derigas pukes [..] lai gan to ir mazaka dala. Ir dazi tulkojumi gan iz
krievu, gan vacu literattiras, kas krietna rota muisu literattirai. Atrodas pa
tulkojumam pat iz vecajam valodam. Ta ar1 pa laikrakstiem viens, otrs
labi tulkots stasts.” (Vaidelota 1885: 356)

Tipiskas tulkotaju burtiskuma kltidas, interference un viltusdraugi
izsmieti kada uzkonstruéta parauga feletona:

Bija viena kundziska (herrlich) diena. Karstie saules stari dedza no
azura zilas debess telts zemé uz talo paganu (weite Heide). Uz zemes
ielu (Landstrase) medija (jagte) vieni rati. Viens kolonists aizdevas sevi
(begab sich) no kada nolaiduma (Niederlassung), kur iztecéjusa (in der
verflossenen) naktl bij izcélies aklis uguns troksnis, uz tuvako projam
(Fort), kura bija ierikota laiciga (zeitmessige) telegrafa stacija, lai turp So
kundi (Kunde) aiznestu. Bet zemesielas gravi bazas (steckte) sarkanais
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Indijaneru galvenieks ar saviem kara laudim. Kad braucejs nonaca tai
vieta, tad vins sviedas sevi (warf sich) ar skalu cinas kaucienu uz vinu. Bet
kolonists atri noléca uz zemi un iedeva vinam vienu ausu vigi (Ohrfeige),

ka vins$ talin apdomu pazaudeja, uz kam pirmeéjais knasi divreiz iz sava

revolvera deva uguni (geb. Feuer), ta ka divi Indijaneri iekodas zalés (in’s

Gras bissen). “Neiesakat ar mani,” vins kliedza, “man ir mati uz zobiem!”

utt. (Dailis 1887: 75-76)

Kad krievu dailliteratiiras cienitajs Ermanis P1pins-Vizulis partulkoja
Gogola ,Mirusas dvéseles”, darbs tika iespiests Klava Ukstina vadita
laikraksta Latvietis 1895.-1896. gada slejas. Tiklidz tulkotajs jau bija kluvis
pazistams literatiiras kritikis, darba pirma dala iznaca atseviska gramata
Jana Ozola apgada 1897. gada. Mdjas Viesa Literariskaja pielikuma paradijas
visai barga anonima tulkojuma kritika sesu lappusu garuma (Nikolaja
1898). Vizulis darbu tulkojis ta, lai visiem labi saprotams, tacu tulko-
jot lietojis , vecos vaciskos vardus”, kas autora izteikuma ir , parspileta
Vizula vacumanija”, ,Ak tu nevainiga atpakalrapuliba!” (Nikolaja
1898: 297). Tiek noradits ar1 uz realam kliadam un citiem negludumiem.
Kritikis izdara ar1 plasakus secinajumus: ,, Ar parlatviskotam ,Mirusam
dvéselem” var biit miera, pat loti miera, bet pie tas pasas reizes ari nebut
miera. Var bit miera tadel, ka, visuma nemot, tulkojums nemaz nav par
matu zemak, bet gan daza zina augstak par tiem dazdazadajiem tulko-
jumiem, un tulkojumu tulkojumiem, un tulkojumu tulkojumu tulko-
jumiem, ar kuriem miisu rakstnieciba parpludinata” (Nikolaja 1899: 298).

Kad JanSevskis 1897. gada izdeva Mopasana stastus, Jékabs
Dravnieks recenzija to raksturoja ka , pietiekosu”, tacu aizradija, ka
tulkotajs reizém lieto divainus vardus un formas (Grahmatu 1897: 3).
Jansevskis noradija, ka pret tulkojumu izvirziti ,nedibinati parmetumi
valodas zina”, atzina, ka tulkojuma gan ir drukas kladas, jo nav redze-
jis korektiiru, tacu atgadinaja, ka valoda ir daudz sinonimu un dialek-
tismu, un atsaucas uz latviesu tautasdziesmam ka to labako avotu. Vins
ar1 piebilda —ja recenzentam ir zinami labaki latviskie ekvivalenti daziem

vacu vardiem, tad lai dara tos zinamus (Jansevskis 1897: 3).

Slaveti tika Fri¢a Adamovica Sekspira tulkojumi: ,Nav jau tik viegla
lieta tulkot Sekspiru, attélot visus vina varenas dzejas smalkumus un
dzilumus. Fr. Adamovicam tas varen labi izdodas un pie tam Latviesu
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valodas garam ne bt netiek pari darits, izliekas tiri it ka Sekspirs batu
pa latviski domajis un rakstijis” (W. 1899: 1). Ar1 Teodors Zeiferts,
neiedzilinoties ,Julija Cézara” tulkojuma detalas, to noverte augstu:
,Tulkotajs no savas puses ir visu darfjis un varéjis darit, lai Sekspira dzeja
skaidri atskanéetu latviesu ausis. Latviesu teikumi tur cienigi nes vinu
augsto dzeju; vards pa vardam tur it ka ar kaltu izcert un nostada telus
acu prieksa. No s tulkotaja (Fr. Ad) drikstam sagaidit, ka vins vél daudz
dargu mantu no sveSuma parvedis un ieguldis miisu rakstu apcirknos.”
(T. 1898: 240) Lidzigi ir veértejumi ar1 par ,Makbetu”: ,Makbetu tulkot
ir grats darbs, tomér par tulkojumu jasaka labs spriedums” (Stradonis
1899: 2). Ar1 Zeiferts atzist, ka ,Tulkojums ir jauka dzeja” (Teodors 1899:
319), un nedaudz pakritizé vienu tulkojuma elementu, proti, iesaka
neskanigas curkstes vieta lietot bezdeligu.

Fausts

Bija vairaki méeginajumi tulkot ,Faustu” (Zalitis 1999). Pirms Raina
to tulkoja Dinsbergs (manuskripts nav saglabajies (Zanders O. 1991:
55)), Jekabs Masens un Karlis Jannaus. Tulkojumi gan netika publiceti.
Raina tulkotais ,Fausts” paradijas Majas Viesa Menesraksta 1896. gada
12. numura, ar turpinajumiem visu 1897. gadu. Gramata tulkojums
publicéts 1898. gada®. Tulkojums tika uzreiz atzits ka inovativs un izcils,
Rainis (tiesa velak) nodévets par kongenialu tulkotaju (Gramatu apskats
1923: 317). Tacu, pieméram, Milenbahs kritizeja Raini par ta ,Fausta”
tulkojuma praktizeto parak brivo valodas lietojumu, isinasanu u. c.
Rainis savukart aktivi vérsas pret valodnieku parak stingro un iesikste-
juso turésanos pie normam. Dazus gadus velak vestulé izdevejam Ansim
Gulbim Rainis raksta: , Kops , Fausta” iznaksanas modusies tik daudz
jauni speki, kas grib lidzi stradat — (sacisim — Kolumba darba: atvért mums
jane Ameriku, tad Eiropu) mana pozitiva darba, atjaunot latviesu valodu,
pildit vinu ar dzivu saturu, cirst logu uz Eiropu” (Rainis 1984: 390).

6 Fausts: tragedija no Getes. Tulkojuschi Aspasija un Rainis. Riga: Ernsts Plates, 1898.
Fausts: pirma un otrd dala no Getes. Tulkojuschi Aspasija un Rainis. Riga: Drukats un apgahdats
Ernsta Plates tipo-litografija, 1898.
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Laikraksta Mdjas Viesis redaktors Péeteris Zalite, nespedams saprast,
kuram no stridniekiem ir taisniba, ironiska karta griezas péc skaidrojuma
pie vacbaltiesu zinatnieka Augusta Bilensteina. Pédé&jais uzrakstija 1su
piezimi, kura uzsveéra, ka tulkotajam (Rainim) ir neparasts poetisks talants
un vins apbrinojami parvalda savu mates valodu, bet latviesu valodai
nav izteiksmes lidzeklu augstas literatiiras tulkojumiem (Aspazija 1979:
79). Si valodnieka un rakstnieka polemika izvértas asa, jo to uzkurinaja
konkureéjosie laikraksti. Majas Viesis diskusiju nosledza ar garaku rakstu,
kur redakcija uzsver, ka tulkojumu augstu vertejusi ari krievu un vacu
prese (Cina 1899: 7).

Jau krietni velak Rainis triumfejosi pazinoja, ka Sai cpa vins ir
uzvarégjis: ,Ja, — mana jauna latviesu valoda uzvaréja; vina ir ne vien
tagadeéja literariska valoda, kura raksta rakstnieki, vina ir — ar1 tikusi par
oficialo valodu. Mani valodas jaunradiSanas principi, art ,strupinasana”,
ir palikusi par vadoSiem principiem latviesu valodas parbiive un talakat-
tistiSana, kura bija nepiecieSsama, nodibinoties Latvijai ka valstij” (Rainis
1925: 90). ,,,, Terminologijas komisijas” radijusas visas zinatnu un dzives
nozarés daudz jaunu vardu péc — toreiz apkarotiem principiem. Jauna
valoda ir noticis fakts, vina ir uzvarejusi, — bet zaudéjis ir tas, kas par vinu
cinijas, zaudéjis pilnigi pec visiem tragedijas likumiem.” (Rainis 1925: 90)

Visuma objektivu viedokli par Raina Fausta tulkojumu paudis
Andrievs Niedra (S1 recenzija biezi piemirsta vai ignoreta). Niedra
pamatigi un visaptverosi analizé ,Fausta” tulkojumu tiesi no valodas
viedokla. Kopuma veértéjums ir pozitivs. Niedre norada uz realam prob-
lemam, trikstoSo vardu materialu, tulkotaja gratibam salagot velmi
saglabat atskanas ar teikta jegu, izvairities no gariem vardiem, kas vacu
valoda ir norma, bet latvieSu dzejas valoda neiederas: ,Miisu literatiiras
valoda veél nav nodibinajusies. It seviski pie tulkojumiem veél allaz var
manit originala ¢aulu ka pie jaunizskilta caléna. Un ja Fausta tulkotaji
gribgja likt Gétem runat dabisku latvieSu valodu, tad viniem &1 valoda
pa lielai dalai bij gandriz vai no jauna jarada. Latvietis vel nedoma tik
abstrakti, sajegumos, ka vacietis: miisu valoda vel mudzet mudz no
salidzinajumiem, bildém, konkrétiem teliem, aiz kuriem tomeér slépjas tas
pats, ko vacietis jau izmanijis un izdomajis ka kaut ko abstraktu, isteniba
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tikai pratam un ne fantazijai pieietamu. Tade] tiem arl nacas radit dazu
jaunu vardu, saukt atmina dazu aizmirstu, darit par kopipasumu dazu,
kas piedereja tik dialektam”. (Needra 1899: 157-158)

Niedra norada gan uz vinaprat veiksmigiem atradumiem, gan uz
diskutéjamiem panémieniem, ko izmantojis tulkotajs/-i. Interesanti, ka
vairaki Niedras apstridéetie vardi un , klidas” ir miisdienu valodas norma:
,Un nevaram liegt: dazs jauns nosaukums tiem izdevies ta, ka lasitajam
vins tikami iespiezas atmina un tiks nakosa gadijuma varbiit izlietats.
Bet tomeér nevares liegt, ka Sai cela vini dazureiz iet par tali, atmezdami
dazus tadus vardus, kas pilnigi ieaugusi valoda, un nemdami to vieta
isakus jaunatvasinajumus jeb Sur tur manitus vairs nelietojamus vecus
nosaukumus. Ta mila = milestiba, brins = brinums, malds = maldisanas,
kaisle = kaisliba u. c. Sos sikumus minéju ne tadel, lai mazinatu tulko-
juma nozimi, bet lai daritu uzmanigu vienu un otru iesacéju rakstnieku
uz to, ka vinam allaz japalaiZzas ar1 uz savu valodas sajusanu. Jau ta
mums ieviesu$as literatiira dazas pavisam neticamas valodas kltdas:
jabtt (=jair), laipni lidzu (= padevigi lidzu) u. c. Ja turpreti kads tieSam
sajut, ka Fausta tulkotaju lietotas formas un vardi vinam patik un tecet
tek iz spalvas, tad lai vins tos lieta drosi: gan jau nakamiba izskirs, cik
tiem tiesibas uz dzivi. Ka jau teikts: musu literattiras valoda vél attistas.
Tur gramatika vien cilveka nedara sveta. Neapzinama sajusana daudz-
reiz jau ieprieks noteic $as attistibas virzienu.” (Needra 1899: 159)

Jau vélak iebildes pret 1sinasanu Niedra dal€ji saista ar parmainam
pasaulé un atskirtbam dzivesveida. Rainis nav pazinis tradicionalo
,zemnieku valodu” (Niedra 1930: 597), jo pats audzis ka nezemnieks.
Niedra atzist, ka jaunais laiks prasa ,straujaku izteiksmi” (Niedra 1930:
601), bet nedaudz parmet Rainim, ka tas savu valodu veidojis, piemeéro-
joties krievu un vacu valodai un galvenokart tulkojot. Tas 1pasi redzams
vina prozas rakstos. Dzeja Rainis tomer esot atdzejotajs, ne tulkotajs.

Jateic, ka Rainis 1sinasanu uztvera loti nopietni arl teoretiski.
1912. gada dienasgramata ir vairaki ieraksti, kas saista teksta eleganci
ar 1sumu, uzsver ,asumu”, laika un drukas ietaupijumu, ko dod viena
ieekonometa zilbe.
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Sodien valodnieki saskata zinamu taisnibu abos viedoklos (Baltins,
Druviete 2015, 2017), ta¢u Rainis tieSam ietekmeéja latvieSu valodas
attistibu, ne velti retrospektivi pétnieki runa par ,pirmsraina valodu”
(Veidemane 1999: 77). Tas nenozimé¢, ka Raina tulkojumi bija nekladigi
un perfekti: vietam ir burtiski parcelumi, vaciskas un neveiklas konstruk-
cijas, nestabila pareizrakstiba, ko daudzos gadijumos noteica darba
specifika — Rainis biezi tulkoja , pa gabalam” un tie tika uzreiz iespiesti,
ta ka ne vienmeér vinam bija iespgja parredzét un vienadot visu darbu
kopuma (Gudrike 1989: 19). Turklat tulkots tika no vacu valodas, lai gan
fran¢u (,Grafs Monte Kristo”) un anglu darbu (,Rienci”) tulkojumos
lasitajam apgalvots, ka tulkots no tam.

Pasas gadsimta beigas nezinams autors sprieda par tulkojumiem
kopuma un izcéla Cetrus tulkotajus — Raini, Aspaziju, Milenbahu un
Adamovicu. ,Savu lielo priekSmetu pareiza sapraSana, latviesu valodas
pilniga parvaldiSana un dzejas davanas atrodam pie visiem Siem tulkota-
jlem. Adamovicés pie tam seviski caur to ieverojams, ka tas atturas no
maksligi sastaditu jauno vardu vai jauno svesadu vardu lietoSanas, bez
kam Muhlenbachs un Rainis pa laikam nevar iztikt** Adamovics lieto
ta sakot vienkarsu latviesu valodu, kadu visi runa un visi saprot. Un
tomer, cik 1si un kodoligi tas spgj izteikt ar Siem vienkarSiem vardiem
Sekspira visdzildomigakas vietas. Adamoviés tulko Sekspiru no anglu
originala, vins$ ciesi turas pie pedéja, pat tik ciesi, ka daza (kaut ar1 reta)
vieta no tam cies$ tulkojuma dzejiska puse. Bet par to tas, ko vins sniedz,
ir istais Sekspirs.” Baltijas Vestnesa redakcija turpat dalgji oponé: ,***Sai
zina, péc miasu domam, gan nevarés Muhlenbachu pielidzinat Rainim
un Aspazijai, kuri abi pédejie, radidami jaunus vardus un formas,
vietam pastradajusi tirus varas darbus pie LatvieSu valodas, caur ko ari
,Fausta” tulkojums daudz zaudé no savas vertibas. Tadu patvaribu pie
Muhlenbacha gan nekur nevarésim uzradit. Red.” (Grahmatu 1899: 3)

Zimigi, ka netiek apliikots originala un tulkojuma saskanas jauta-
jums (proti, vai Raina veikums ir lojals un ekvivalents Getes darbam).
Getes darba, protams, neatrast vacu jaunvardus un specifiskas isinasanas
tendences. Sis jautajums vispar paradas tikai gadsimtu vélak, péc
Bisenieka , Fausta” tulkojuma.
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20. gs. sakums

20. gs. sakums nak ar milzigu paatrinajumu, laikaposms Iidz
Pirmajam pasaules karam (ipasi pec 1905. gada) ir loti bagats tulkojum-
joma — iesp&jams, visbagatakais latviesu vésturé. Sai laika tulkojumi
izversas tiesi prese —laikrakstos un zurnalos, kas Sai laika sakuplo. Desmit
gados ir bezgala daudz viena darbu tulkojumu — dazreiz pat pieci un pat
desmit (Veisbergs 2022: 92). Latvija gramatnieciba ,1sa laika pardzivoja
visus attistibas posmus un 20. gs. sakuma tuvojas pasaules kulttiras tautu
gramatniecibas limenim” (Labrence 1984: 112).

Tomer rusifikacijas vilnis, kas valdija skolas, noveda pie pastiprina-
tas krievu valodas ietekmes tulkotaju valoda, jo ap So laiku aktivi kluva
tulkotaji, kas bija macijusies nu jau ,krievu skolas”. Parkrievosana gan
tiesi (skolu un iestazu ietekme), gan netiesi (nopietnas literatiras, zinat-
nisko gramatu trakuma cilvéki mekléja un izmantoja krievu avotus)
grava latvieSu valodas kvalitati. Par So ,ieksejo parkrievosanos” Skalbe
sacija: ,[..] vini lasija visu krieviski, domaja visu krieviski un, latviski
runajot, barstija krievu frazes [..] iznésaja jédzienus, kas tieSi parceloja
no krievu avizu ievadrakstiem latvieSu progresivo laikrakstu slejas,
steidzigie tulkojumi bij pilni krievisku valodas formu un krievu vardu.”
(Skalbe 2002: 231) Aprakstot situaciju redakcijas, Augusts Melnalksnis
rakstija: ,Veco redakcijas darbinieku saime sis laikmets palicis atmina ka
,atnesanas laiks”, kad biezi vien 100 rindinu garaja tulkojuma no krievu
valodas vismaz 10 reizes atkartojas verbs ,atnesas” latvisko ,attiecas,
zimejas, izturas” nozimeé. Tikai pateicoties Veismanu Jana teviskiem
aizradijumiem un Radolfa Blaumana kodigam piezimem par ,,atnesanos”
tieSa nozime, atnesanas tulkotos rakstos mitéjas.” (Melnalksnis 1944: 2)

Uz abpuségjiem spaidiem norada Bracs: , Divaini, ka tie pasi, kas par
vaciskiem valodas érmiem smejas, tomer krieviskos tur vel par izgliti-
bas zimi. Vispari miisu valoda tiek kroplota no abiem galiem: no atpa-
kalrapuliga, kurs par latvieSu valodas skaistako paraugu uzskata gandriz
Gluka bibeles tulkojumu un posta tautas skaidro valodas izjitu ar nelat-
viskiem spredikiem un kropligam dziesmam, un no pseidoprogresiva
gala, kurs, redzedams, ka apdavinati dzejnieki ka Rainis un Pladonis,
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valodas gramatisko un gleznu ipatnibu pilnigi saprazdami, ieved jaunas
formas un vardus; Sis pseidoprogresivais tautas gals nu grib ievest jauni-
najumus, kas nekadi nesaskan ar valodas garu, ir burtisks tulkojums no
krievu valodas un tikai kroplo misu valodu.” (Bracs 1910: 21)

Valodu mijiedarbe, tulkojumu hibridisms (tai laika neesoss termins),
kas veido jauno latviesu valodu, Braca vértejuma ir , dzivibas nespgjigs
bastards, maisijums ar laca galvu, €zela kajam un cilvéka miesu” (Bracs
1910: 22).

Tulkojumu kvalitate un valodas lietojums bija loti atskirigs. Dazi
81 perioda darbi (lai arl nedaudz vecmodigi) ir joprojam lasami, korekti
veikti un laba latvieSsu valoda (Akuraters, Rainis, Jaunsudrabins,
K. Skalbe, Pliidons), citi ir smagneéji, mudz no vacu un krievu barbaris-
miem un konstrukcijam. Periodika kvalitate nereti bija bédiga, darbi tika
graiziti, lai atbilstu formatam vai uzskatot, ka viss teksts nav vajadzigs.
Laikrakstu redaktori darba bija tik parslogoti, ka ,tiem neatlika laika
piesiitito manuskriptu caurlasiSanai un korigésanai. Daildarbu redak-
tors apmierinajas, izlasijis tulkota stasta virsrakstu un autora un tulkotaja
vardus. Un ja nu tulkotajs skaitijas jau laikraksta pazistams Iidzstrad-
nieks, tulkojumu nodeva tipografija. Tikpat saudzigi pret tekstu un
valodu izturéjas ari korektors, lai nesagadatu lieku darbu burtliciem.”
(Melnalksnis 1944: 2)

Tulkojumi kluva arvien precizaki, lojali, tulkotaji nebaidijas no
svesadosanas, bet brivais tulkojums ieguva jaunu, makslinieciski spécigu,
radosu nozimi. Lokalizacija nereti saglabajas trivialo lugu tulkojuma,
ka ar1 nereti ziniskas literattiras parcelumos, tacu tur to butu precizak
saukt par adaptesanu. Vel pastaveja ar1 parstastijumi jeb brivi tulkojumi.
Dazadibu ietekmeéja ar1 individualu tulkotaju uzskati, tradicijas, atkarto-
tie iespiedumi, kas parasti netika parveidoti. Pieméram, Apsisu Jekaba
tulkotas Andersena pasakas parizdevumos saglabaja 19. gs. tulkojuma
iezimes, vecvardus, skaidrojumus. Metodes nomaina bija pakapeniska
un dabiska, bez 1pasa teorétiska pamatojuma. Visbiezak to noteica tulko-
juma meérkis (pat ja tas netika darits apzinati). Tapéc viegla, izklaid&josa
satura literatiira nereti izmantota pabriva pieeja originala atveidei, Isinats
teksts, pavirsi tulkotas realijas u. c. Savukart, ja tulkojuma merkis bija
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apgaismot un bagatinat latviesu valodas izteiksmes iesp€jas, tad tulkotaji
daudz precizak atveidoja originalu un nopietnak pievéersas valodas jauta-
jumiem. Lejas-Krtimins ,, Ziemelnieku novelu” tulkojuma ievada rakstija:
., Lai lasitajam svesu tautu rakstnieka sacergjumu sniegtu neviltota veida,
tad péc iespejas esmu saudzégjis katra saceréjuma stila smalkumus un
izteiksmes savadibas: §is divas lietas jau katram makslas darbam pieskir
ta 1patnejo krasu un smarzu. Un ja to daridams, viena, otra vieta butu
grékojis pret miisu valodas garu, tad to tauta man, ta ceru, piedos: merkis
tak attaisnojot lidzeklus, un aloties ari esot cilvécigi.”” Si divdabiba —
tieksme but lojalam originalam un svesadot, bet arl attistit latviesu
valodas resursus, parkapjot vecas normas — bija visai nopietna probléma.

Rainim skats uz tulkojumu merki bija vel plasaks: ,Man vajga tulko-
jumus piepaturét, ne naudas dél, bet lai vingrinatos valoda. Originali
nekad ta nevingrina valodas veikla lietosana, ka tulkojumi” (Rainis 1986:
436) [1912. gada]. Raina pieeja tulkojumiem ir makslinieciski briva, vins
ir gan 1sinajis ,,Grafs Monte Kristo”, bet 1900. gada tulkotaja Gorkija
,Dziesma par érgli” Rainis nomaina stastijuma laiku no pagatnes uz
tagadni, maina darba formatu un arl originala vanagu un zalkti uz
ergli un odzi. Zalktis latvieSiem ir izsenis svéts radijums, erglis, iespé-
jams, skan varenak. Savukart, kad Rainim uzbrik, ka vina tulkojumos
(dzeja) ir latviesiem daudz jaunvardu, Rainis vestulé Zeifertam komente:
,Visi nesaprotamie vardi ir Ulmani ieksa. Vai tik gruti paskirstit? Man
kauns latviesiem paskaidrot vinu pasu valodu, laiks biitu beigt prasit un
uzstaties, lai latvieSu valoda ir nabadziga; vina ir bagata, un kas vinas
neprot, lai macas, bet lai nelielas ar savu nezinasanu un nabadzibu”.
[1902] (Rainis 1984: 388)

Tulkojumkritika

Nopietna tulkojuma metodes un kvalitates un originala un tulko-
juma atbilsmes analize bija loti reta. Tulkojumkritika visvairak pievérsas
dzejai, prozas stilistika tika skarta loti reti, tur parasti kritizéts tiesi
latviesu valodas lietojums.

7 Seemelneeku noweles. Lejas-Kruhmina sakopojuma. Riga: ]. A. Freijs un beedri, 1907.
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Vilis Pliidons, apliukojot Getes dzejas krajumu, izteicas sadi: ,Tas nav
gruta lieta dzejoli partulkot, bet vinu labi partulkot — luk, ta ir maksla!
Talab mums vel tik maz labi tulkotu dzejolu. Lielaka dala no miisu tulkota-
jilem ir parak pavirsi. Vini apmierinas jau ar to, ka tulkojums tik apméram
izsaka to, ko originals. Par iespaidu, sajutu, gleznam un kaut kadiem
izteiksmes lidzeklu smalkumiem, kurus vajadzétu atdot, — tulkotaji
neliekas zinis. Tada tulkosana, pats par sevi saprotams, ir veltigs darbs
un veltiga laika kavéSana. Misu rakstnieciba netop caur to ne par asninu
kuplaka. Kurpretim labi tulkots dzejas darbs paliek varda pilna zina misu
Ipasums, kas vairo misu literatiiras kapitalu.” (Plidona 1904: 123)

Andrejs Upits, rakstot par Oskara Vailda , Estétiskais manifests un
zvejnieks un vina dvésele”, ko tulkojis Pavils Rozitis, sodijas: ,, Tulkojuma
nav izprotama viena vieniga Uailda doma, nav izmanams viens vienigs
Uailda telojumu 1patngji-raksturigs panemiens. Tulkojums no viena gala
lidz otram, no pirmas rindas lidz beigu punktam ir beidzama nemakula
darbs, originala sakroplojums un latvieSu valodas izkémojums.”
(Upits 1909: 6)

Ezerins, kas saka publicet tulkojumus, vel nebtidams pilngadigs, bija
ar1kritikis. Ta 1908. gada, salidzinot Paegles un Gruzisa veiktos Vedekinda
,Pavasara atmosanas” tulkojumus (reta paradiba, lai gan paralélo tulko-
jumu netriikst), vins komentéja: ,Se més saduramies ar vienkarsu vacu un
latviesu valodas neprasanu.” Ezerins uzskatija, ka Gruzitim piemit vacu
valodas stils latviesu valoda, savukart Paegle, rotajoties ar stilu, aiziet
no originala. Abos tulkojumos ir neizskaidrojami izlaidumi. ,Paegles
tulkojums tomeér jaatzist par apmierinosu.” Menesraksta patlaban tulkota
Vedekinda drama ,Mizika”: ,Ja arl nebutu stila, lai! bet latviesu valodu
tulkotajiem tacu vajadzetu prast! Vai tieSam mes, lasitaji, nevaram prasit,
lai mums dod kaut ko nopietnaki apstradatu.” (Ezerins 1908: 2)

Komentgjot gramatinu ,,Sikpukisu vainadzins”é, Zeltmatis (Ernests
Karklins) rakstija: ,Gabalini pasi par sevi nebuitu tik slikti, bet tas tulko-
jums, tas tulkojums! Ng&, tas nava tulkojumes, tas ir , parcelums” vaj labaki
sakot — ,,parvedums” no krievu valodas uz miséjo. Vaj tacu nebiitu reiz
laiks tadai valodas vardzinasanai mieru mest? Var jau macities tulkot, bet
8 1. Sihkpukischu wainadsinsch. Talsos: J. Linde, 1905.
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kam tadus meginajumus, kameér vél ,neiet”, likt iespiest un dot citiem
lasit? Lai jel tais citos ,vainadzinos”, ja tadi vél pec $1 I tiktu darinati,
nebiitu ievits tik daudz valodas ,,skabenu”!” (A. P. 1906: 184)

LatvieSu valoda iepliida daudz jaunu vardu, ari svesvardu, tas
daudziem nepatika. Ta, parstastot ,Branda” izradi, kritikis norada: , Biitu
vélams, ka no tulkojuma stripotu daudzos nelatviskos vardus (,,formas”,
,normas”’, ,kompromisu” u.t.t.), ipasi ,kompromiss” luga atkartojas
parak biezi” (Riga 1914: 4). Laikrakstos ar1 virmoja diskusijas par latvisko
terminu atbilsmém.

Tulkotaji, iznemot izcilakos rakstniekus, mazak uzmanibas pieversa
valodas garaizkopsanai- viniem galvenais bijanodot vestijumu. Savukart
Rainis velgjas radit jaunu valodu, kura varetu izteikt visu nepieciesamo:
,Jaorganize un japarrada latviesu valoda ta, ka vina var vislabak izteikt
augstas domas. Citadi kulttira top trauceta no valodas nepilnibas.”
(Rainis 1986: 430) [1912] , Nevienai tautai nav iesp&jams tikt pie U. B.
(Universalas bibliotekas), kamer vinai nav sagatavota valoda prieks univ.
literatiiras un kamer nav tulkoti galvenie univ. literataras raksti” (Rainis
1985: 410). Vinam piebalsoja ari Pladons: ,Ir dzive jau vairakkart pieradi-
jusies patiesiba: ja grib, lai rodas labi originali, tad vispirms jarada krietni
tulkojumi. Gétes dzejas tulkojumiem musu valoda Simbrizam vel tada
seviska nozime.” (Pludona 1904: 123)

Kopuma, skatoties no Sodienas viedokla, redzams, ka izcilo valodas
meistaru tulkojumi tapusi valoda, kas visuma neskiet divaina un nepa-
reiza ar1 Sodien, savukart sénalu literatiiras publikacijam piemit vecas un
nekoptas valodas piegarsa ar krietnu interferences piedevu.

Valodas ortografija

Lielas galvassapes un diskusijas saistijas ar ortografijas reformu.
Pastavosaja rakstiba valdija diezgan liels juceklis, kas atspogulojas ari
tulkojumos. Arzemju autoru vardi un darbu nosaukumi tika rakstiti
visdazadakajos veidos, seviski tapéc, ka titullapas arvien biezak paradijas
antikva, kas reizem lietota arl citatos un atsauces vecaja druka iespiestos
darbos. Bezgaliga nevienadiba bija ar1 izdeveja sniegtaja informacija titul-
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lapa. Diskusijas par reformas detalam bija nebeidzamas un kavéjalemuma
pienemsanu. Ta Baltijas Vestnesis 1898. gada 17. junija sadala Eekschzeme
rakstija: Ists krusts misu valodniekiem un rakstniekiem radas esam
ortografijas jautajumi — mil rakstit gandriz vai katrs pa savai ortografijai [..]
misu rakstnieki un valodnieki turas pie saviem , h”: [gravis] un [akits],
participu ,,si” un ,se” formam un citiem krikumiem ar tadu pat sirdibu
un izturibu ka senais varonis, kas, uz ezinas gulédams, dziedaja: , Labak
manu galvu néma neka manu..” — (ortografiju).” (Iekszeme 1898: 1)

RLB Zinatnibas komiteja, velak Zinibu komisija (ZK) (Volfarte
2009), bija galvena reformu diskusiju un virzibas vieta. Ta jau ieprieks
bija veltijusi lielu uzmanibu valodas jautajumiem, apzinati publice-
jot popularzinatniskus darbus un tulkojumus dazadas latvieSu valoda
mazapgitas jomas (Blinkena 1996). Gadsimtu mija rakstiba bija jau
nedaudz vienkarSota, atmesti daudzi dubultlidzskani, ierobezota h
lietoSana garo patskanu apzimeSanai. 1908. gada RLB ZK pasparné
dibinaja Ortografijas komisiju, kura piedalijas valodnieki Milenbahs,
Endzelins u. c. Ta izstradaja projektu un publicgja ,Uzaicinajumu
latviesu pareizrakstibas reformas lieta”, kura formulé€ja jaunos rakstibas
principus (Klavina 2008). Jauna vienota, latiniska miisdienu ortografija
tika akcepteta RLB 1908. gada 17. un 18. junija. Dienu péc vesturiska
lemuma, 19. junija, gluzi vai simboliski nodega vecais RLB nams. Ar
1909. gadu jauno ortografiju saka macit skola. Dazas macibu gramatas
iznaca jaukta rakstiba, pieméram, Plidona , Latviesu literattira” autoru
tekstus un citéjumus sniedza vecaja druka’. Tacu presé un gramatnieciba
jauna ortografija ienaca lenam — 1907.-1909. gada uz jauno ortografiju
daleji pargaja laikraksts Zemkopis. Citur laikrakstu, reklamu, sludina-
jumu virsraksti bieZi bija jaunaja rakstiba, kamér pamatteksts gotu raksta.
1910. gada iznaca pirma latviesu enciklopédija divos séjumos ar latinu
burtiem. Pirmais pasaules kars pareju aizkaveja. Tikai 1920. gada jaunaja
ortografija saka iznakt laikraksts Latvijas Veéstnesis, no 1934. gada uz jauno
ortografiju pargaja avize Rits, bet parejas tikai no 1938. gada. Vairums
pirmskara tulkojumu ta ari turpinaja iznakt vecaja druka.

9 Pludona Latvju literatiiras vésture, sakara ar tautas veésturisko attistibas gaitu. Vidusskolu kurss.
Jelgava: L. Neimana izdevums, 1908.
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Tacu kopuma gadsimtu mija ir milziga tulkojumapjoma paplasina-
juma un paatrinajuma laiks, kas strauji mainija un modernizéja valodu. Ja
Bilensteins iepriekséja gadsimta beigas vel uzskatija, ka latviesu valoda
nevar izteikt ,augstas lietas”, tad netalas nakotnes neatkarigas Latvijas
Ministru prezidents Margers Skujenieks pirms Pirma pasaules kara
deklareja: ,[..] tagad, kad latviesu valoda saceréti raksti par visdazada-
kajam zinatnes nozarém, kad latviesu valoda tulkoti lielo tautu klasiki,
izdota konversacijas vardnica — tagad iebildumi pret valodu ir pilnigi
nepamatoti un tikai liecina, ka iebildumu celaji pasi neprot latviesu
valodu” (Skujenieks 1913: 81-82).
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THE AFFECTIVE DIMENSION OF LANGUAGE
ATTITUDES IN LITHUANIA

Meiluté Ramoniené

Introduction

Over the past few decades an increasing number of language atti-
tude studies have been conducted in a variety of countries (see Giles,
Billings 2004). New research has also been done in our region with new
books on language attitudes being published in Latvia (Druviete 2021)
and Lithuania (Ramoniené et al. 2022). Researchers study the reasons
for the formation of attitudes and the language behaviour, which can
be determined by different attitudes as well as the consequences that
such attitudes have (Garrett et al. 2003: 13). It has been recognised that
language attitudes are the strongest factor that can influence the mainte-
nance of different languages and varieties, their transmission to younger
generations or — conversely — the assimilation of ethnic groups as well as
the rejection or preservation of one’s own language. Language attitude
studies help explain the language choices of a society and also those of
individual speakers, language behaviour, the ability to foresee the vitality
of a language and language varieties as well as understand their perspec-
tives for survival. Language attitude studies can be a reliable starting
point for a successful development of state language policy.

The language attitudes of the inhabitants of Lithuania have been
studied in-depth since the beginning of the 21%' century (Ramoniené
2006; 2013a; 2013b; Alitkaité 2007; 2008; Kalédiené 2013; Kliukiené 2013;
2014; Aliukaité et al. 2017; Vaicekauskiené, Sausverde 2012; Keturkieneé,
Vaicekauskiené 2016; Matulionyté, Bulbukiené 2021, and others). Various
quantitative, qualitative, experimental, perceptive dialectology methods
have been used to study attitudes regarding native and foreign languages,
dialects and other language varieties. This paper analyses one of the
elements that constitute language attitudes: the emotional component
of language attitudes towards the state language — Lithuanian — as well
as towards English, which is gaining increasing popularity in Lithuania,
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and towards other languages known and spoken by the inhabitants
of Lithuania. This paper is based on quantitative online survey data
collected by a group of researchers from the Department of Lithuanian
Studies at Vilnius University as part of the project “Language attitudes
and language behaviour of the inhabitants of Lithuania”' (carried out
between May 2020 and December 2021), which shows direct language
attitudes.

This paper first introduces the theoretical framework, the data, and
method used for the study, then presents the analysis of the emotional
attitudes expressed in the survey questions, which ask respondents to
name the most beautiful language and the dearest language, and then
draws some conclusions.

Theoretical framework

The theoretical framework of this study is the well-known triadic
model of language attitudes, in which attitudes are considered to be
composed of three elements: cognition, affect, and behaviour (Sarnoff
1970; Breckler 1984; Giles, Coupland 1991; Ladegaard 2000; Edwards
2006; Garrett et al. 2003; Garrett 2010; Loureiro-Rodriguez et al. 2013; and
others). One of the questions raised by these authors is how these three
components are interrelated as well as how much they function inde-
pendently from one another (Garrett 2010: 24-29).

The cognitive component consists of beliefs — the cognitive orienta-
tion of the attitudes towards the object, for instance, the conviction that
certain language varieties are more correct than others or that knowing
a language well can help one achieve a better career or a high-status job.
Usually, various convictions arise from dominant stereotypes in society,
which are related to the ideologies of different social groups —ideologies,
which can explain the relationships between groups and their members
(Garrett et al. 2003: 3).

1 The project was supported by the State Commission of the Lithuanian language (Program
for strengthening the prestige of the Lithuanian language), agreement No. K-27/2020; project
leader Dr. Inga Hilbig.
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The affective component of attitudes consists of emotions — positive
or negative — towards a particular language or language variety or the
users of that variety. Most researchers agree that attitudes always have
a strong affective component (Perloff 2017; Garrett et al. 2003). Garrett
notes (2010: 23) that the emotional aspect of attitudes is the barometer of
the (dis)favour towards the attitude object that shows the degree of inten-
sity of the attitudes, which reveals the strength of (dis)favour (whether it
is only a mild disagreement or plain disgust towards the object of the atti-
tudes). Sometimes the link between the cognitive and emotional compo-
nents is seen as extremely close; they are seen as inherently interrelated
(Erwin 2001: 14; Garrett 2010: 24-25).

The third component of the attitudes is behaviour — a tendency to
behave in a certain way, the disposition and readiness to act. For instance,
the conviction that knowledge of a certain language is indispensable
for a career determines the learning of that language. Or a conviction
that a heritage language is worth maintaining when living in emigra-
tion causes the emigrants to use their heritage language when speaking
to their children. Researchers do not doubt that behaviour is a compo-
nent of language attitudes and many of them agree that attitudes are the
true foundations of language practices. These attitudes are thought to
determine the language behaviour of separate individuals or groups and
the choice of a language code (Giles, Coupland 1991; Garrett et al. 2003;
Garrett 2010). However, some studies show that attitudes do not neces-
sarily determine actions (Hanson 1980) and that the correlation between
the cognitive, affective, and behavioural components can be rather weak
(Breckler 1984). Therefore, the behaviour component and its relation
to attitudes, as well as their components, is considered to be the most
problematic question in the analysis of attitudes (Garrett et al. 2003: 7-9;
Garrett 2010: 25-29; Ramonaite 2021).

Attitudes are a complex multi-layered psychological construct
that is impossible to observe or comprehend directly (Allport 1935: 839;
1954; Oppenheim 1982: 39; Perloff 2017: 86). Therefore, many different
methods are used for the analysis of language attitudes that help to unveil
both direct and indirect language attitudes. Typical and rather common
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methods to study direct attitudes are quantitative surveys and inter-
views, where the respondents are directly asked about their language
attitudes. Other methods, e.g., the matched guise technique (Lambert et
al. 1960/1972), are also used for investigation and permit the analysis of
indirect language attitudes. Various direct and indirect ways have been
created during decades of intensive attitude studies, which help analyse
this complex and rather elusive phenomenon.

Method and data

This paper analyses the data of a representative online survey of
the inhabitants of Lithuania, conducted by the social research company
NORSTAT in autumn 2020. A representative sample of the inhabitants of
Lithuania between the ages of 18 through 74 were surveyed online. The
applied cross quota was age, sex, and place of residence, i.e., the distribu-
tion of respondents was proportionate to the distribution of inhabitants
of the country according to these criteria. 1003 respondents participated
in the survey. The questionnaire consisted of 27 questions, including
knowledge of native and foreign languages and dialects as well as use
of these varieties in various domains, language learning and its reasons,
language attitudes towards various languages and dialects, demographic
questions about age, sex, education, place of birth and residence, and
migration experience. The following questions were used in the survey
questionnaire in order to reveal the emotional component of language
attitudes:

What language do you consider the most beautiful?
What language is the dearest to you?
The following options were presented to answer these questions:
1. Lithuanian
2. English
3. Russian
4. Polish
5

German
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6. French

7. Spanish

8. [Italian

9. Other (indicate):

The responses to the question about the most beautiful language
have already been studied by Loreta Vilkiené (2022: 220-224) where
the answers to this question given by city-dwellers were analysed and
compared to the aesthetic attitudes of city-dwellers from about ten years
earlier. Those older language attitudes were examined during the projects
“Language use and ethnic identity in the cities of Lithuania” (2007-2009)?
and “A sociolinguistic map of Lithuania: cities and towns” (2010-2012)°
and in published books (Ramoniené 2010; 2013). The most recent 2020—
2021 research data allow the analysis of a more general overview of the
language attitudes of the inhabitants of Lithuania, including residents of
rural areas whose attitudes differ from those of city-dwellers. Therefore,
this paper analyses the responses regarding the most beautiful and dearest
language by residents of rural areas and cities, which have not yet been
analysed. It is expected that aesthetic attitudes concerning the most
beautiful language will reflect more neutral emotions, while the acknow-
ledgement of a language as the dearest will show a more sensitive, closer,
more pronounced evaluation that reveals an emotional relationship with
that language and identity. This paper analyses a link appearing in the
data, showing a connection between affective language attitudes and the
native language of the respondents, their place of residence, and age. The
languages at the focus of this study are those which are most widespread
and used in Lithuania - Lithuanian, Russian, Polish, and English —
although attitudes towards other languages are also presented.

2 This project was supported by the State Studies Foundation of Lithuania, project leader
Meiluté Ramoniené; the survey was conducted by UAB Socialinés informacijos centras.

3 This project was supported by the Research Council of Lithuania, project leader Meiluté
Ramoniené; the survey was conducted by TNS-Gallup.
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Data analysis

Research has shown that aesthetic attitudes are not related to any
objective intrinsic qualities of languages themselves or an ability to show
which language is beautiful or not (Edwards 2006: 325-326). Aesthetic
language attitudes reflect assessments of a social kind that allow one to
see the social value or the status of a language in that language’s society as
well as reveal stereotypes, associations with cultural or political aspects.
Aesthetic assessments, for instance, whether a language is mellifluous or
not, are a subjective matter and are connected with one’s personal evalu-
ation, personal associations, and emotions.

Emotional attitudes towards Lithuanian

As shown in Table 1, the majority of the survey respondents rated
Lithuanian as the most beautiful language; this was the answer of more
than half (56%) of the surveyed inhabitants of Lithuania. A slightly higher
percent (58%) rated Lithuanian as the dearest language. As shown in Table
2, the highest percentage of respondents who considered Lithuanian to
be the most beautiful, are also those whose native language is Lithuanian
(as much as 62%). Lithuanian, however, was also rated as the most beau-
tiful by others with a different native language, including, up to 21% of
Russian native speakers, 18% of Polish native speakers, and 40% with
some other native language (although this last number is not statistically
valid). As shown in Table 3, when asked to indicate their dearest [anguage,
Lithuanian was selected by 14% of Polish native speakers, 16% of Russian
native speakers, and 20% of respondents with a different native language.
Therefore, it can be seen that not only native Lithuanian speakers but
also a rather large portion of native speakers of other languages living in
Lithuania consider the state language — Lithuanian — to be the most beau-
tiful and even the dearest language.
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Table 1. Most beautiful and dearest languages

Most beautiful Dearest
Lithuanian 56% 58%
French 12% 6%
Italian 10% 8%
Russian 9% 10%
Spanish 5% 5%
English 3% 2%
Polish 3% 7%
German 1% 2%
Other 1% 1%

Table 2. Most beautiful language (by native language)

N Lthva- gy lta- Rus- Spa- Eng- Po- Ger .,
nian lian sian nish lish lish man

}Vah"e 1003 56% 12% 10% 9% 5% 3% 3% 1% 1%
anguage
Lithuanian 861 [J6206 11% 10% | 7% 4% 3% [1% 1% 1%
Polish 56 8% 21% 4% 14% 7% 2% [BEl 0% 0%
Russion 110 [121% | 18% 12% B 9% 5% 4% 1% 3%
Other 5 4% 0% 0% 40% 0% 0% 0% 0% 20%

Table 3. Dearest language (by native language)

Lithua- Rus- Ita- Po- Spa- Eng- Ger- Other

N* “hian sian fian lish TN hish fish  man
gﬁg‘lﬁge 1003 58% 10% 8% 7% 6% 5% 2% 2% 1%
Lithuanian 861 660N 4% 8% 4% 7% 5% 2% 3% 1%
Polish 56 AN 13% 11 Bl 2% 7% 4% 0% 0%
Russion 110 [[16% [B89@) 7% 4% 5% 5% 3% 3% 3%
Other 5 20% 20% 20% 20% 0% 0% 20% 0% 0%

4 Here and further, dark grey marks a statistical significance higher than average (95%
probability).
5 Here and further, light grey a statistical significance lower than average (95% probability).
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The research data show that the language attitudes of the inha-
bitants of Lithuania are linked to their place of residence and to the
ethnic composition of the environment which differs across the regions
of Lithuania. The highest percentage of those who chose Lithuanian as
the most beautiful are those who live in the most monoethnic Lithuanian
areas. As shown in Table 4, the highest percent (65%) of those identifying
Lithuanian as the most beautiful live in rural areas of Lithuania, the
majority of which are monoethnic Lithuanian. An even greater number
of rural inhabitants consider Lithuanian to be the dearest (see table 5):
68%. The second highest percentage is found in Kaunas, which is a very
Lithuanian city (94% of the inhabitants of Kaunas are Lithuanians®). 58%
of surveyed Kaunas inhabitants identified Lithuanian as the most beautiful
and 61% as the dearest. Lithuanian was chosen by a slightly smaller portion
of Klaipéda inhabitants (57%) and other smaller towns (56%); however,
as shown in Table 5, up to 63% of surveyed Klaipéda inhabitants and
60% of those living in other smaller towns selected Lithuanian as the
dearest. A much smaller portion of the inhabitants of Vilnius — the capital
of Lithuania, which has a rather mixed” ethnic composition — consider
Lithuanian to be the most beautiful (see Table 4) (only 40%) and only 36%
the dearest (see Table 5).

Table 4. Most beautiful language (by place of residence)

Ita- Rus- Spa- Eng- Po- Ger-

lian sian nish lish lish man (Bl
Vilnius 200 [ 40% | 16% 9% 13% (o5 3% WERM 2% 2%
Kaunas 105 58% 16% 6% 8% 5% 5% 1% 1% 1%
Klaipeda 54 57% 9% 15% 7% 4% 6% 0% 2% 0%

Other
towns

Rural 323 [JEEEON 9% 10% 8% 4% 3% 2% 1% 1%

- thhu- French
ani

321 56% 12% 11% 12% 3% 2% 1% 1% 2%

6 See https://osp.stat.gov.1t/lt/statistiniu-rodikliu-analize?hash=64193796-440b-40d5-a79¢c-
c89d57e452¢e1#/

7 According to the most recent census, 16.5% of Vilnius inhabitants are Polish, 11.9% are
Russian: https://www.vle.lt/straipsnis/lietuvos-gyventojai/
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Table 5. Dearest language (by place of residence)
Lithu- Rus- Ita- Po- Spa- Eng- Ger-
e e e e e e
Vilnius 200 | 36% 200N 1% JBRN 9% 7% 4% 2% 1%
Kaunas 105 61% 7% 10% 6% 7% 4% 3% 3% 1%
Klaipeda 54 63% 9% 9% 2% 7% 7% 0% 2% 0%

Other
towns

Rural 323 [JGB0ON %% | 7% 6% 5% 3% 2% 2% 1%

321 60% 10% 7% 5% 5% 5% 2% 3% 2%

Are language attitudes related to the age of the respondents? As
shown in Table 6, age does have some impact. The older the respondents,
the more favourable are their aesthetic attitudes towards Lithuanian.
Lithuanian is considered the most beautiful by the oldest age groups:
69% of the 65-74 age group, 57% of the 55-64 age group. By contrast, the
youngest age group considers Lithuanian to be the most beautiful to the
lowest extent: 47% of the 18-24 age group chose Lithuanian as the most
beautiful. The aesthetic priorities of this group are more inclined towards
the languages of Western Europe than those of the older respondents.
Similar tendencies can be seen even more evidently in Table 7, which
shows the correlation between age and the language chosen as the
dearest. Up to 78% of the oldest 65-74 age group selected Lithuanian as
the dearest, while only 43% of the youngest 18-24 age group did so, with
the majority of this group preferring other European languages.

Table 6. Most beautiful language (by age)

Lithu- Ita- Rus- Spa- Eng- Po- Ger-

anian lian sian nish lish ~lish  man
Age 1003 56% [MA2%AN|10% 9% 5% 3% 3% 1% 1%
1824 102 471% 219N 3%  10% 7% 6% 2% 3% 2%
2534 184 51% 10% 6% 11% 9% 6% 3% 2% 2%
354 171 50% 13% 12% 11% 6% 2% 2% 1% 2%
4554 198 60% 12% 12% 9% 3% 3% 2% 0% 0%
5564 205 57% 9% 15% 8% 4% 1% 4% 0% 2%
6574 143 GO0 14% 8% 6% 1% |[0% | 3% 1% 0%

French Other
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Table 7. Dearest language (by age)
Lithu- Rus- Ita- Po-
anian  sian lian  lish nish  lish man

1003 [[58% | 10% 8% 7% [N 5% 2% 2% 1%
1824 102 [48% 7% 12% 4% [JEEGN 10% 5% 4% 2%
2534 184 [[49% | 10% 11% 8% 5% 9% 5% 1% 1%
3544 171 52% 10% 1% 6% 9% 6% 3% 2% 1%
4554 198 60% 12% 8% 7% 6% 2% 2% 4% 1%
5564 205 62% 13% 5% 9% 4% 2% 1% 2% 1%
6574 143 IS 5% 3% 3% 3% 3% 1% 3% 1%

N French Spa-  Eng- Ger- Other

The emotional assessment of Russian

Apart from Lithuanian, Russian is among the best known and most
used languages in Lithuania (Hilbig 2022: 71-117), therefore, it is worth
devoting a separate discussion to the emotional assessments of this
language. It should be emphasised that the data were collected before
Russia’s 2022 military invasion of Ukraine. Extremely strong support
for Ukraine has also caused heated discussions in Lithuanian society
regarding the place of Russian language and culture in Lithuania. There
was information and discussions in the media about students and their
parents not wanting to learn Russian at school. The language attitudes
towards Russian are likely to have been impacted by Russia’s war in
Ukraine. However, there is no newer reliable data on this subject, thus,
we can only examine the pre-war situation. According to our survey
data, Russian was identified as the most beautiful by 9% and as the dearest
language by 10% of respondents. Quite probably Russian is either their
native language or a language they know very well. According to Hilbig
(2022a: 34-35), 87% of the inhabitants of Lithuania know Russian: 76% as a
foreign language and another 11% as their native language. Nevertheless,
it is rather evident that Russian does not evoke high aesthetic admiration
even among those who know it. The majority of those who rated Russian
as the most beautiful language are native speakers of Russian, i.e., 27% (see
Table 2). Russian was selected as the dearest, that is to say the emotionally
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closest language, by 55% of respondents whose native language was
Russian. 14% of native speakers of Polish chose Russian as the most beautiful
and 13% as the dearest. It is known that a large portion of Lithuanian Poles
became considerably Russified during the Soviet period; they attended
Russian medium schools and integrated into Russian culture (Hogan-
Brun et al. 2009). Therefore, their connection to the Russian language and
their emotional evaluation of it is likely inherited from the Soviet period.

A more positive emotional disposition towards the Russian language
can also be seen when analysing the place of residence of the respon-
dents. Russian is assessed as the most beautiful or the dearest to a higher
degree in those areas where there are more Russians. The capital Vilnius
can be taken as an example where many Russian-speaking people live
and 13% of the respondents evaluated Russian as the most beautiful and
21% as the dearest language. The least positive feelings are evoked by the
Russian language in the rural areas of Lithuania. Only 5% of those living
in the countryside consider Russian to be the most beautiful and only 4%
as the dearest language.

Are these assessments of Russian related to age? No notable diffe-
rences could be observed; however, some tendencies can be noted: the
oldest group sees Russian as the most beautiful less (6%) than the youngest
group (10%), which is rather close to a general 9% evaluation of Russian
as the most beautiful language. Respondents of all age groups consider
Russian to be the dearest language less than the most beautiful (Table 7).
Russian is considered to be the dearest language by only 5% of the oldest
respondents and only 7% of respondents in the youngest age group,
while the evaluations of other age groups are distributed in between
these percentages.

Emotional attitudes towards Polish

The ethnic Polish population is the largest ethnic minority in
Lithuania and constitutes approximately 6.5% of inhabitants®. It could
be presumed that emotional attitudes towards Polish would be positive.

8 See https://storymaps.arcgis.com/stories/d7ac6efa3e99480992e956f440alb3ec
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However, only 3% of the respondents consider Polish to be the most beau-
tiful language. 34% of these are respondents whose native language is
Polish. The percentage of native speakers of other languages who rate
Polish as the most beautiful is very low — only 1% of Lithuanian native
speakers and only 4% of Russian native speakers. A slightly higher
percentage identified Polish as the dearest language: 7%. And 50% of
these individuals are native Polish speakers. Where do those who posi-
tively assess emotional connections with the Polish language live? The
highest percent (8%) of respondents who consider Polish to be the most
beautiful language and those who think it to be the dearest (12%) live in
Vilnius. According to official statistical data, ethnic Poles constitute 16.5%
of the inhabitants of Vilnius. Therefore, it is quite natural that the survey
data show a positive emotional evaluation towards the Polish language
by those for whom it is their native language or the language of their
ethnic community.

The emotional evaluation of English

Englishis the second best known and most used non-native language
in Lithuania after Russian. According to the analysed survey data, 70% of
the inhabitants of Lithuania claim to know English (Hilbig 2022a: 36). This
could lead one to expect a positive emotional assessment of this language.
However, as indicated in Table 1, only 3% of respondents rate English
as the most beautiful language and only 2% consider it to be the dearest
language. When examining the factors that possibly impact emotional
attitudes, for example, the native language or the place of residence of
the respondent, no distinct quantitative differences or characteristics can
be noted. The differences according to native language or place of resi-
dence are only in the range of 1-2%. More pronounced differences can
be seen when looking into different age groups. As indicated by Tables
6 and 7, the youngest (18-34 years) respondents have somewhat more
positive attitudes towards English: 6% consider English to be the most
beautiful and 5% the dearest language. The most unfavourable emotional
attitudes are expressed by respondents of the oldest age group (65-74
years), none of whom assess it as the most beautiful language and only
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1% choose it as the dearest language, even though 48% of the respondents
of this age group select English as the most necessary language (Hilbig
2022b: 94-96). It should be noted that the migration experience of the
respondents impacts the aesthetic assessment of English: those respon-
dents who had a migration experience were more likely to assess English
as the most beautiful (8%) than those who did not have migration experi-
ence (2%). Other researchers who analysed the quantitative and qualita-
tive data of the same project have emphasised that the relationship of the
inhabitants of Lithuania with English is of a utilitarian, pragmatic nature
and that this language is considered necessary, common, and frequently
used by many, but not everyone related to it with a favourable emotional
disposition or identity (Vilkiené 2022; Vilkiené¢, Jakaité-Bulbukiené 2022;
Hilbig 2022).

Emotional evaluation of other foreign languages

The data in Table 1 show that quite a few survey participants give
a positive evaluation to the Romance languages. As many as 12% of
respondents consider French to be the most beautiful language, for 10% it
is Italian, and for 5% — Spanish, although the respondents do not neces-
sarily know these languages. According to Inga Hilbig (2022a: 35), 9%
of the survey respondents know French, 4% know Italian, and 8% know
Spanish. Likely, the positive emotional associations with these languages
are connected with French having been taught in some Lithuanian
schools during the Soviet period and still being taught today, France,
Italy, Spain being attractive destinations for vacations and cultural trips,
and there being several institutions in Lithuania promoting the culture
of these countries. Although these languages are evaluated as the dearest
to a somewhat lesser extent: both French and Italian are assessed as the
dearest to a lower degree. The only language that does not differ in this
respect is Spanish, which is rated both as the most beautiful and the dearest
by 5% of respondents. A possible explanation could be that this kind of
assessment of Spanish could be related to the fact that Spain has become a
new destination country for Lithuanian emigration and that Lithuanians
have people close to them that live there.
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German has also been taught as a foreign language in schools for a
long time; it was especially popular before the Second World War. Even
though as many as 27% of the survey respondents state that they know
German (Hilbig 2022a: 36), only 1% of them consider it to be the most beau-
tiful and 2% the dearest. This means that from an emotional point of view,
this language does not seem attractive to the inhabitants of Lithuania.
Other factors such as place of residence or age group do not seem to
impact aesthetic attitudes as no remarkable differences can be observed.

When evaluating a language as the most beautiful or the dearest, the
survey participants could not only choose a language from a list but also
indicate another language they wanted. There were only a few instances
where another language was indicated, among these were languages that
have not yet gained popularity in Lithuania: Chinese, Latvian, Greek,
Japanese, Icelandic, Japanese, Korean, Latin, Ukrainian, Danish, Farsi,
Samogitian (considered to be a dialect of Lithuanian). These individual
cases prove that the language horizon of the inhabitants of Lithuania
is expanding as these languages have been rarely mentioned in earlier
studies.

Concluding remarks

Having analysed the online survey data that show emotional atti-
tudes towards various languages, it can be concluded that more than half
of the inhabitants of Lithuania consider the state language — Lithuanian -
to be the most beautiful and even a higher percentage see it as the dearest
one. This is the opinion not only of those who are native speakers of
Lithuanian but also a large portion of those who are native speakers
of other languages. This emotional attitude demonstrates a favourable
disposition, a close bond, and sincere feelings towards the state language.

The languages of the largest ethnic minorities in Lithuania — Polish
and Russian — do not receive high emotional ratings from the inhabi-
tants of Lithuania. Polish is considered to be the most beautiful or dearest
language quite rarely. The emotional assessment of Russian is somewhat
higher; however, it is important to bear in mind that the survey was
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conducted before the Russian invasion of Ukraine. Therefore, this study
does not reveal the change in the opinion of Russian following the start
of the war on the February 24, 2022.

This study confirmed that the positive aesthetic assessment of a
language and especially recognition of a language as the dearest is closely
related to one’s native language and ethnic identity. This is evidenced
both by the evaluation of Lithuanian and in the evaluation of Polish and
Russian, as these are the languages of Lithuania’s largest ethnic minori-
ties. The inhabitants of areas where more Lithuanians live more often
evaluate Lithuanian positively, while the respondents living in ethni-
cally mixed areas give a more positive evaluation to Russian and Polish.
Therefore, native language and ethnic identity are factors that impact
emotional language attitudes.

This study has shown that the aesthetic evaluation of language atti-
tudes is emotionally less intense than the assessment of a language as the
dearest. The latter is much more related to sincere feelings and a sense of
closeness than the more abstract aesthetic evaluation of beauty. Foreign
languages, even those that are not part of the respondents’ repertoire,
are assessed as the most beautiful but very rarely as the dearest. This is
clearly evidenced by favourable aesthetic evaluations in the case of the
Romance (French, Italian, Spanish) languages.

The results of the analysis confirm that the affective component of
language attitudes is not necessarily directly related to the cognitive and
behavioural components of attitudes. Some languages, which are well
known and used by the inhabitants of Lithuania, receive little emotional
assessment. This is foremost true about English, which is rapidly gaining
popularity and enjoys great social value, but is poorly emotionally
assessed. Russian and Polish, which are known and used by a large
portion of the inhabitants of Lithuania and are the native languages of
some of its population, receive a low emotional assessment.
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THE INTERSECTION OF LANGUAGE AND
EDUCATION POLICIES: TOWARDS ESTONIAN-
MEDIUM SCHOOLING

Birute Klaas-Lang

Introduction

Professor Ina Druviete’s contributions to linguistics, politics, and
education management have been impressive indeed. In this area Latvia,
thanks to Ina’s role as education minister in several governments as well
as her insight as a language policy researcher, has made better progress
than Estonia; Latvia has instituted state-language (i.e., Latvian-medium)
general education for all children and young people regardless of their
home language. The Latvian experience with general education has not
served as a model for Estonia. Instead, Estonians tend to follow develop-
ments of the Finnish school system and attempt to adopt Nordic patterns.
However, Latvia is rather similar to Estonia with regard to its ethnic and
linguistic composition and by having non-native language communities
of comparable size located, due to the co-impact of various factors, mostly
in the capital or certain other regions. Similarly to Estonia, but unlike
the highly segregated Tallinn (Tammaru et al. 2014), Riga has no districts
of exclusively Russian or native populations. Segregation in Tallinn
also implies segregation in general education — children from Russian-
language homes attend mostly Russian-medium schools. Although in
Riga the non-native population is more numerous than the native popu-
lation,' all the Russian children in Russian-medium basic schools study
mathematics, chemistry, natural science, music, and other subjects in
Latvian. Unlike Tallinn, the upper secondary education of the Russian
schools in Riga — and by now also preschool and basic education - is
mostly provided in Latvian, and therefore children with Latvian as their
home language attend these schools.

1 At the beginning of 2021, Latvians constituted 47.2% of the population of Riga.
https://maailm.postimees.ee/7552004/riia-elanike-arv-on-languses-lati-pealinnas-elab-671-
900-inimest
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In Estonia, complete transition to Estonian-medium education has
been high on the agenda for many years. At the time of the writing of the
current article, on 12 December 2022, a decisive step towards transition to
Estonian-medium education was taken — the Estonian parliament adopted
several amendments to the law on basic and upper secondary schools,?
which foresees gradual mandatory transition to Estonian-medium
instruction in all state and municipal schools. However, the timeline of
the law foresees that basic schools will complete transition to Estonian-
medium instruction by the 2030/2031 school year. The legislature has
taken the first step, but actually there is still a long road ahead towards
exclusively Estonian-medium schools in Estonia. Moreover, the next
parliamentary elections will be held already in the spring of 2023.
A sceptic might argue that laws can always be changed. Nevertheless,
the present article will make an attempt to show that Estonian society as
a whole, regardless of one’s political preferences and home language, is
mostly ready to vigorously move towards Estonian-medium schooling.

Research questions, sample, and method

For the present article, Latvian language policy serves as a back-
ground for the analysis of the transition of Estonian general education
to instruction in the state (i.e., Estonian) language, the notoriously fickle
Estonian language policy, and decades-long indecision with regard to the
language of instruction in general education. An attempt will be made
to explain why the unification of the Estonian school systems and intro-
duction of Estonian as the common language of instruction in general
education has not been successful. The data and material come from
documents and the media as well as from long-time personal experience
as the chairperson of the Estonian Language Council® and as a contrib-
utor to the Estonian language development plans (EKAS 2004; EKA
2011; EKA 2021). I will also make use of qualitative studies carried out in

2 See https://estonianworld.com/knowledge/estonias-russian-schools-to-switch-to-estonian-
language-schooling/

3 The Estonian Language Council consults the government of Estonia on the development
and implementation of language policy. https://www riigiteataja.ee/en/eli/512012016001/
consolide
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2013-2015 together with my colleagues, which compared the organisation
of state-language education in several countries, including Estonia and
Latvia. Participation observation and focus groups were used to compare
the pupils’ self-evaluation in the final year of basic schools in Estonia and
Latvia with regard to their proficiency in the state language, opinions
concerning the usage domains of the state language and their value; for
the research results see Klaas-Lang, Praakli 2015; Klaas-Lang et al. 2015;
Klaas-Lang et al. 2014. The interviews carried out with 15-16-year-old
young people in the Russian basic schools in Estonia and Latvia focused
on four questions: 1) use of the state language in the pupil’s everyday
life; 2) the pupil’s assessment concerning their proficiency in the state
language; 3) the significance of studying the state language; 4) the role
of the teacher, school, and state in state-language instruction. Because
Latvian schools have made much more rapid progress towards general
education in the state language, a study carried out almost ten years
ago will be analysed from the perspective of similarities and differences
between proficiency in the state language, usage opportunities, and atti-
tudes towards the value of the state language among Russian-dominant
young people in Latvia and Estonia. Can one explain the speed of the
language breakthrough in Latvian general education by a better starting
position in Russian schools and society in Latvia?

Sociolinguistic background of Estonia and Latvia
and the legal space of language policy

Estonia and Latvia are very similar with regard to their sociode-
mographic background as well as the legal acts that regulate the usage
domain of the state language. Both Estonian and Latvian are state
languages in pursuance of the Constitution of the Republic of Estonia
(EST Constitution 2011), the Constitution of the Republic of Latvia
(LV Constitution 1998), and the language laws of both countries (EST
Language Law 2011; LV Language Law 1999). These laws stipulate that
the state is obliged to grant all of its inhabitants the opportunity to study
in the state language.
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Apart from these laws, in the period since both countries regained
independence, Estonia and Latvia have adopted several visionary and
strategic documents regarding the language domain. The current state
language policy in Latvia is formulated in the “Guidelines of the State
Language Policy in 2015-2020” (Guidelines LV). The Estonian language
development plan 2021-2035 (EKA 2021) serves as a strategic document
for Estonian language policy.

As both countries held censuses at the end of 2021 (Census LV 2021;
Census EST 2021), it is possible to compare recent data concerning the
composition of the population and one’s mother tongue. As of 1 January
2022, the population of Estonia is 1,330,068 people. Almost 70% consider
themselves ethnic Estonians; the percentage of Russians is 24.7. 67%
of the population speak Estonian and 29% speak Russian as their first
language. As of 1 January 2022, the population of Latvia was 1,875,757.
63% of the population consider themselves Latvians; ethnic Russians
accounted for 24.2%. Latvian is the mother tongue of 61% and Russian
36% of the population.*

In contrast to Latvia, the Estonian census utilised both the population
register and questionnaires. For this reason, it is possible also to present
data from Estonia on self-reported language proficiency on the basis of the
2021 census. Statistics show that in Estonia about 40% of residents with a
non-Estonian mother tongue reported that they did not know Estonian.®
The data about self-reported language proficiency in Latvia come from
a sociolinguistic study carried out by the Latvian Language Agency.
The data show that about 90% of people representing the minorities are
proficient in Latvian. Especially the younger generation has rather good
knowledge of Latvian; among the younger generation (18-34 years),
proficiency in Latvian has reached 96% (Druviete et al. 2022: 60).

A comparison of Estonia and Latvia shows that the percentages of
the majority nationality (70% vs. 63%) and speakers of the state language

4 See https://stat.gov.lv/en/statistics-themes/education/level-education/press-releases/1911-
latvian-mother-tongue-608

5 See https://rahvaloendus.ee/et/uudised/rahvaloendus-76-eesti-rahvastikust-oskab-monda-
voorkeelt
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as their mother tongue (67% vs. 61%) is somewhat higher in Estonia.
However, in contrast with Latvia, the percentage of non-majority-
nationality inhabitants of Estonia who do not know the state language
is alarmingly high (40% in Estonia vs. 10% in Latvia). Analysis® of the
statistical data shows that there is a considerable number of people in
Estonia whose proficiency in the state language is not sufficient for social
or professional life.

Both in Estonia and Latvia, the population whose home language
is Russian is concentrated in certain regions. The areas in Estonia where
Estonian speakers constitute a clear minority include northeastern
Estonia, which is only 15% Estonian, as well as some districts in Tallinn
and small towns in Harjumaa (the county surrounding Tallinn), which
are also overwhelmingly Russian-dominant.” In Latvia, too, the Russian-
dominant population lives in major towns (Riga, Daugavpils, Rézekne,
Jurmala, Liepaja, Ventspils, Jelgava), where the percentage of Latvians is
lower than elsewhere in Latvia (Druviete et al. 2022: 43).

General education language policy in Estonia.
Hindsight and comparison with Latvia

Both in Estonia and Latvia, the period following the restoration
of independence began with two parallel educational worlds. In one
of these, children were taught in Russian and, in the other, in the state
language. At Russian schools, children also studied the local language
and, conversely, Russian was taught at schools where the local language
was used for instruction in order to ensure bilingualism within society.
However, bilingualism in real life implied that the citizens of all Soviet
republics were expected to know Russian, but the Russian speakers living
in those republics were not obliged to know the local languages (Break-
out of Latvian 2008: 23).

After regaining independence in 1991, there was a need in both
Latvia and Estonia to do something about the segregated school system.

6 See https://www .kul.ee/sites/kulminn/files/le_rakendusplaani_aruanne_2017.pdf
7 See https://www.stat.ee/et/uudised/eesti-elanikud-raagivad-231-eri-emakeelt
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While Estonia has followed a very cautious and conservative schedule
in transforming the Russian schools into more Estonian-medium schools
shifting the transition deadlines further into the future and allowing
exceptions in the proportions of the language of instruction to the detri-
ment of the state language, Latvia has moved vigorously forward in
this field. Latvia started as early as 1995 to transition to teaching school
subjects in basic schools in the state language. In 2004, 60% of courses at
Russian upper secondary schools began to be taught in Latvian. During
the transition period, which lasted for several decades, Russian basic
schools in Latvia could opt for different amounts of subjects taught in
the state language, depending on the opportunities at each school and
availability of teachers with the necessary abilities. At this time, transition
to Latvian-medium instruction in Latvian general education is almost
complete. From 1 September 2023, general education programmes are to
be taught in Latvian in the 1st, 4™, and 7th grades, from 1 September 2024 —
in the 2nd, 5%, and 8th grades, and from 1 September 2025 onwards — in
the 3rd, 6%, and 9th grades. Kindergarten education programmes are to
switch to Latvian starting with 1 September 2023.® Latvian pupils can
study Russian language, literature, and cultural history in their mother
tongue both in basic and upper secondary schools.

In Estonia, discussions about the transition of Russian-medium
schools to Estonian-language subject teaching have been ongoing since
the early 1990s; the transition was to begin in 1993 and by 2000 only
Estonian was to be used in general education schools (see also Tomusk
2019). The legal regulation adopted as early as 1993 (the previous law
on basic and upper secondary schools’) contained provisions concerning
transition to Estonian-medium instruction; however, it did not include
any specific actions in terms of school years or a specified time schedule.
In upper secondary schools the requirement that 60% of school subjects
be taught in Estonian was enforced in the 2011/2012 school year; however,
mandatory subject teaching in Estonian has not been enforced to this day.
Although Estonian upper secondary schools officially use Estonian in 60%

8  See https://bnn-news.com/latvia-to-gradually-transition-to-education-only-in-official-
language-238962

9 See https://www riigiteataja.ee/akt/28542



65

of subject teaching, this has unfortunately not considerably improved
the proficiency level in the state language among young people whose
home language is not Estonian, which is evidenced by poor results in
the state examination of Estonian as a second language. The percentage
of individuals who passed the state examination of Estonian as a second
language at least at the B2 level or the level where one is able to cope with
everyday or not highly demanding work-related interactions was 60.5%
in 2021, and in 2022 it was still lower — 50%.!° Problems with insufficient
proficiency in the state language stem from the basic schools. In 2019,
only 62.5% of the pupils of Russian basic schools were able to acquire
proficiency in Estonian at the lower communicative or B1 level by the end
of basic school (Integration monitoring 2020: 14). In Estonia, there may
be about 200,000 people — including those with beginner-level Estonian-
language proficiency and those who could improve their communica-
tive skills in Estonian — who could be regarded as the target group for
Estonian-language teaching for adults (Centar 2018).

On the one hand, during the three decades of regained Estonian
independence, Russian-language schools have annually produced an
abundance of pupils whose knowledge of Estonian upon leaving school
does not enable them to cope with their lives or jobs in an Estonian-
language environment. On the other hand, some young people leave
school being able to cope with Estonian-language communication and
other component skills on somelevel, but thenlose these modest skills after
living for a few years in an exclusively Russian-language communicative
and work environment. Therefore, unfortunately, Estonia is faced with
the challenge that about half of the adults with a non-Estonian mother
tongue lack an active knowledge of Estonian (Kallaste et al., 2018).
Unfortunately, the results of the state examinations have shown in recent
years that in the foreseeable future one cannot expect any great leap in
the improvement of state-language proficiency among the non-Estonian
population. About half of school leavers with a non-Estonian mother
tongue move directly to lifelong learning because of their insufficient
knowledge of Estonian.

10 See https://harno.ee/uudised/selgusid-riigieksamite-tulemused
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The education-related proposals of the 2016 OECD report (OECD
2016) paid special attention to the Estonian-language study of children
whose mother tongue is Russian. The report stated that problems related
to poor knowledge of the state language create educational barriers for
Russian-dominant pupils, which contradicts the principle of equal oppor-
tunity and equal treatment.!

Educational reforms take a long time. However, everything begins
with political decisions. If the 1997 reforms of the language of instruc-
tion had not been continually postponed, if Estonian-medium teaching
had been introduced in increasingly larger volumes both in kindergar-
tens and basic schools, perhaps linguistic segregation in education would
have been a thing of the past today.

State-language usage domains among Estonian and
Latvian basic school pupils and the value of the state
language in 2013-2015

In recent years, there has been much more discussion concerning
students directing themselves according to their perception of their
future self or possible self as a further development of motivation theo-
ries (Ushioda 2017), that is, how language learners associate themselves
with the studied language in the future and what kind of a language
learner they wish to be (see also Klaas-Lang, Praakli 2015 and references
therein). The success of language teaching depends at least as much on the
plurality of opportunities to use a language as on the expectation to profit
from the language knowledge (van Parijs 2011: 12): “..the more often one
finds oneself in a situation where a language is actually used, the less one
has to invest in language learning or preservation of its competence.”
In other words, the surrounding linguistic environment inspires one to
study a language, but at the same time it also acts as a teacher. Language
skills, language use, and linguistic attitudes (Colin Baker 1992) are mutu-
ally interacting key indicators. The more positive the learner’s attitude
towards the studied language, the better the possibilities and the initia-

11 See also https://novaator.err.ee/258837/birute-klaas-lang-tuhat-tundi-eesti-keelt-ja-ikka-ei-
oska-raakida-ehk-riigikeeleoppest-eesti-muukeelses-pohikoolis
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tive for using the studied language, the better the expected results with
regard to proficiency in the studied language. And, conversely, a good
knowledge of the language provides opportunities and motivates one to
use the language more frequently, at the same time developing language
proficiency, and enhancing a positive attitude towards the language
through successful experiences.

The qualitative studies carried out in 2013-2015 (Klaas-Lang et al.
2014; Klaas-Lang et al. 2015) enable us to compare state-language profi-
ciency, usage opportunities, and valuation of proficiency in the state
language between Estonian young people with Russian as their home
language and Latvian basic school pupils during the period when Latvia
had started the transition process to Latvian-medium education, but when
Latvian was still used mostly only for subject lessons in basic schools.
In Estonian basic schools, only the teaching of Estonian as a second
language was mandatory, but the school was not obliged to teach subject
lessons in the state language. Did the final-year pupils in the Russian
basic schools in Latvia have more opportunities, motivation and initia-
tive, and positive attitudes towards using the state language also outside
the subject lessons? Perhaps better preparedness of Latvian young people
with Russian as their home language with regard to state-language profi-
ciency, diversity of usage opportunities, and valuation of state-language
proficiency provide an opportunity for Latvia to proceed more rapidly
towards general education in the state language?

When we visited a basic school with Russian as a language of
instruction in Riga, Latvia about ten years ago, all the pupils unanimously
stated that Russian was the language that they knew the best. At the same
time, they did not always think that their level of Latvian came second
after Russian; for example, several pupils claimed that they knew English
better than Latvian. Generally, however, all the respondents were happy
with their Latvian-language skills. In the school environment, Russian
was the main language of communication, and Latvian was rarely used
outside the subject classes in Latvian: “At school we use Latvian only in
the Latvian-language lessons because it is a Russian school, and we all
communicate in Russian.” The teachers claimed that for many pupils the
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use of Latvian also outside school need not be possible or necessary. In
Riga, where the proportion of Russian speakers is very high, one can cope
by using only Russian. People rarely follow Latvian media channels; the
viewing of Latvian news programmes is especially scarce. The interviews
showed that pupils had different interests and opportunities to use
Latvian. Use of Latvian outside school largely depended on the pupils’
own initiative, for example, during extracurricular activities, which
was one of the spheres where Latvian was actively used: “Because I'm
interested in music, I have finished music school. I speak only Latvian
with members of the orchestra. All of them are Latvians, and the fact that
I know Latvian helps me a lot.”

In fact, already then pupils regarded the study of Latvian important
because “we live in Latvia and Latvian is necessary for communication
and education”. However, English was considered to be even more
important, because one part of pupils intended to leave Latvia after
completing their secondary education. As regards parental support in the
acquisition of the state language, it was thought that Latvian as a school
subject is not necessarily most important in the eyes of the parents — they
appreciated good academic results and study in a broader sense as well
as knowledge of other languages, especially English.

The Russian basic school that we visited also had problems with
proficiency in Latvian among the teachers. Several teachers did not have
the Latvian-language environment that would support the development
of their Latvian-language competence. A representative of the school
administration claimed that in some cases the pupils knew the language
better than their teachers.

Visits to Estonian basic schools with Russian-medium instruction
also showed that pupils knew Russian better. They were generally happy
with their proficiency in the state language although both the teachers and
the students saw some room for improvement, in fact, in those schools
that showed better results in the Estonian-language examination, the
schools set higher standards for the pupils and the pupils are motivated
to respond accordingly. Absence of the language environment and family
support were regarded as circumstances that hinder the development
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of state-language proficiency, because usually the parents do not know
Estonian. Usually, pupils do not have any Estonian-language contacts
for communication: “We speak Estonian only with our teacher at school.
There’s no one else to speak to.”

For Russian-dominant young people, the Estonian language had
first and foremost pragmatic significance — language is considered to be
a means to continue one’s studies at an upper secondary or vocational
school and/or to get a better job in the future, because “if you don’t know
the language, you'll earn the minimum wage.” However, knowledge of
English is regarded more important than Estonian because it ensures
more personal benefits to the language user. For many pupils, English
is the language of communication with their Estonian peers: “we speak
English also with our Estonian friends because both myself and he/she
know this language better than I Estonian or he/she Russian.” The majo-
rity of the interviewed pupils did not associate their future with Estonia,
and they planned to leave for “Europe or Russia where English is more
necessary. You don’t need Estonian there anyway.”

To conclude, one could claim that before the Latvian educational
reform, Estonia and Latvia were rather similar with regard to state-
language proficiency at Russian basic schools as well as the attitudes
towards the limits in usage domains for the state language, the limited
inputofthestatelanguageatschool, and the valuation of the state language.
Although young people were of the opinion that their knowledge of the
state language was reasonably good, they admitted serious problems
in self-expression (Klaas-Lang et al. 2015: 238). Although young people
thought that a good knowledge of the state language was necessary and
valuable, first and foremost, with regard to further education and a better
job, young people prioritised good knowledge of English instead. Large
numbers of Estonian and Latvian pupils of non-state-language schools
intended to leave the country in the future in order to study and find a
job abroad.

Thus, one cannot claim that ten years ago, the Russian schools in
Latvia and young people with Russian as their home language were
better prepared for transition to education in the state language.
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General education in Estonian for everyone regardless
of the home language — development of the political
decision

During the past 4-5 years, Estonian society has witnessed nume-
rous political debates addressing the need and possibility of transition
to Estonian-medium education. Opinion polls carried out among the
population show that the attitude towards the necessity of the Estonian
language, its value for continuing one’s studies in Estonia, and work
is generally accepted throughout society (Integration monitoring 2020:
19-21). Also, the attitude towards providing Estonian-medium educa-
tion to all children and young people is fully positive to a certain extent.
The 2020 integration monitoring study shows that the vast majority of
the Estonian population agree with the statement that Estonian-medium
study for children with a non-Estonian mother tongue improves their
language proficiency (92%), broadens their educational opportunities
(89%), contributes to closer contacts between Estonians and representati-
ves of other ethnic groups (89%), enhances the competitiveness of school
leavers on the labour market (86%), develops thinking and creativity
(81%), and unifies language proficiency among pupils of Estonian and
non-Estonian schools (77%).

While the Russian respondents generally agree that Estonian-
medium instruction at school contributes to better knowledge of the
Estonian language and broadens job and educational opportunities in
Estonia, a sizable proportion claims that children and young people with
Russian as their home language should be provided with only Russian-
medium education (12%). 17% of non-Estonian respondents support
Estonian-medium schooling. About one third of Russian speakers (32%)
prefer Russian-medium schooling where a portion of subjects is taught
in Estonian. In fact, this is what the present Russian-medium schooling
looks like. As noted, partial Estonian-medium subject teaching unfortu-
nately does not ensure the Estonian-language proficiency that the school
leavers need to continue their education.
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There was also not full support in Latvian society for mandatory
Latvian-medium general education regardless of one’s home language.
Four years ago, the social research centre SKDS conducted a survey' on
attitudes towards the reform among the inhabitants of Latvia. Overall
41.4% of respondents supported the motion and 34.7% opposed it;
however, the results showed a significant polarisation of opinions depen-
ding on the language spoken at home. Of those who spoke Latvian at
home, almost 60% expressed either full or partial support for the reform,
whereas 64% of respondents speaking Russian at home said they were
partially or completely against the motion.

Thus, in Estonian society the proportion of the non-Estonian popu-
lation who fully or partly opposed transition to Estonian-medium educa-
tion was even smaller (overall 44% in 2020), but opposition in society has
been significant also in recent years. This has made political decisionma-
kers cautious with regard to proposed changes. The political parties who
seek the support of Russian voters are much more reluctant to support
transition to Estonian-medium education.

During the 2019 parliamentary elections, the language of instruc-
tion at basic schools was included in the election programmes of all the
parties.”® Should Estonian schools teach in Estonian? All the political
parties answered affirmatively to this question with the exception of
the Centre Party, which considered the continuation of the previously
valid two parallel systems necessary. Their election programme stated
that “We grant the parents an option to place their child in an Estonian-
medium, bilingual, Russian, or some-other-language kindergarten. We
grant the parents an option to place their child in an Estonian-medium,
bilingual, or some-other-language general school.” The Centre Party
emphasised that one has to ensure that “all the school leavers are fluent,
are able to pursue their education at Estonian higher education institu-
tions, and are competitive on the labour market.” However, it remained
rather incomprehensible how this target could be met when Russian-

12 See https://eng.lsm.lv/article/society/education/lsm-survey-reveals-stark-splits-over-
minority-schools-in-latvia.a325229/

13 See  http://https//arvamus.postimees.ee/6520040/birute-klaas-lang-keelepoliitikast-
valimisprogrammides
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medium kindergartens and schools continue their activities as before and
the surrounding Russian-language environment has no need to support
the development Estonian-language skills. However, the programmes
of the other political parties stated rather clearly that it is important for
Estonia to introduce a unified school system and to implement a transi-
tion to Estonian-medium schooling throughout general education.

Despite the rather similar positive attitude towards transition to
Estonian-medium instruction, these principles and political will did
not find their way into the coalition agreement after the 2019 parlia-
mentary elections nor into the 2021 coalition agreement." It was only in
the summer of 2022 when the coalition of the Reform Party, Isamaa, and
the Social Democratic Party adopted a political decision and started to
prepare the legislation and action plan enabling transition to Estonian-
medium instruction for all of general education.

On 12 December 2022, the Parliament adopted amendments to the
law on basic and upper secondary schools, which state that by 2030 in
Estonia, mandatory education until the end of basic school will be provi-
ded in Estonian. Transition to Estonian-medium instruction will take place
gradually and is very similar to the Latvian model, but its pace is slower.
The 2023/2024 school year is intended for preparations for the transition;
in 2024, kindergartens, first and fourth grade are subject to transition to
Estonian-medium instruction, a year later also second and fifth grade,
respectively, and in 2030, Estonian preschool and basic education will
be provided only in Estonian; upper secondary schools will follow suit a
few years later. It is remarkable that also during the parliamentary vote
on 12 December 2022, the Centre Party was the only political party that
remained faithful to its position that in Estonia, Russian-medium schools
should exist side-by-side with Estonian-medium schools and voted
against the bill that enables transition to Estonian-medium education.

14 See https://leht.postimees.ee/7165335/birute-klaas-lang-mang-uhtse-eesti-kooliga
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Summary discussion

While the Russian-language minority in Latvia is smaller than in
Estonia, and the socioeconomic position of this minority is considerable,
Latvian politicians were not afraid to adopt educational and langua-
ge-political decisions that seek state cohesion and, in fact, reduce both
educational and labour-market segregation.

Latvian general schools have reached the final stage in the tran-
sition process to Latvian-medium education. As noted, the Estonian
language skills of final-year pupils in Estonian schools with Russian-
medium instruction and of school leavers of bilingual upper secondary
schools are in almost half the cases sufficient for smooth continuation of
education and/or entering the labour market in the Estonian-language
environment. However, recent research results from Latvia show that
in the younger generation (18-34 years), the self-reported knowledge of
Latvian has risen to 96% (Druviete et al. 2022: 60). An especially striking
correlation between the introduction of Latvian-medium general educa-
tion and an increase in Latvian-language proficiency is manifested in the
fact that 83% of young people with Russian as their home language in
Latvia claim that they acquired their excellent knowledge of Latvian from
school (Druviete et al. 2022: 63). However, in the case of Russian young
people in Latvia one can also notice the positive or negative impact of
the language environment on the development of Latvian-language
proficiency. The percentage of individuals with lower proficiency in the
state language is still higher in Latgale and Riga, where the proportion of
Latvian speakers is the lowest, which also implies the lack of an environ-
ment in which Latvian is used (Druviete et al. 2022: 65). Nevertheless, a
recent sociolinguistic study in Latvia suggests that from the point of view
of the language hierarchy, Latvian occupies a central place in the life of
the society — Latvian is the most commonly used language. This is deter-
mined by the results of the implementation of the legal and pedagogical
directions of language policy (Druviete et al. 2022: 194).

Why has the path to providing Estonian-medium education to
all the inhabitants of Estonia been so rocky and protracted — lasting
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now over thirty years? Ten years ago, the proficiency level of the state
language among Russian-dominant young people in Latvia, valuation of
the Latvian language, and the lack of a Latvian-language environment
did not differ from the proficiency, valuation, and communicative oppor-
tunities in the state language of young people in the Russian-dominant
regions of Estonia. On the whole, Russian-medium schools in Latvia and
the learners’ attitudes were not better prepared for transition to instruc-
tion in the state language than in Estonia.

The Russian-dominant minority, which is considerable both in
Estonia and Latvia, is both for and against education in the state language.
The population with Russian as their home language think that Estonian-
language proficiency is necessary, but that this target should be met by
using appropriate methodology and suitable textbooks also in the case
of partial Estonian-medium subject teaching. This view is often expres-
sed in media interviews and opinion articles by politicians of the Centre
Party. However, how can good Estonian-language proficiency be achie-
ved by means of a few lessons in Estonian each week without the support
of the language environment? Unfortunately, it is impossible, especially,
if there is no motivation to learn the language when the state, too, has
made concessions even in the language proficiency requirements in the
service sphere. For example, in Estonia, taxi drivers are not required to
have Estonian-language proficiency at a communicative level; the same
is true for food couriers who offer their services on digital platforms.”®
While the proportion of ethnic Estonians in eastern Virumaa is only 15%,
a young person with poor Estonian-language proficiency can find a suffi-
cient range of jobs after leaving a general education school; after some
time even this poor language proficiency is lost.

In Latvia, too, one can see that in terms of language management,
Latvia has certain geographical regions where more attention should be
paid, for example, to the provision of Latvian-language skills and use in
public communication. For example, in Riga as many as 45.4% of respon-
dents reported that their home language was not Latvian. The linguistic

15 At present in Estonia, discussions are being held regarding whether to introduce legal
amendments that would oblige taxi drivers to have Estonian-language proficiency at least at
the B1 level.
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practice of the residents of Riga in public communication outside one’s
home indicates the importance of the measures taken by the state to
strengthen the position of the official language (Druviete et al. 2022: 48).

To sum up, one can claim that the education and language poli-
cies of the Estonian state are entwined; Estonian-medium general educa-
tion has struggled for decades because of indecision. For this reason,
Russian-medium schools, teachers, parents, and the Russian-dominant
community as a whole have been rather convinced in the continuation of
the previous system, that is Russian-medium schools or formally bilin-
gual schools. Although the amendments to the law on basic and upper
secondary schools legalised transition to Estonian-medium instruction,
state measures are also necessary for extending the use of Estonian in
eastern Virumaa and several other regions. Transformation of schools
into completely Estonian-medium schools will definitely improve the
preparedness of Russian-dominant young people for entering Estonian
higher education institutions or the labour market in any region of
Estonia. However, if Russian (or English) prevails in one’s life and work,
the Estonian-language proficiency acquired at school need not be as good
as before in the future.
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MES VIENMER SEVI APZINAMIES KA LATVIESU GIMENE:
VALODAS POLITIKA SAZINAI AR BERNIEM
DIASPORAS GIMENES

Sanita Martena

Ievads

Valodas politikas ka sociolingvistikas apaksnozares jautajumi tradi-
cionali vairak ir apliikoti socialaja konteksta, analizéjot makro Iimena
valodas planosanas procesus valsti un mijiedarbiba ar Eiropas vai plasak —
pasaules limena globalizacijas procesiem. Mikro Ilimeni, pieméram,
privataja joma, gimeng, valodas politikas jautajumi aktualitati ir ieguvusi
tikai pedéjo 10-15 gadu laika.

Gimenes valodas politikas petnieciba ir starpdisciplinars pétniecibas
virziens, kura savstarpéji mijiedarbojas valodniecibas, sociologijas un
izglitibas zinatnu nozaru teorétiskas atzinas un noteikti izpétes aspekti.
Pedejos gados pétijumi Saja virziena ir veikti arl Baltijas valstis vai par
tajas lietotajam valodam diaspora, pieméram, par lietuviesu valodas
ka mantojuma valodas saglabasanu Zviedrija (Bissinger 2021; sk. art:
Schwartz, Verschik 2013; Siiner et al. 2017; Ramoniené 2019; Lazdina,
Marten 2021; Martena 2021). Valodas planosana un prakse gimeneés ir ari
S1 raksta galvenais temats.

Raksts ir strukturéts tris dalas, kuras nosledz nobeigums. Pirmaja
dala ir aplukots gimenes valodas politikas jedziens valodas politi-
kas konteksta un vecaku diskursa stratégijas individuala vai sociala
bilingvisma apstaklos. Otraja dala ir skaidrots pétijuma datu ieguves
process un sniegts respondentu raksturojums; raksta izmantotie
empiriskie dati ir dala no intervijam ar diaspora dzivojosajam gimeném.
Dati tika iegiiti 2023. gada februari un marta, intervijuieguve vel turpinas
lidz 2023. gada beigam ka dala no Valsts pétijumu programmas ,, Letonika
latviskas un eiropeiskas sabiedribas attistibai” (2022-2024), kuru vada
Latvijas Universitates profesore Ina Druviete. TreSaja dala gimenu
valodas politika ir analizeta, balstoties uz diasporas gimenu stastiem par
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majas pienemtajiem lemumiem latvieSu valodas saglabasana, attistisana
un talak nodosana nakamajam paaudzem. Raksta nobeiguma ir dots
temata apkopojums ar biitiskakajam atzinam un secinajumiem.

Gimenes valodas politikas jedziens valodas politikas
konteksta

Valodas politika ka sociolingvistikas apaksnozare ir izveidojusies,
lai pétitu un piedavatu teorétiskus, bet praktiski pielietojamus modelus
vai koncepcijas noteiktas valodas vai valodu saglabasanai, noturibai
un attistibai. Sociolingviste Ina Druviete Letonikas pirmaja kongresa ir
defingjusi, ka valodas politika ,péti likumsakaribas valodu statusa un
socialo funkciju regulésana valstiska limeni, izstrada lingvistiskas likum-
dosanas konceptualo pamatu un piedava konkrétus instrumentalus
risinajumus noteikta valodas situacija” (Druviete 2005: 168). Saja valodas
politikas pétniecibas lauka ir minéts valodu statuss un to socialas funk-
cijas valstiska Iimeni, tacu, ka jau tika teikts ievaddala, 21. gs. sakuma
ka valodas politikas atzars pakapeniski attistas péetijumi ari par valodas
planoSanas jautajumiem privataja sféra — gimene.

Lai ar1 jedziena walodas politika vards valoda ir minéts vienskaitls,
tomer, ka raksta I. Druviete, tas ietver noteikta sabiedriba (ar1 gimeng)
vairaku valodu statusa un funkciju planojumu. Gimenes konteksta var
pétit un analizét jautajumus, kas saistiti gan ar vienas, gan ar vairaku
valodu lietojuma planosanu. Pieméram, monolingvala latviski runa-
josa gimené var tikt noradits bérniem, lai vini latvieSu valoda nelieto
rupjus vai sarunvalodas vardus un izteicienus, citu valodu vardus,
komentgjot ar1 izloksnu vardu, dialektu lietojumu, labojot bérnu runa
gramatikas, izrunas vai cita veida kliidas, nepilnibas u. tml. Respektivi,
gimené runajot meta Iimeni, komentejot, spriezot, diskutejot, aizradot
par noteiktu latviesu valodas socialo un regionalo variantu lietojumu,
tiek aplikoti vienas valodas politikas jautajumi, par kuriem tiek pausts
viedoklis, attieksme, tiek apsvérta ar valodas lietojumu saistita darbiba,
riciba. Tacu gimenes valodas politikas pétijumu uzmanibas centra vairak
ir valodu parvaldiba un prakse bilingvalas vai multilingvalas gimeneés,
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kuras tiek parrunati un tieSi/netiesi planoti vairaku valodu lietojuma
jautajumi: kuras valodas tiks un kuras netiks lietotas, kuras situacijas
ir pielaujami iznémumi, kura valoda ar bérniem runas mamma, kura —
tevs, kura btis vecaku savstarpéjas sazinas valoda, kura valoda vai kuras
valodas tiks skoloti bérni u. tml.

Latvijas valodas politikas pétnieciba visnotal pazistams un izman-
tots ir nupat aizsaulée aizgajusa valodnieka Bernarda Spolska (Bernard
Spolsky) izstradatais valodas politikas modelis (Spolskis 2011), kura
ieklauti tris galvenie komponenti: valodas prakse (ka cilveki faktiski
lieto valodu vai valodas), valodas ideologija (kuram valodam cilvéeki
pieskir vertibu, kapéc, kada ir vinu attieksme pret vienu vai otru valodu)
un valodas parvaldiba jeb menedZments (ko cilveki dara, lai planotu
noteiktu valodu saglabasanu un lietoSanu).

Sobrid jedziens valodas politika sociolingvistika tiek lietots ka jumta
jedziens, apvienojot gan valodas planoSanas, gan politikas jautajumus.
Jedziens valodas planoSana pamata tiek izmantots, runajot par apzinatu
valodas attistibas planosanu, galvenokart pieverSot uzmanibu valodas
formam, planojot gramatikas, leksikas jautajumu izpéti un aprakstiSanu
gramatikas gramatas, vardnicas u. tml. Savukart jedziens valodas politika
vairak ir attiecinams uz politiskajiem lemumiem par valodas vai valodu
funkcionalitati un statusu. Tie visi sava starpa ir ciesi saistiti procesi, kas
attiecas uz valodas attistibu, statusu un praktisko lietojumu, lidz ar to ka
vienojosu jumta jedzienu var izmantot ar1 apziméjumu valodas politika un
planosana.

No musdienu perspektivas, aplikojot Sos jautajumus, redzams, ka
valodas politikas un planosanas jautajumos nav iesaistitas tikai noteik-
tas valsts vai privatas institticijas. Ikkatrs valodas lietotajs individuali un
gimeneé ar1 piedalas Sajos procesos un, protams, ar savas valodas lieto-
jumu ietekmeé tas attistibu. Lidz ar to sociolingvistika ir ienakusi tadi
jedzieni ka bottom-up (community-based) un top-down policy, kas ilustré
ar valodu saistito jautajumu risinasanu un planosanu gan “no apak3as”
(individualas, gimenes vai kadas lokalas kopienas iniciativas), gan “no
augsas” (valsts un institucionala Iimeni).



84

Leémumi par valodas vai valodu izveli un lietojumu gimené, skola,
darbavieta var tikt pienemti gan apzinati, diskutéjot, mérktiecigi plano-
jot, izstradajot rekomendacijas, bet tas var notikt ari neapzinati, vienkarsi
lietojot vienu vai citu valodu un daudz par to meta Iimen1 neapspriezot,
lidz ar to ari neplanojot. Sadi apzinati, mazak apzinati vai neapzinati
procesi valodu izvele un lietojuma prakse notiek gan privataja sfera
(§imene€, sazina ar radiem un draugiem, tuviem kolégiem), gan vairak
formalas valodas/-u lietojuma situacijasizglitibas un citas institticijas. Lidz
ar to jedzienu valodas politika un planoSana var definet sadi: tie ir cilveku
(meérktiecigi, apzinati vai neapzinati) pienemti lemumi, kas ietekmé vinu
pasu valodu lietojumu, vinu tuvakaja apkartné esoSo cilveku valodu
lietojumu vai valodu lietojumu sabiedriba kopuma; valodas politika un
planoSana ir ari tas, ko cilveki doma par valodu/-am, balstoties uz indi-
vidualajam vai noteiktas socialas grupas vértibam un lingvistisko attiek-
smi. Sie léemumi var izpausties noteiktas valodas lietosana ka tada vai
ka aktiva darbiba un riciba, pieliekot ptiles noteiktas valodas apzinata
lietosana. letekme uz valodas lietojumu var notikt jebkura limen1 (gan
“no augsas”, gan “no apaksas”) un jebkura sociolingvistiskaja joma;
pienemtie lémumi var ietekmeét izveli, vai tiks lietots kads no valodas
paveidiem vai kada no valodam (Marten, Martena publicéSanas procesa).

Petijumos par gimenes valodas politiku (family language policy)
21. gs. pasa sakuma lielaka uzmaniba tika pievérsta bilingvalas gimenes
lietotajam valodam, to izvélei, valodu prakses un lingvistiskas attieksmes
jautajumiem. Musdienas, 21. gs. 20. gados, pétnieciba arvien vairak ienak
sociala dimensija, nosakot mikrovides (lokalas vides: pagasta vai pilsétas,
skolas, darbavietas u. tml.) un makrovides (vairak valsts [imeni) ietekmi
uz gimeneés pienemtajiem lémumiem (sk., pieméram, King, Fogle 2017).
Sociala konteksta aspekti tiek aplikoti ciesa mijiedarbiba ar privatas
dzives jomu, uzsverot, ka gimenes nav vientulas salas, viss, kas notiek
apkarteja vide, pasaulg, ienak ar1 gimene.

Gimenes valodas politikas pétijumos datu KklasificeSanai un
interpretésanai tiek izstradatas shémas un modeli, kas palidz labak
sistematizét un ari dzilak izprast Sos jautajumus. Viens no Sadiem
gimenes valodas politikas modeliem (Curdt-Christiansen 2018) ir balstits
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valodas politikas modeli, kuru teoretiski aprakstijis jau iepriekS minétais
B. Spolskis. Abi valodnieki (Spolsky, Curdt-Christiansen) savos petijumos ir
uzsverusi cieSo saikni, mijiedarbibu starp gimeni un socialajiem kontek-
stiem, starp gimené pienemtajiem léemumiem un ietekmi no arpuses
(citiem radiem, draugiem, kaiminiem, vietéjam kopienam), dazreiz ari
ka socialo spiedienu. Tapat vinu pétijumi rosina domat par saikni starp
oficialo valsts valodas politiku un individualajiem gimenu mérkiem savu
bérnu izglitoSana un redzéjuma, ka sos meérkus sasniegt.

Gimenes valodas politika ir defineta ka apzinati vai neapzinati
organizéeta valodas planosana, ko veic gimenes locekli (visbiezak vecaki),
izveloties noteiktas valodas vai valodu lietojumu gimené un valodu/-as,
kuras bérni iegts izglitibu (Curdt-Christiansen 2018; Wright, Higgins
2022). So daudzpusigo individualo un socialo procesu izpété Ksiao Lana
Kerta-Kristiansena (Xiao Lan Curdt-Christiansen), ka jau minéts ieprieks,
par gimenes valodas politikas modela pamatu ir izmantojusi B. Spolska
valodas politikas modela struktiru, kura ir ieklauti tris savstarpéji saistiti
valodas politikas komponenti (valodas prakse; valodas ideologija un
valodas parvaldibajeb menedZments). Vina Sos tris komponentus ir parne-
susi tiesi uz gimenes valodas politikas kontekstu, pievérsot uzmanibu
jautajumam, ka gimenes valodas praksi, ideologiju un parliecibu ietekmé
arpasaule, sabiedriba notiekosie procesi, proti, sociolingvistiskie, socio-
kultiras, socioekonomiskie un sociopolitiskie konteksti.

Valodas/-u izvéle ir nozimigs izpétes jautajums bilingvalas gimeneés,
bet ar1 gimeneés, kuras majas valoda/-as atskiras no sabiedriba lietotas
majoritates valodas / valsts vai oficialas valodas. Latviesu valodas
konteksta tas, piemeéram, ir krievu valoda / bilingvali runajosas gimenes
Latvija vai latviski / bilingvali runajosas gimenes, kuras dzivo diaspora.
Valodas/-u izveli gimenés ar bérniem ietekmé gan vecaku parlieciba un
valodas prakse majas, gan sociolingvistiskais un citi konteksti arpus tam.

Majas valodas prakse saknojas vecaku parlieciba, ka tiesi vini ir
atbildigi par bérnu dzimtas (etniska mantojuma) valodas kompetenci,
bet vélak — parlieciba par dzimtas valodas un citu valodu veértibu. Lidz
ar to izveli par labu vienai vai otrai valodai gimeneé ietekmeé vecaku
piekoptie valodas parvaldibas modeli — parlieciba par labako strategiju
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sazina ar bérniem. Gimenes valodas politikas pétijumos (De Houwer
and Nakamura 2021) ir apzinatas un definétas piecas vecaku diskursa
strateégijas (parental discourse strategies), kuras ir veérojamas vecaku
sazina ar berniem individuala vai sociala bilingvisma (multilingvisma)
kontekstos: ,,Minimala notversanas strategija” (Minimal Grasp Strategy),
kas izpauzas ka vecaku pasu konsekvents dzimtas valodas lietojums
un prasiba attieciba pret bérniem lietot sazina ar vecakiem noteiktu
valodu, proti, sagaidit no bérna atbildi, piemeéram, diasporas latviesu
gimenés — latvieSu valoda; ,Izteikta minéSanas stratégija” (Expressed
Guess Strategy), pieméram, ja Norvégijas latvieSu gimeneé bérns sak runat
norveégu valoda, bet vecaki parjauta latviski: ,Vai tu gribgji teikt...?”. Tad
ir minéta , Pieaugusa atkartoSanas stratégija” (Adult Repetition) — vecaki
atkarto, pieméram, latvieSu valoda bérnu teikto anglu valoda, stingri
neuzstajot, lai bérni to atkartotu latviski (lai gan varétu ari ta notikt, ka
bérni to dara pasi). ,Turpinasanas (iet talak) strategija” (Move on Strategy)
izpauzas, kad pieaugusais nereage uz bérna izveléto valodu (pieméram,
anglu), necensas ietekmeét, mainit tas izvéli, bet pats turpina runat ar
bérnu sava dzimtaja valoda (pieméram, latviesu valoda). Ka pédeja ir
minéta ,Valodas (no)mainas strategija” (Language Switching), kad pieau-
gusie parsledzas uz bérna runato valodu vai regulari parsledzas no
vienas valodas uz otru, pieméram, no latvieSu uz norvégu valodu vai
otradi (interviju piemerus latviesu diasporas konteksta sk. talak teksta).
Ka redzams no dota stratégiju formuléjuma un apraksta, ta ir pakapeni-
ska virzisanas no vairak monolingvalam stratégijam uz tadam, kas atklaj
arvien pieaugosu otras (un treSas) valodas lietojuma Ipatsvaru.

Teoretiskaja literatiira uzsverta ir ne tikai vecaku, bet ar1 pasu bérnu
spé€ja iniciet un ietekmeét valodas/-u lietojuma un planoSanas jautajumus
(Lanza, Lexander 2019; Lanza, Lomeu Gomes 2020; Schwartz, Kirsch,
Mortini 2020). Berna agentspéja (child agency) ir ciesi saistita ar sociali
aktivu iesaistiSanos un léemumu pienemsanu, kuru valodu/variantu,
kad un kur lietot, un $1 bernu aktiva darbiba ietekmeé ar1 valodas praksi
majas. Berniem piemit véra nemama kapacitate pasiem klit par gimenes
valodas menedzeriem (Bissinger 2021: 30).
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Gimene valodu lietojumu ietekme ari bérnu skaits; ja piedzimst
vel citi berni, ,majas vide mainas” (Spolskis 2011: 37). Ka ir noradijis
B.Spolskis, , parmainas notiek ar1 tad, kad vecakais bérns sak iet skola.
Skolas un vienaudzu spiediena d€l ar1 majas berns aizvien vairak sak runat
jaunaja valoda, taja parasti sarunajoties ar braliem un masam, bet nereti
ari ar vecakiem.” (Turpat.) Si atzina ir attiecinama ari uz latvie$u diasporas
gimenem, kuras latviski runajosie vecaki saskaras ar bérnu ,,ienestajam”
jaunas mitnes zemes valodam (par to talak nakamajas nodalas).

Petijuma dati un respondentu raksturojums

Ka jau ievaddala tika pieteikts, gimenes valodu politika tiks anali-
zéta, izmantojot intervijas iegtitos datus no diaspora dzivojosam gime-
ném. Intervijas tika veiktas un ierakstitas (sanemot respondentu oficialo
atlauju) 2023. gada pavasari Zoom platforma — sarunas ar respondentiem,
kuru gimenes dzivo: Vulverhemptona, Anglija (divas gimenes); Oslo,
Norveégija (viena gimene) un Aténas, Griekija (viena gimene).

Pétijuma pamata ir padzilinatas strukturétas intervijas, kas sastav
no Cetram dalam: pirmaja dala ir septini jautajumi par gimenes valodas
politiku (valodu planosanu un praksi majas starp vecakiem un bérniem);
otraja dala ir ieklauti jautajumi par arpus gimenes lietotajam valodam
gan sazina ar kaiminiem un draugiem, gan ar citiem radiniekiem, izman-
totajiem medijiem, apmeklétajiem pasakumiem u. tml. Tresa dala ir
veltita valodu praksei, apmeklejot Latviju (vecaku un bérnu valodu lieto-
jums sazina ar draugiem un radiem, socialo mediju izmantoSana, kur
geografiskajam robezam nav nozimes). Pédéja intervijas dala ir ieklauti
vairaki jautajumi par latvieSu valodu meta limeni (tas raksturojums,
asociacijas, verojumi par valodas izmainam, attieksmes maina u. tml.).

Saja raksta tiks izmantoti interviju dati tikai par pirmo intervijas
dalu - atbildes par valodu politiku gimeng, balstoties pamata uz cetru
diaspora dzivojoSo gimenu stastiem. Visas respondentes ir sievietes, kuras
nedelas nogalé strada ari latviesu valodas skolas, macot latviesu valodu
un kultiiru dazada vecuma bérniem. Visas Cetras gimenés abi vecaki ir
latviesi (sk. detalizetak 1. tabulu), kuri ar saviem bérniem pamata runa
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latviesu valoda, tacu jaunas mitnes zemes sociolingvistiskais konteksts
un bérnu izglitoSanas skolas un pirmsskolas mitnes zemes valodas,

protams, ir ietekméjusas valodu lietojuma praksi ar1 Sajas gimenes.

1. tabula. Pétijuma respondentu un vinu gimenu profils.

Respon- Gimené Jauna Laiks, kas Berni (cik gadu Respondentes
dente lietota mitnes pavadits  veci) izglitiba un
valoda  zeme arpus Dzimsanas nodarbosanas
starp Latvijas  vieta
abiem (gadi)
vecakiem
A Atraitne  Anglija 14 1. Meita (28) LU Biznesa
(bija Dzimusi Latvija vadiba;
latviesu 2. Meita (7) pasnodarbinata
valoda) Dzimusi Anglija
B Latviesu Anglija 12 1. Déls (24) Profesionala
Dzimis Latvija  izglitiba;
2. Meita (19) pasnodarbinata
Dzimusi Latvija
3. Meita (8)
Dzimusi Anglija
C Latviesu Norvegija 11 1.-2. Dvines (11) LU Komunikaciju
Dzimusas zinatnes; specialas
Norvegija izglitibas peda-
goga paligs
(Norvegija)
D Latviesu Griekija  Vairak 1. Meita (14) RTU; Eiropas
nekal0  DzimusiLatvija Komisijas agenttira
2. MEeita (5)
Kops dzimsanas
dzivo Griekija

Ka redzams 1. tabula, visas respondentu gimeneés ir divi vai tris
bérni. Gimenés ar trim bérniem vecakie bérni ir dzimusi Latvija un
ar1 Sobrid (dzivojot vairak neka 10 gadus arpus Latvijas) brivi runa
un sazinas latviesu valoda, savukart jaunakie béerni (7-8 gadus veci)
ir dzimusi arpus Latvijas, lidz ar to jau no agrina pirmsskolas vecuma
komunikacija arpus majam notiek anglu valoda. Visas cetras gimeneés
vecaki sava starpa sarunajas (A respondentes gadijuma: ir sarunajusies)
latviesu valoda; sarunas ar bérniem pamata tiek lietota latviesu valoda
(izverstak par to nakamaja nodala).
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Visi respondenti un vinu beérni ir daudzvalodigi, pieméram, Oslo
dzivojoSaja gimeneé vecaki sava starpa un ar berniem runa latviesu valoda,
mamma darba izmanto norvegu, anglu un krievu valodu, meitas skola
pamata izmanto norvegu un anglu valodu, bet sava starpa un sazina
ar vecakiem — gan latvieSu, gan dazkart arl norvégu (stastot majas par
skolu) un anglu valodu (sava starpa izspelejot dialogus un lomu spéles).

Sociolingvistiskajos pétijumos (piemeram, ten Thije, Zeevaert 2007)
tiek minéts tads jédziens ka receptivais multilingvisms, ar kura palidzibu
tiek skaidrotas sazinas situacijas, kuras cilveki lieto katrs savu dzimto
valodu, bet saprot otra teikto. Komunikacija ir iesp€jama, jo abiem sazinas
dalibniekiem ir kadas zinasanas taja valoda, kura runa sazinas partneris,
bet varbuit nav pietiekamas, lai lietotu So valodu aktivi (runajot vai rakstot).
Sada valodas prakse ir minéta ari intervija ar respondenti C, stastot, ka
vinas krievu valodas zinasanas palidz sazina ar Ukrainas bégliem.

Receptivais multilingvisms ir novérojams ari gimeneés, kuras tiek
lietotas divas vai vairak valodas (dati no intervijam un e-sarakstes ar citam
gimenem, kas Saja raksta nav izmantoti ka galvenais avots). Pieméram,
tévs ar bérniem var sazinaties sava dzimtaja valoda, bet blakus esosa sieva,
kurai ir cita dzimta valoda un kura tik labi neruna vira dzimtaja valoda,
pilniba saprot sazinu starp viru un bérniem (vinai piemit receptivas
prasmes), bet var piedalities saruna, lietojot savu dzimto valodu. Sada
valodu lietojuma prakse ir verojama gan Latvijas gimenes Latvija, gan
arpus Latvijas dzivojosajas gimeneés (sk. 1. piemeéru).

1. piemérs (sieviete, dzivo Irija 20 gadus; e-pasta sarakste: 15.02.2023.):

Man Seit ir visi mani bérni (..). Déls ar gimeni (partnere iru meitene) un delinu

(3). Un jaunaka meita, ir draugs iru puisis. Déla partnere ir misu gimené 8

gadus jau. Loti daudz saprot latviski. Jaunakas meitas draugs citigi apgist
latviesu valodu.

Pirmais piemeérs ilustré musdienu situaciju, kad, gimenei
paplasinoties, saimes loceklu starpa var mainities ari ierasta valodu
lietojuma prakse. Turklat cita mitnes zemeé ne tikai latviesi apgtst citas
valodas, latviesu valoda un tradicijas, 1pasi privataja sfera, kltst ar1 par
vinu jauno gimenu, partneru dzives dalu. Ka redzams pirmaja piemera,
receptivais multilingvisms ir attiecinams ari uz respondentes déla iru
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partneri, kura loti daudz saprot latviski, bet, cik noprotams, sarunajoties
izmanto anglu valodu.

Talak raksta detalizetak tiks analizéti intervijas iegtitie dati; respon-
dentu sniegtas atbildes par gimeneés lietotajam valodam ir vinu stasti un
vinu redzejums. Paraleli péetijuma laika tiek iegiiti ar1 audio ieraksti no
autentiskam dialoga situacijam starp vecakiem un bérniem; Sie dati ir vel
to ieguves un apstrades procesa un Saja raksta vel netiks izmantoti.

Valodu politika diasporas gimenes

Ieprieks veiktais pétijjums par gimenes valodu politiku Latvija ir
bijis par gimeneém, kuras majas lietota valoda ir krievu valoda, bet vecaki
ir izvelgjusies savas atvases skolot pirmsskola vai skola ar latvieSu macib-
valodu (vairak sk. Martena 2021; Lazdina, Marten 2021). Saja pétijuma
tika secinats, ka no visiem cetriem gimenes valodas politikas teorétiskaja
modeli minétajiem aspektiem vislielaka nozime intervéjamajas gimeneés
tika pieskirta sociokultiiras aspektam. Visas gimenes respondenti
apzinajas latviesu valodas nozimi, lai berni varetu integréties Latvijas
sabiedriba, bet taja pasa laika uzsvera arl dzimtas valodas un kulttiras
lomu savas identitates saglabasana. Interviju dati atklaja, ka gimenes
apzinas sevi ka iznemumu, salidzinot ar citam mazakumtautibu gime-
ném, jo saviem bérniem izvelgjusas latviesu macibvalodas izglitibas
iestades. Respondenti ar1 uzsvera, ka tiesi gimenu lingvistiska attieksme
ir ta, kas veicina vai kave bérnu latvieSu valodas apguvi. Ka atzina viens
no respondentiem: Es redzu to ka nenormali lielu problemu. Un skola tur neko
nevar izdarit, nu, loti maz var izdarit. Ja gimene ir naidigs, naidigs, ne naidigs,
nu, neadekvats kaut kads noskanojums.

Respondentu lemums ar bérniem runat latvieSu valoda, skolot
latvieSu valoda vismaz nedélas nogales skolas un savas patibas
apzinasanas caur dzimto valodu - Sie aspekti ir lidzigi ar1 arpus Latvijas
dzivojosajas diasporas gimeneés, kas velas saglabat un talak berniem
nodot piederibas sajiitu dzimtajai (latviesu) valodai un kultirai. Taja pasa
laika sociolingvistiskais konteksts (sabiedriba lietotas valodas un cita
izglitibas valoda skolas un pirmsskolas) ir ietekmejusas valodas praksi
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majas, ienesot gimenés arl mitnes zemes valodas (resp., anglu, norvegu
un grieku valodu).

LatvieSu valodas noturiba un attistiSana nav vienigais temats, ar
kuru nakas saskarties gimenés, planojot valodu lietojuma jautajumus.
Izvele par labu vienai vai otrai valodai daZreiz ir balstita riipés par bérna
valodas attistibu kopuma, par vina spéju runat, pareizi izrunat skanas
vai noverst kadus runas traucejumus. Saskaroties ar probléemam bérna
valodas attistiba pirmsskolas vecuma bilingvalas gimenes, ka pirmais
célonis biezi tiek noradits (ari no logopédu puses) vairaku valodu paraléls
lietojums, iesakot gimeném atteikties no vienas valodas.

Diasporas konteksta tas, protams, attiecas uz gimené lietoto
valodu, rosinot izskirties par labu sabiedribas majoritates valodai. Divu
respondentu gimenes ir minéta sada situacija (respondentes A un C,
sk. 1. tabulu), tacu ar sameéra pretéju gimenes pienemto lemumu un
rezultatu. Respondentes A gimené, kad jaunaka meita nerunaja vél pat
lidz cetru gadu vecumam, bérnudarza gimenei noradija, ka tas notiek, ja
ir vairakas valodas (bérnudarza — anglu valoda, majas — latviesu valoda,
vina skatijas multenes ari krievu valoda). Meitenes mammas izglitiba nav
saistita ar pedagogiju vai valodniecibu, tapéc palidziba tika mekléeta
starp specialistiem un pazinu loka. Gimené pienemtais lemums (sk.
2. piemeru) atspogulo arpus gimenes faktoru ietekmi uz valodas izvéli.

2. piemeérs: Bet es biski ta ka saku satraukties, ka (noptiSas) progresa nav, un es

tur paskatijos, paintereséjos, ka varbiit bérnam vajag pariet uz vienu valodu, ka

varbiit vinai ir sarezgiti. Jo es zinu, ka ir tie bérni, kuri var saprast divds valodds,

viniem tas smadzenes nostradd, bet vini nevar reaget divds valodas. Ka viniem
varbiit vajag, ka vigiem ir kaut kada identifikacija ar vienu valodu, ka vini var

rundt vismaz, vai ne. Més izveléjamies par labu anglu valodai, kaut gan més abi

neesam angli, vai ne. Tikai tapéc, lai vina integretos labak taja bernuddrza, skold.

Otraja pieméra atklajas mammas lielas Saubas un nezina, ka
vajadzetu rikoties , pareizi”. Pragmatiska izvele par labu anglu valodai
ir balstita velmeé nodrosinat péc iespéjas veiksmigaku bérna integrésanos
izglitibas iestadés. Respondentes pienemtie lemumi un riciba ir valodas
politikas parvaldibas limenis, kurs ciesi saistits ar parliecibu (ideologiju),
ka, turpinot lietot divas valodas — majas vienu, skola — citu, bérns cetros
gados ta ar1 nesaks runat neviena no valodam. Ta rezultats ir izmainas



92

gimenes valodu lietojuma praksé — no meitas netiek sagaidits, ka vina
runas divas valodas, bet drikstés majas runat ar vecakiem arl anglu
valoda (vecakiem gan turpinot sazinaties ar meitu latviesu valoda). Ka
atzist A respondente, pienemta lémuma rezultata meitene saka runat un
gimene jutas atvieglota, ka bérna valoda attistas. Sobrid, péc apméram
trim gadiem, valodu lietojuma prakse gimeneé ir tada, kas 1sti mammu
neapmierina, bet valodas rutina, ka jebkura rutina, ir griti modificejama
(sk. 3. piemeru).

3. piemérs: Lidz ar to, protams, sakas tas, ka vina saprata, ka vina var rundt

angliski, var atbildét mums angliski. Protams, vina to nokéra un ... ar to latviesu

valodu saka klibot. Jo, protams, vieglak ir pateikt angliski, ja jau ... jo, ja jau

més saprotam, més zinam. Un tagad, kad es esmu ar vinu viena, ir ta, ka it ka es

meéginu runat latviski, un tad kaut kada bridi vina man sak atbildet angliski un

ta. Un es pati piefikséju, ka es ar vinu art saku rundt angliski, jo man anglu valoda

ar nav isti probléma, vai ne.

Otrais un treSais piemers atklaj, ka triju gadu laika ir mainijusas
vecaku lietotas diskursa stratégijas: sakotnéji tika izmantota minimala
notversanas stratégija, runajot ar meitu latviski un veloties sagaidit ari no
vinas sazinu latviesu valoda. Kad tas nenotika (meita nerunaja gandriz
neviena valoda), lielaka telpa tika atvéleta anglu valodas klatesamibai
gimeng, un Sobrid mammas lingvistiskaja uzvediba ir vérojamas valodas
mainas stratégijas iezimes, arl pasai mammai parslédzoties no latviesu
valodas uz anglu valodu vai otradi, tadéjadi pielagojoties meitas valodu
lietojuma praksei.

Savukart respondentes C stastijuma (sk. talak 4. pieméru), saska-
roties ar valodas problémam meitas runa (viena no dviném), lidzigi, ka
tas tika atainots iepriekséjos pieméros (respondente A), pirma reakcija un
ieteikumi nakusi no pirmsskolas izglitibas iestades (Oslo). Ari $aja inter-
vija ir vérojams liels mammas satraukums par bérna valodas attistibu,
bailes, kas notiks talak. Tomeér gimeneé tika pienemts cita veida lemums:
nogaidit un neatteikties no prasibas meitai lietot latviesu valodu gimene,
turpinot pirmsskolas izglitibu norveégu valoda (sk. 4. pieméru).

4. piemers: Un tad ap Cetriem gadiniem man viena meitene saka arkartigi

stostities, ta ka vina nevaréja izteikt teikumus lidz galam. Tad, protams, nu

es parbijos, arprats, trakums un ta. Bet par laimi, man bija loti labi, zinosi
pedagogi, vini teica, ka tas ir tikai tapéc, ka divas valodas un ... ta ... un neko
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mes nemainijam, vienkarsi gaidijam un [dvam vipai izteikties. Tad vina péc

kaut kadiem tris ménesiem, Cetriem, arvien mazak un mazak, un tad parstaja

pilniba, stostities. Bet, nu, tas bija bailes, un es zinu, ka loti daudziem sie

pedagogi nevis atbalsta, bet pasaka pariet uz vienu valodu un viss. Dod tddus
nepareizus ieteikumus. Un tad ap skolas vecumu es pamaniju, ka $i valoda ir
nostabilizéjusies, ka man vairs nav tik [oti ta latvieSu valoda jauztur ... lidzi, jo

vinas viegli parsledzas no vienas uz otru.

Ceturtaja pieméra ir noradits uz atbalsta trikumu no zinoSiem
pedagogiem, kuri spétu izprast sadu diasporas gimenu situaciju, vinu
velmi saglabat gimenes valodu. Mammas parlieciba, iespgjams, ir balstita
ar1 vinas pasas akadémiskaja un profesionalaja pieredze (izglitiba ir iegtita
gan Latvija, gan ar1 Norvegija — specialas izglitibas pedagoga paligs).
Respondente citu sniegto padomu pariet uz vienu valodu verte kritiski,
ar savu gimenes pieméru noradot, cik svarigi tiesi pirmsskolas vecuma
gimene lietot tikai latviesu valodu, jo mitnes zemes valodas ipatsvars
ar katru gadu pieaugs tik un ta, bérniem uzsakot pirmsskolas un skolas
gaitas. Sobrid dvinu meiteném ir 11 gadu (sk. 1. tabulu), un vinam, ka
atzist mamma, ir diezgan viegli komunicet vienalga kura no abam valodam.

Intervija ar C respondenti atklaj, ka gimene vecaku biezak lietota
diskursa stratégija ir minimala notversanas stratégija, jo sazina starp
vecakiem un meitenem pamata notiek latviesu valoda. Taja pasa laika
respondente piemin situacijas, kad gimene dazkart tiek lietota arinorvegu
valoda, proti, berniem atnakot no pirmsskolas (Sobrid art no skolas) un
emocionali veloties pastastit par kaut ko nozimigu, kas ar vinam pa dienu
ir noticis. Ka pamato mamma, so notikumu atceréties, notikumu, tas, kas ir
noticis taja valoda, vinam ir vienkarsak izstastit. Sociolingvistiska makrovide
(norvegu un anglu valodas lietojums) ietekmé privato telpu, par darba
dienas laika pardzivoto skola un darba runataji bieZi automatiski reflekte
valoda, kura situacija ir piedzivota. Ipasi tas ir raksturigs bilingvaliem
runatajiem ar lidzvertigu abu valodu kompetenci, kuri pat neapzinas,
kura no valodam noteikta situacija ir izteikusies. Tas ir vérojams ar1 inter-
vija ar C respondenti (sk. 5. piemeéru).

5. piemers: Un, ja, 51 ir td nianse, vienigais gadijums, kad més principa rundjam

norvegiski. Un man citreiz ir bijis td, ka es esmu (smejas) kaut kur Joti daudz bijusi

darba vai kas un es kaut ki norvegiski, un vinas (attelo meitenu sasutumu):
mam, kapec tu norvegiski (smejas). Un, un, ja, ta ka meés viens otru pieskatam.
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Valodas mainas stratégija, ka redzams piektaja piemera, tiek
izmantota ar1 pretéja virziena: parsledzoties atpakal no norvégu valodas
uz latviesu valodu. Turklat Saja pieméra spilgti redzama teorétiskaja
literattira aprakstita bérnu iniciativa, velme un spé&ja uznemties aktivu
lomu, tada veida ar1 ietekméjot gimenes valodas politiku (bérna agent-
spé€ja — child agency). Izteikums més viens otru pieskatam netiesi atklaj valodas
parvaldibu gimené un vecaku lingvistisko attieksmi — latviesu valodai tiek
pieskirta vértiba, un talak tas tiek nodots ari nakamajai paaudzei.

Bérna agentspeja atklajas ar1 D respondentes stastijuma, noradot uz
vecakas meitas (14 gadi, sk. 1. tabulu) aktivo iesaisti mammas latviesu
valodas korigesana (sk. 6. piemeru).

6. piemeérs: Ir interesanti, ka pusaudze ari mani labo, kad es izrunaju latviski ari

drusku nepareizi vai to teikumu, jo tas vinai ari, ka vina to mak un ka saprot, un

vina mani labo. Man tas nav, man ta nav liela problema.

D respondentes gimene, lidzigi, ka tas tika minéts par Oslo dzivojoso
gimeni, abas meitas, parnakot no skolas, dazreiz izmanto vardu citd valoda,
pat nejiitot, ka vinas to izrund citd valodd. Respondente gan uzsver, ka vina
pati vienmeér ar berniem runa tikai latviesu valoda, ka vina norada, vai vini
to saprot, vai ne, es [oti neanalizéju, viniem ir jasaprot, jo ta ir vinu mates valoda.
Neatkarigi no ta, kura valoda berni vecakus uzruna, meés vienalga atbildam
latviski. Saja gimené ir vérojama vecaku diskursa stratégija — turpinasanas
(virzisanas uz prieksu) stratégija, kad pieaugusais tik daudz nereage uz
bérna izvéleto valodu, bet pats turpina runat latvie$u valoda. Taja pasa
laika Saja un arl paréjas intervétajas gimenes var verot, cik loti vecaki
apzinati censas radit situacijas, lai bérni vairak un biezak lietotu latviesu
valodu. Pieméram, D respondentes gimené, mammai braucot pie stiires,
meitai tiek lugts rakstit iszinas vecmammam (es vinai lieku rakstit manas
zinas, un vina raksta latviski vai, esot masind, mes piezvandam omei, un tad vinai
jarund (smaida)).

Visas gimenés jaunakie bérni tiek iesaistiti nedélas nogales
latviesu valodas skolinas, daléji arl Latviesu valodas agentiiras aktiv-
itates (talmaciba Classflow vide, latviesu valodas konkursi). Ka uzsver
B respondente, sadi izglitibas pasakumi arpus gimenes motivé bérnus
apgut latviesu valodu (sk. 7. piemeéru).
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7. piemérs: S. piedalds Latviesu valodas agentiiras ikmeénesa konkursos. Vina

vienreiz vinnéja tadu kartupelu speli (rada So galda speéli). To vina spéle, ja.

A, mums ar? angli bija atnakusi ciemos, vina speléja ... tos kartupelus. Un tad

anglu tante, nu, mana draudzenite, teica, ka angliski viniem raksta vienkarsi: ei,

bi, si, di un ka tas ir garlaicigi. Mums ir interesantak. Ta, ka to kartupeli uzraksta.

Interviju dati atklaj: jo vairak latviesu valoda tiek runats un darits
ne tikai gimené, bet ar1 arpus tas (latviesu valodas skolinas, sazina ar
draugiem un radiem gan mitnes zemeés, gan, izmantojot socialos medijus
sazina ar Latvija dzivojoSajiem u. c.), jo bérniem ir lielaka motivacija lietot
latviesu valodu. Respondentu teiktais atklaj, ka pasi berni sava starpa
biezi izmanto ari mitnes zemes valodu vai anglu valodu (pieméram,
Norveégija un Griekija), ta¢u nozimigs valodas saglabasanas veids ir ar1
receptivais multilingvisms, kad bérni kaut vai tikai dzird, ka latvieSu
valoda sarunajas vinu vecaki. Ka skaidro D respondente, sanakot kopa ar
latviesu draugiem (Atenas), bérni, vini ir tani vide, un vecaki rund ar viniem
latviski, bérni sava starpa — ne, vini runa angliski.

Nobeigums

Interviju dati ar A, B un D respondentem (sk. 1. tabulu) atklaj, ka
brivi un plistosi latviesu valoda pat péc vairak neka 10 gadu prom-
bitnes arpus Latvijas runa jauniesi, kas dzimusi Latvija un izbraukusi
no Latvijas apméram sakumskolas vecumposma (6-12 gadu vecuma).
Ar Siem bérniem vecakiem nav bijis japieliek daudz ptilu jaunaja mitnes
zemé, lai noturétu latvieSu valodas prasmi. Ne tik labas prasmes Siem
bérniem ir, lasot vai rakstot latvieSu valoda, ka par savu Sobrid jau 19
gadus veco meitu saka B respondente: vina var lasit, bet vina ti lasa, ta, taja
pat limeni, kur vina macijas. Lenitem vina var lasit latviski.

Ja bérni piedzimusi jau diaspora, tad izskiross latviesu valodas
attistiana ir pirmsskolas vecums. Vecaki, kuri apzinati un merktiecigi
ir planojusi péc iespejas ilgak ar bérniem palikt majas, lai vinu pirma
valoda bittu tikai latviesu valoda, atzist, ka tas ir vainagojies panaku-
miem (C respondente: Es biju ar vinam lidz divarpusgadiem majas, un tas bija
apzindts lemums, jo es gribeju, lai vinas ... to pirmo valodu, ko iemdcds, lai ta
ir latviesu valoda, un izmanto). Vecaki, kuri bérnus jau loti agrina vecuma
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ir atdevusi uz t. s. baby group (B respondente), norada, ka tas ir mainijis
valodu praksi majas, proti, kad meita (tagad jau ir 8 gadi, sk. 1. tabulu)
atnak no skolas, vina vienkarsi rund ar mani angliski.

LatvieSu valodas noturésana un attistiSana gimeneés tiek uztverta
ka nozimiga identitates dala; vecaki apzinas, ka bérniem jaunajas mitnes
zemes latvieSu valoda ir konkurence ar citam valodam, tapéc vismaz
gimeneés censas radit situacijas, kuras latviesu valoda var tik lietota gan
sazina sava starpa, gan lasot gramatas vai izmantojot dazadus medijus.
Gimenes valodas politikas konteksta nozimigakais ir lingvistiskas
attieksmes (parliecibas) komponents, kurs ietekmé valodas parvaldibu —
ka un kas tiek planots un organizets gimene vai arpus tas bérnu latviesu
valodas saglabaSanai un attistiSanai. Lingvistiska attieksme ir pamata ar1
vecaku apzinati vai nepazinati izmantotajam diskursa stratégijam komu-
nikacija ar saviem bérniem. Cetru interviju dati atklaj, ka ar vecakajiem
bérniem vairak tiek izmantotas stratégijas, kas ir tendétas uz savstarpéjo
komunikaciju latviesu valoda (A un B respondentes). Sazina ar jaunaka-
jiem bérniem, kas dzimusi un aug jau arpus Latvijas, pat Cetru interviju
starpa ir verojama liela varietate: ir vecaki, kuri izmanto tikai minimalo
notverSanas stratégiju vai izteikto mineSanas stratégiju, sagaidot no
bérniem ar1 atbildes un sazinu kopuma latviesu valoda (C un daléji ar1
B respondente). Tacu ir ar1 vecaki, kuri izmanto turpinasanas vai valodas
mainas stratégiju (A, B un D respondentes), dazkart parsledzoties ar1 pasi
no vienas valodas uz otru (A un B respondentes) vai sazina ar bérniem
izmantojot tikai latvieSu valodu, neuzstajot uz noteiktas valodas izveli
(A un D respondentes).

Teorija minéta atzina, ka valodu lietojuma prakse majas mainas,
bérniem uzsakot (pirms)skolas gaitas (Spolskis 2011), spilgti novérojama
arl Saja péetijuma. Skola, klasesbiedri un citi vienaudzi ietekmé valodas
izvéli; ka redzams pieméros, majas bérni pakapeniski sak runat jaunaja
(mitnes zemes) valoda, vairak taja komunicejot ar braliem un masam, bet
nereti ar1 ar vecakiem.

Diasporas bérnu un jauniesu latvieSu valodas attistisana, spriezot
péc interviju datiem, nozimigi biitu planot pasakumus un valodas apgu-
ves veidus, kur viniem bitu iespéja satikties, sadraudzéties un runat
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latvieSu valoda ar saviem vienaudZiem. Tas varétu paaugstinat moti-
vaciju latviesu valodu apgit ari diaspora, jo Sobrid vecaku izmantotais
arguments (jautajums) — ka tu varési runat ar vecmaminam — ne vienmer
jauniesiem ir pietiekami motivejoss (D respondente: TineidZerei, lai
vinai biitu ta saskarsme ar vecnammam, jo vinai to negribas, es vinai lieku
rakstit manas zinas.). Savukart jaunaka vecumposma (7-8 gados) iespéja
sazinaties ar vecmaminam Latvija vel ir loti stimulgjoss faktors zinat
vairak vardu un prast uzturét sarunu latviesu valoda (B respondente:
S. loti patik runat (ar vecmammu pa telefonu) gan latviski, gan angliski, tad
vina skrien pie manis un prasa: mam, ka tas vards ir latviski, ka, vecmamma
nesaprot neko.).

Ka loti vertigu latvieSu valodas praksi respondenti min regularo
viesoSanos Latvija, Tpasi — savu bérnu sazinu ar braléniem un masicam,
vai radu bérnu — vienaudzu — viesoSanos uz ilgaku laiku vinu mitnes
zemé, pieméram, Griekija (sk. 8. piemeéru):

8. piemérs: (..) vinai ir vienaudzis braléns un ... es gan ta nevaru drosi apgalvot

(smaida), varbiit ta ari nav, bet man skiet, ka vini rund latviski sava starpa

(smejas), jo tam puikam nav tik laba ta anglu valoda. Un, kad vins bija pie mums

gandriz uz menesi, ja, vini rundja latviski.

Lidz ar to, ka rada 8. piemérs un citi raksta neminétie fakti no
intervijam, viens no pretrunigakajiem secinajumiem, kas ir radusies,
péetot diasporu gimenu stastus, ir: jo vairak monolingvalu runataju (Sai
gadijuma — latviesu valoda) ir diasporas jauniesiem un bérniem apkart,
jo proporcionali lielaka iespeja ir vinu latvieSu valodas noturibai un
attistibai. Latvija dzivojoso cilveku anglu vai citu valodu nezinaSana vai
ne tik augsta prasme veicina diasporas jaunieSu latvieSu valodas lieto-
juma praksi. Tomér 81 iemesla dél negribétu, lai Latvijas jauniesi paliek
monolingvali, ta vieta nozimigi biitu veidot vinos apzinu par savu lomu
(agentspeju) latviesu valodas apguves un lietojuma veicinasana sazina ar
draugiem un radiem, kas dzivo arpus Latvijas. Sie jautajumi, protams,
ir atkarigi no dazadiem geografiskajiem un valodu lietojuma kontek-
stiem, tomeér latviesu valodas noturiba diaspora ir gan Latvija, gan arpus
Latvijas dzivojoso valodas lietotaju lingvistiskas attieksmes, lidz ar to ari
valodas parvaldibas un prakses rezultats.
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“WHEN YOU HAVE ENGLISH AND ESTONIAN,
YOU HAVE EVERYTHING”: A PERSPECTIVE
ON LANGUAGE POLICY AT THE UNIVERSITY
OF TARTU FROM THE BOTTOM UP

Kerttu Rozenvalde

Introduction

Language sustainability — “its ability to function as the main means of
communication and identity marker of an ethnic group” (Ehala 2014: 3) -
can be a salient issue for the communities that link their collective identity
with their language and perceive the language, and thus their group iden-
tity, as being threatened by other languages that are spoken by economi-
cally, politically, and/or socially more powerful communities (May 2012).
Martin Ehala (2014), who has explored language and group vitality in
detail, argues that language communities are autopoietic systems that
“have no other aim than guaranteeing their sustainability” (Ehala 2014: 6).
At the same time, there is plenty of evidence in sociolinguistic literature
that individual language users and sometimes even whole communities
shift willingly to these more powerful and prestigious languages as using
such languages often brings about socio-economic benefits for themselves
and their children, and improves their life prospects (De Swaan 2001, May
2012; Mufwene 2017). Over the last decades, a whole range of activities
has been proposed by language policy makers and researchers alike to
make existing language communities under the threat of language and
identity loss (mostly minority communities but also national communi-
ties) more sustainable, i.e., attractive for their own speakers.

In this paper, I investigate the issue of language sustainability from
below. More specifically, I explore whether multilinguals’ language
choices are compatible with the top-down policy of language sustaina-
bility in a context that I argue to be bilingual. This study has been carried
out at the University of Tartu (Estonia). On the one hand, the univer-
sity’s overt language policy is with a monolingual focus and its goal is
to guarantee the sustainability of Estonian as the primary language of
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higher education. On the other hand, to meet the objectives of the inter-
nationalisation of higher education, the university is covertly advocating
not only the use of Estonian, but also English, the academic lingua franca.
This paper explores the link between the policies that support language
sustainability and the actual language choices made by multilingual
students, mostly speakers of Estonian and English, in a university that
is, as I argue below, bilingual from top down, having institutionalised
(Nelde et al. 1996) both Estonian and English.

This paper presents a part of my recent research on the relationship
between top-down language policies and bottom-up practices that I
carried out at the University of Tartu from 2020 to 2022. It is a continu-
ation of the research conducted, experience gained, and discussions
held during my studies and work in Latvia, of which my doctoral thesis,
written and defended under Professor Ina Druviete’s supervision, was
a part. In my post-doctoral research, I focused on the sustainability of
Estonian in higher education from the bottom-up perspective, gathering
observational and interview data on the actual language practices of
students and academic staff.

Language sustainability and language use

Language sustainability is a major concern for many communities,
language activists, sociolinguists, and language policy researchers. It has
become particularly important due to the fear of substantial language
loss and the accompanying interest in preserving the world’s existing
linguistic diversity (Cristal 2000; May 2012). Those working, for example,
on linguistic human rights (Skutnabb-Kangas; Phillipson 2023), minority
language rights (May 2012), linguistic justice (Van Parijs 2011; Soler,
Morales-Galvez 2022), or ethnolinguistic vitality (Ehala et al. 2014) have
all grown concerned about the unifying and suppressing force of either
nationalism and nation-states or colonialism and globalisation. The object
of worry differs, being either expressed as worry about the wide variety
of human linguistic and cultural expression (such as in ecolinguistics,
Kramsch, Steffensen 2008), worry about the stigmatisation of dialect-
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and minority language-speakers (May 2012), worry about the state of
languages suppressed under colonial rule (Phillipson 1992) or worry
about the future of official state languages in a (globally) interconnected
world (Ehala 2014).

However, not everyone agrees that sustaining languages should
be the main aim in linguistic study. In recent decades, critical sociolin-
guists, such as Pennycook (1994) and Blommaert (2010), have pointed
out that actual language use is so fluid and dynamic, particularly in
multilinguals, that such language use might not easily fit within any
predefined borders or existing categories. Many (e.g., Woolard 1998; Wei
2011; 2018) have highlighted that the division of languages into named,
bordered entities is an ideological phenomenon. In other words, labelling
languages is largely arbitrary, and named languages such as Estonian,
English, and Russian are cultural and political constructs, rather than
natural and biological ones. Thus, another widespread line of sociolin-
guistic research has focused on the extensive linguistic diversity observ-
able in practice and advocated for recognising such language use as valid
and important for understanding what language is and how it works
in group formation. For example, Wei (2011; 2016) claims that humans
have an innate Translanguaging Instinct — a capacity to draw on as many
cognitive and semiotic resources as available to them in order to interpret
meanings and design their actions accordingly. While not denying the
existence of labelled languages, Wei (2018) argues that this is not what
takes place in human interactions, in which multilinguals freely move
between languages and language varieties. In today’s interconnected
world, where language users tend to move between different language
communities, the fight for acknowledging such fluid multilingualism
as valid and valuable is increasingly important (e.g., Blommaert 2010;
Garcia 2017).

Although these concerns — firstly, to sustain already existing
languages and language communities, and secondly, to explore human
language ability without any predefined categories of thinking, support
any kind of (emerging) linguistic diversity, and empower all speakers —
are often opposed to one another, both in fact coexist. Language offers
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a means for individual expression as well as for collective belonging.
Hultgren & Thogersen (2014) emphasise that “although ‘languages’
may be shown to be an ideological construction with no clear-cut func-
tional correlate in interaction, this does not mean that they are not ‘real”
(p. 258) as these have an impact on the way we have grown to think about
the world around us.

For some groups, sustaining their language is more important than
for others. May (2012) argues that putting emphasis on one’s collective
identity and the goals connected to it, such as language maintenance, is
more salient for minority than majority groups: “Such groups are likely
to be more conscious of the need for clear linguistic boundaries in rela-
tion to surrounding dominant language and culture” (p. 137) to main-
tain their collective identity. Ehala (2018) adds that national collectives
without strong social institutions, such as Latvians and Estonians, are
keener keepers of the borders of their collective identity and the language
associated with it than the speakers of language communities with greater
socio-economic and cultural power.

One of the most common ways to fight for language sustainabi-
lity is via legislation, that is by means of top-down policies (e.g., May
2012, Skutnabb-Kangas, Phillipson 2023). The best guarantor of language
sustainability is the inclusion of the language in the civic realm (May
2012), for example, education (Skutnabb-Kangas, Phillipson 2023) and
the media (Kelly-Holmes, Atkinson 2017). At the same time, language
policy research has shown that the relationship between top-down poli-
cies and actual language use is not straightforward. Spolsky (2004) has
importantly claimed that top-down language management can only be
successful when it considers actual language use. Bonacina-Pugh (2012)
has conceptualised the latter as practiced language policy, arguing in a
similar vein as Spolsky, that it has a huge impact on the further language
use of individuals. Johnson (2013) highlights that multilinguals tend to
make creative choices that do not necessarily agree with top-down poli-
cies. Nevertheless, those who stand for the right of people to identify with
their mother tongue (Skutnabb-Kangas, Phillipson 2023), or a commu-
nity’s right to maintain their own language (May 2012; Kelly-Holmes,
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Atkinson 2017; Ehala 2018) argue for the importance of top-down policies
in setting boundaries between languages, instead of simply accepting the
fluid language use of multilinguals.

In the case of the Estonian language, the state provides active
protection for it. In its constitution, the Republic of Estonia guarantees the
preservation of the Estonian language — the sole officially recognised state
language of Estonia. This overt language policy goal is repeated in the
latest strategic document Estonian Language Strategqy 2021-2035. In higher
education, the state has legally given the University of Tartu the status
of the national university. The university has to maintain and develop
Estonian as the primary language of higher education. The current
strategic goal in higher education language policy is to establish a balance
between “Estonian and English language instruction in higher education
in order to strengthen the position of Estonian as a language of research
and higher education” (Estonian Language Strategy 2021-2035: 10).

Yet behind these ringing declarations of language protection lies
something hidden — language users, both students and teachers in the
case of this research project, are multilinguals, and the university (as
well as the state) is interested in active participation in international
economic, political, and social affairs. As a result, the aim is not only to
sustain the national language, but also to gain international participation
and recognition. The students and staff at the university are mostly
users of Estonian and English (Rozenvalde, Klaas-Lang 2023). The
university’s policy is for its “students and staff to form an able and
motivated international community /.../. The university expects its staff to
actively gaininternational experience” (Language and internationalisation
principles of the University of Tartu 2021). In such an internationalisation
policy, the English language is erased. This has been shown to be rather
common also elsewhere (Saarinen 2012; Soler et al. 2017) as it is rather
difficult to accommodate these contradictory objectives in a single policy
discourse. Discursively, language and internationalisation policies are
kept apart (Rozenvalde 2021). Nevertheless, these policies have covertly
institutionalised both Estonian and English, i.e.,, both have become
accepted and taken for granted in local academia (Nelde et al. 1996).
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To build a bridge between the two concerns outlined above — firstly,
to view language use in multilinguals as fluid, borderless, and emergent,
and secondly, to sustain already existing language communities — May
(2012) argues that top-down policies matter for actual language use.
They matter because a language’s inclusion in or exclusion from the civic
realm makes a difference. Speakers whose languages are used publicly,
for example, in education, perceive their languages as more valuable and
useful than speakers whose languages have no place in the public sphere.
The need to use a language in the public sector, increases its value. In the
later sections of this paper, I will explore how the relationship between
policies and language use plays out in the university setting that I claim
to be bilingual from top down and multilingual from bottom up, but in
which sustaining one of the languages is an overt priority.

Language choice and language repertoire

To explore the relationship between top-down policies and
bottom-up practices, I ask the following question: How do actual language
choices of individuals interact with the top-down policies, particularly
with the policy of sustaining the national language? I approach the ques-
tion by means of analysing students’ language choices at the university.

In his study on regional and minority languages, Grin (2003)
suggests that the language choice of multilinguals depends on their
capacity, opportunities, and desire to use that language. Haberland (2011)
adds a fourth factor — the need to use the language. Ehala et al. (2014: 498)
maintain that when making language choices, language users consider
the capacity of others to speak languages as well as language choices of
surrounding people and organisations. Furthermore, they argue (ibid.)
that language choice by individuals is affected by the attitudes (rational
and emotional), which they have developed in the ethnic and interethnic
discourses in which they have participated.

A concept that sociolinguists have recently used to describe
language use from the perspective of individual users, is language reper-
toire. While Gumperzian sociolinguistics originally used this concept to
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describe communication in stable language communities, Busch (2012;
2016; 2017) and Blommaert and Backus (2013) have elaborated on the
notion by pinning it down to individuals and attaching importance “to
the perspective of the experiencing and speaking subject” (Busch 2016:
46). Busch (2017) argues that speakers that experience any kind of dislo-
cation (e.g., entering a new social space) can come across situations in
which their linguistic repertoire does not fit. As a result, they have to
reinvent themselves as speakers by expanding their repertoire. This can,
under unfavourable conditions, be felt as a hardship that can limit indi-
viduals” repertoire. Thus, Busch (2017) argues that our linguistic reper-
toires include not only resources that we have, but also those we do not
have because “particular languages or ways of speaking can have such
strong emotional or linguistic-ideological connotations that they are
unavailable or only partly available at particular moments” (p. 356). The
repertoires we miss become noticeable as gaps, threats, or desires. As
such, linguistic repertoires not only point to our past experiences, “but
also forward, anticipating and projecting the future situations and events
we are preparing to face” (Busch 2017: 356).

While this poststructuralist approach to linguistic repertoire is
undeniably useful for highlighting individual linguistic experiences, it
does not pay attention to the institutional/structural impact on shaping
those experiences. To return to Grin’s (2003) and Haberland’s (2011)
CODN-model of language use, capacity and desire can be seen as located
in the individual, but the opportunity and the need to use a language
are shared with others. Top-down language policies create, but also
eliminate, opportunities and the need for a language to be used in a
particular way. For example, opportunities and needs are created when
languages are made instrumentally useful through their inclusion in the
public sphere (May 2012) or simply by summoning people with similar
language skills (Van Parijs 2011). The more a language is used, the more
individuals have both motivation and opportunities to acquire and/or
use it (De Swaan 2001).

What follows in the sections below is an attempt to build a link between
bottom-up individual experiences and top-down structures. My aim is to
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comment on language sustainability policies by looking at how individual
students explain their linguistic experiences at the University of Tartu.

Data and methodology

The findings of language choice presented in this paper are based
on an ethnographic study of language policy (Johnson 2013) conducted
at the University of Tartu from November 2020 to February 2022. During
my fieldwork, I observed six courses in humanities and social sciences
(104 hours in total) and conducted 51 interviews with course participants
— both students and teaching staff. In the case of four of the courses, the
officially announced language of instruction was English, while for the
remaining two courses it was Estonian. The courses were chosen so that
these would include seminars, in which students were encouraged to
participate actively. In all courses, students and staff were multilingual
and used their linguistic resources, which reached beyond the officially
announced language of instruction — either Estonian or English.

In this paper, I focus on the 26 Estonian L1 using students who
were observed in a course setting throughout a semester and interviewed
about their linguistic experiences. On average, an interview lasted 39
minutes. During the interview, the students were asked to elaborate
on their language competence and its development as well as on their
language choices in the observed situations and at the university more
generally. 17 of the interviewed students were majoring in programmes
in the humanities, 7 in social sciences, 1 in natural sciences, and 1 in medi-
cine. 11 of them were BA students, 13 were MA students, and 2 were PhD
students. 18 — female, 8 — male; mean age — 29 years.

The interviews were transcribed with the help of an automatic tran-
scription tool (Alumde et al. 2018) and the transcriptions were manually
corrected. Field notes and transcripts were loaded into atlas.ti and open
coded ground up, i.e., inductively (Mayring 2000). This paper focuses
on the students’ language choices and the way they explain the reasons
behind their language use.
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Analysis: students’ language choices
Students’ language skills

All of the students reported being Estonian L1 users, and five of them
have grown up as bilinguals — three having been brought up as speakers
of Estonian and Russian, one as a speaker of Estonian and Estonian Sign
Language, and one in Finland as a speaker of Estonian and Finnish. All
students report having English skills. Their self-reported competence
ranges from beginners’ skills to calling English their “so-called second
mother tongue”, as in example (1) below. Such students have acquired
English from earlier on and link their proficiency to spending a great
deal of their time on the internet, communicating in international
communication networks either online or in real life, reading books in
English, etc. (1). For the purposes of this paper, this group of students is
called Estonian-English bilinguals.

(1) “English has for all practical purposes become a second mother tongue

to me /.../ my studies have broadened my command of my other mother

tongue to include specialised vocabulary and skills for formulating

thoughts but how it has become the so-called second mother tongue is the
outcome of my earlier life, I went to the English College and one might

have an impression that I learnt my English there but in fact I got my

English from films, books, the internet, computer games.” (MA student in

humanities, male, 19 April 2021)

On the other end of the spectrum of English skills are the Estonian
L1 using students who claim that their English skills are so weak that
they are insufficient for studying at the university. Not having sufficient
English skills at the university where it is compulsory to use English can
make students feel bad and ashamed of themselves because they do not
fit in with the university’s language expectations (2) and their language
repertoire is different from that of other students.

(2) “my English is weak because I attended school during the time when

it was not focused upon /.../I don’t want to seem dumber than others, go

figure, maybe someone will say that I don’t belong here (at the University)”

(MA student in social sciences, female, 15 April 2021)

In addition to Estonian, other L1s mentioned above, and English, all
students report at least some skills in other languages, most commonly
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Russian, German, and Finnish. This might be the result of having
been obliged to learn other languages in school, or because they have
encountered these languages during their lifetime when travelling,
studying abroad, in the mass media, etc. The self-reported competence
in those languages ranges from beginners’ skills to full competence, in
which case the students claim to be able to use the language freely in
various spheres of life.

Enrolling at the university and courses

The university offers programmes in Estonian or English, or in the
case of PhD programmes in both languages. 23 students are enrolled in
the BA and MA programmes that are officially taught in Estonian, two
are enrolled in PhD programmes, and one is enrolled in an English-
medium instruction (EMI) programme. The students who have enrolled
in the Estonian-medium programmes explain their choice as being due
to convenience and familiarity (3). While studying in Estonian is familiar
for them, they lack experience with knowing what studying in English
would be like. In making such a choice, earlier experience with language
has an impact, because almost everyone has attended Estonian-medium
general school.

(3) “I thought that studying in Estonian for now would probably, at

least at the BA level, be easier /.../ Estonian is more familiar, although

I'm pretty good at English too” (BA student in social sciences, female, 17

February 2022)

By contrast, the only student in the study who had not attended
Estonian-medium general school but had been brought up as an Estonian
L1 user abroad, says that she chose to study in Estonian to improve her
Estonian skills. Her family situation played a huge part in her decision:
she had just moved back to Estonia with her family and wanted to stay
close to them, particularly during the pandemic when crossing borders
was difficult.

Among the students, there is an exceptional case of a MA student
who explains that she specifically chose her Estonian-medium prog-
ramme because it had no obligatory EMI courses. She had considered
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enrolling in another programme but reconsidered after realising that she
might have to take EMI courses in that programme. This student is multi-
lingual, she has taken an interest in a number of different languages and
currently uses both Estonian and German with her close family members.
However, she considers her English to be insufficient for studying in
English and feels embarrassed about it (4).

(4) “I was very happy when I enrolled in [my current programme] /.../

my previous field of specialisation now has EMI courses.” (MA student in

humanities, female, 8 April 2021)

The student who is enrolled in the EMI programme explains his
choice with the fact that the programme in which he is interested is avai-
lable only in English at the University of Tartu (a top-down decision),
and there is no alternative to study a similar topic in Estonian. He says
that he had not thought about the language of instruction, because “I feel
equally good in Estonian and English, both in speech and in writing”
(MA student in social sciences, male, 16 April 2021). This is one of the
students I refer to as an Estonian-English bilingual. Although he has been
brought up in an Estonian-speaking family and has attended Estonian-
medium general school, he started acquiring English at an early age, has
attended universities both in Estonia and in an English-speaking country,
and has lived a large part of his life abroad. Still, he comments that having
English language instruction seems logical to him as all of the literature he
must read for his studies is in English.

Whereas the participants in the study have mostly enrolled in
Estonian-medium programmes, most of them have taken EMI courses.
These had either been obligatory or electives. Some of the students, such
as the one quoted in the title of the paper, highlight that those who know
both Estonian and English can freely choose what interests them. The
seven students who had not taken any EMI courses, had mostly started
their BA studies in the autumn in which the project was carried out, or
they were the students who considered their English to be insufficient
for taking EMI courses and claimed that they were not interested in
improving their English skills because they did not need English for their
(future) careers. Those who have taken EMI courses as electives, mostly
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say that this is due to their wish to improve or maintain their English
skills (5, 6). Also having had to take an EMI class earlier has given them
confidence that they can successfully also do so later. This shows the
impact of top-down policy: an obligation to take an EMI course might
result in a positive experience and the courage to take more EMI courses.

(5) “to tell the truth /I use such courses (EMI courses) to improve my
English” (MA student in humanities, female, 8 December 2020)

(6) “I wanted that I had something, that I had at least one or two courses
in English /.../ just to keep it up” (MA student in humanities, female, 5
December 2020).

Course assignments

All students have had to complete assignments in English and
Estonian for their studies. Everyone has been assigned readings in English,
even if they would prefer reading in other languages. As above, gaining
experience and expanding the language repertoire through obligatory
assignments in English can also influence students’ choices later on.

Some perceive reading, writing, and/or speaking assignments in
English to be easy, convenient, pleasant, and logical, while others find
these difficult. Even the students who do not like to having other assign-
ments (written assignments or oral assignments) in English, might find
it easy to read in English. Feeling at ease with speaking might not be
the result of great academic English skills but rather having had enough
positive experiences with English in the past (7).

(7) “I feel comfortable when communicating in English, it is not even the

level of proficiency but simply that I want and have courage to participate

in debates in English, it is not a problem for me and I can participate more

actively” (PhD student in humanities, female, 13 April 2021)

Assignments in English are perceived as difficult, either due to poor
English skills and the feeling that reading/writing/expressing oneself in
some other language is much more rewarding than doing it in English
and facilitates understanding much better, or in rarer cases, due to insuffi-
cient academic English skills, insufficient experience in reading/writing/
speaking about the subject matter in English. For example, a student who
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otherwise claims to have good competence in English (for example, she
uses English with acquaintances outside the classroom and takes EMI
courses) states that she participates more actively in Estonian-medium
classes than EMI classes.

Some of the students explain their choice of language for an assign-
ment with top-down policies. For example, an Estonian-English bilingual
student says that it is convenient for him to read in English because the
teacher provides the texts in English. He also says that writing in English
is easier for him than writing in Estonian because the reading materials
are often available only in English. Another Estonian-English bilingual
student says that it is useful to read in English because afterwards the
seminar is held in English (8). Those who perceive their English to be
weak, might link their choice of language in reading with the language of
teacher-assigned tasks (9).

(8) “I wouldn’t have considered reading in Estonian because it would

have been additional work again in some sense because later the discus-

sion and the seminar, the discussion of the seminar would be in English”
(MA student in social sciences, male, 16 April 2021).

(9) “if the presentation has to be in English then I'm looking (for informa-

tion) in English then I can copy-paste a little” (MA student in humanities,

female, 8 December 2020).

Only one of the Estonian-English bilingual students did not refer to
any other top-down policy that would have an impact on his choice of
language for reading assignments, and said that he simply likes reading
in English, and does it whenever possible.

Some have also taken an interest in reading in languages other than
Estonian and English. Readings in other languages are rarely suggested
by teachers directly, as shown in example (10). The top-down policies
of teachers can indirectly influence the choice of language for reading
assignments when they enable students to choose their own individual
research topics. The students who have a working competence in other
languages, whose English is too poor for reading in English, who wish
to develop their competence in some other languages, or who want to
maintain their language skills opted to search for reading materials in
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other languages when they had chosen research topics that are linked
with their language skills and interests (11).

(10) “they assume / that we can’t do it” (MA student in humanities,
female, 5 December 2020)

(11) “For writing my homework, I have voluntary chosen some materials
in Finnish /.../ I'm better at this and this is faster and let’s say, when I read
in English or when I read in Finnish, I understand the Finnish material
faster” (MA student in humanities, female, 21 April 2021)

Language of communication on and off topic

The choice of language for on-topic activities (Soderlundh 2013) in
smaller groups, for example during group work sessions, oral exams,
and thesis supervision sessions, is negotiated separately from the official
language of instruction in the classroom. The study witnessed several
cases when the Estonian-English bilingual students chose to speak
Estonian with another Estonian L1 user during group work sessions or
oral examinations, which were cases when English was a valid option.
For example, two Estonian-English bilingual students met up with their
English-Estonian L1 using teacher to prepare for their upcoming EMI
seminar and discussed the topic in Estonian. The language used was
determined based on the request of the students because the teacher first
offered to use English. Here, language choice was led by students. In
another example, the Estonian-English bilingual student who was enrol-
led in the EMI programme, decided to take the examination in an EMI
course in Estonian because the lecturer was an Estonian L1 speaker (12).

(12) “actually, I made an informed decision because it felt like it could be

more challenging in Estonian because all the texts that I had read on the

topic during the semester were exclusively in English” (MA student in

social sciences, male, 16 April 2021).

Yet another Estonian-English bilingual MA student says that whene-
ver he meets up with his thesis supervisor (an Estonian L1 user) they
speak Estonian, even though the supervisor is fluent both in Estonian and
English and in classroom situations they always use English.
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The choice of language might turn out to be English even when
Estonian is available for all interlocutors when at least one of them is
not an Estonian L1 user. For example, an Estonian-English bilingual MA
student decided to do group work with another Estonian speaker in
English because the latter was not an Estonian L1 speaker. Although he
had acquired it during his long stay in Estonia and studies at Estonian
universities, the Estonian L1 using student stated that it might be more
convenient for his teammate to carry out the task in English (13).

(13) “I think that he [an Estonian-speaking foreign student] is speaking

Estonian /.../ I thought about it, whether it would be a little weird, but no,

because I have this feeling that his Estonian is weaker and that would be

unsuitable for cooperation and put him in a worse position, well, it would

be so much more difficult for him, to share his thoughts, but I could show

off my Estonian” (MA student in humanities, male, 19 April 2021).

For off-topic communication (Séderlundh 2013) with teaching staff
and peers, the students agree that it is natural to speak Estonian to other
Estonian L1 users. However, for those with sufficient English skills, it
might be as natural to speak English with those who they do not catego-
rise as Estonian L1 speakers, even if the latter speak good Estonian and
the students are aware of this.

(14) “there was this very nice girl from Germany, with her I spoke English,

of course, although she actually knew Estonian” (MA student in human-
ities, female, 5 December 2020)

(15) “when I wrote this first e-mail to [the lecturer], then I had a conscious

thought, well I know that he is like equally fluent in Estonian and English;

in which language should I write to him / like this conscious thought /

and then in the end I did it in English because our course is in English /.../

I [thought] maybe deep inside he still feels much more comfortable with

English” (MA student in social sciences, male, 16 April 2021)

The choice of language might in such cases be determined by the
students” wish to improve their English skills. For example, a student says
that she speaks English to her teacher from the United States even though
they share another language (Swedish) and he is learning Estonian.

For those with poor English skills, it might be a relief when they can use
Estonian or other languages they are comfortable using with foreign students
and teaching staff. For example, a MA student with poor English says:
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(16) “I feel so wonderful when others can speak some languages other

than English” (MA student in humanities, female, 8 April 2021).

When English is available for the students but they have sufficient
competence in other languages or a wish to improve or maintain their
competence in a language, they might choose to use it with others who
are proficient in it.

Discussion and conclusions

In this paper, 1 have investigated whether Estonian L1 using
students’ language choices at the University of Tartu are compatible with
the top-down policy of sustaining the Estonian language as the primary
language of higher education. Firstly, all the students who were observed
and interviewed for the project, identified themselves as Estonian L1
speakers but were multilingual in the broadest sense of the notion, either
having acquired other languages in their childhood or with friends,
family, and acquaintances throughout their life, at school and university,
on the internet, while travelling, etc. Secondly, I have argued throughout
this paper that the University of Tartu, which is Estonia’s only national
university to have taken serious action in the preservation of the Estonian
language in higher education, is covertly a bilingual university that
advances the use of both Estonian and English. This also can be seen in
the analysis — the students’ language choices are in line with the actual
top-down language policies, which have institutionalised both Estonian
and English, and not with the dominant policy discourse that keeps the
language policy of sustaining Estonian apart from the internationalisa-
tion (Englishisation) policies.

Focusing on the language policies at the University of Tartu from
below, I have brought these into interaction with the language poli-
cies authored from above, regardless of their exact source. In Estonia,
sustaining the Estonian language is the main overt language policy goal
of the state and publicly financed institutions, such as the University of
Tartu, and a frequently expressed worry of the members of the language
community (e.g., Koreinik, in press). Still, by means of analysing Estonian
L1 using students’ language choices at the university, this paper shows
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to what extent the spread of English at the university is due to top-down
language policies, and how such institutionalisation of English influences
the students’” further language choices. At the university, the need and
opportunity (Grin 2003) to use English in an institutional setting is created.
This increases the students” desire and capacity to use English (Grin 2003).

Coming as no surprise in an institutional context, the language
choices of the students are in many cases directly affected by top-down
policies, for example, by teaching staff. In such cases, the language chosen
is either Estonian or English. All the students had used both Estonian
and English during their studies, regardless of their field of specialisation
and the official language of instruction. English had been compulsory
for everyone. The study shows that the students make efforts to meet
the expectations of the university’s linguistic environment. Depending
on their English skills and previous linguistic experiences, the students
might not always have chosen to use English for the tasks in which
they have had to use it. Gaining positive experience when carrying out
(mandatory) tasks in English has helped them to grow used to it. They
have broadened their repertoire or gained confidence about it and conse-
quently, might have been more open to using English in similar situa-
tions later.

Regardless of their self-evaluated English competence, many of
the students have noticed that the university has provided them with
an opportunity and a need to improve their English skills. For some
students, English has become a part of their repertoire to such an
extent that they feel comfortable using it in any academic situation. The
Estonian L1 using students who are proficient in English, often from an
early age, are least worried about language use at the university because
their repertoire meets the university’s expectations the best. By contrast,
the students who perceive their English to be insufficient for studying,
express having felt bad and embarrassed about their lack of competence,
i.e., they have felt the gap between the university’s expectations and their
available language repertoire. In many cases, these students also express
a desire to improve their English, particularly when they consider it
necessary for their future career.
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Although the students are multilingual, they have had almost no
need to use their other language skills during their studies. Top-down
policies rarely make students use any other language besides Estonian
or English. Nonetheless, this happens indirectly in situations, in which
teaching staff give their students freedom to choose their own research
topics. Many of the students who participated in this study showed
interest in using their language skills, mostly to improve and/or maintain
their competence in those languages but also to show emotive affiliation
with some language. The students also had used their language skills
for finding additional readings beyond those assigned by the teacher or
when communicating off-topic with the teaching staff and peers who had
other L1s. In the interviews, many of the students claimed to be open to
being pushed to use their language skills more than is currently happen-
ing at the university.

As can be seen, many of the students expressed active interest in
expanding their language skills. They were interested in improving their
competence both in English and other languages. The student who had
not attended general school in Estonia said that she wanted to improve
her Estonian. In the interviews, the students often explained this desire
with the projection of their future trajectories: they perceived language
skills to be important in the labour market. This applies both to English
and other languages. Languages other than Estonian and English came
up because many considered having competence in Estonian and English
too common to give them an advantage in the labour market.

Althoughideological concerns for the future of the Estonian language
emerge in the interviews, there is no direct link between the expression
of such concerns and language practice. The top-down policies make
students use Estonian and English, and thus add to the value of these
languages (May 2012; Berezkina 2017). Consequently, the University of
Tartu makes both Estonian and English more prestigious, valuable, and
attractive for the students, rather than only Estonian, which is overtly the
focus of its language policies. This research shows a great schism between
the overt and covert language policies of the university. The gap between
official language policy and real-life practices in Estonia’s public insti-
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tutions has been observed also in other research (e.g., Berezkina 2017).
Although the policies that push the use of English remain unnoticed (or
maybe erased) in the overt policy discourse, they still have an impact. As
students enter the university with varying English abilities, such covert
policy might be a factor in creating unnoticed inequalities among them.
This is not to argue that the policy of sustaining the Estonian language is
useless, on the contrary, it is a call to pay attention to actual practices. The
policy of sustaining the Estonian language should be predicated on that
which is apparent — the university is bilingual from above.
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KAMPANAS ,RUNA LATVISKI! ATKRIEVISKO
LATVIJU!” SOCIOLINGVISTISKIE ASPEKTI

Linda Lauze

Ievads

Latvija latvieSsu valodai ir juridiski nostiprinats valsts valodas
statuss, Eiropas Savieniba ta ir viena no oficialajam valodam, sociolingvis-
tikas teorija ir balstits viedoklis, ka péc runataju skaita ta ir liela valoda
(Druviete 2000: 7). Piemeérojot detalizétu kritériju sistemu péc izvérstas
ranzetas paaudzu lingvistiskas péctecibas skalas (EGIDS), latviesu valoda
uzskatama par neapdraudétu un konkurétspejigu, kaut ar1 dazas jomas
tiek lietota paral€li ar citam valodam (sk. Druviete 2016: 11-33). Tomeér
Krievijas saktais kars Ukraina 2022. gada 24. februari ir licis paskatities
uz realitati arT valodu lietojuma joma citam acim un skaudrak saredzet
krievu valodas parmerigo izmantojumu ikdiena publiskaja sfera.

Kampana ,Runa latviski! Atkrievisko Latviju!”, kuras iniciatore ir
publiciste un dzejniece Liana Langa, izgaismo Latvijas valodas situacijas
enas puses, uz kuram sociolingvistiskajos pétijumos, valodas politikas
planosanas dokumentos jau ir noradits vairakus gadu desmitus. Taja
pasa laika kampanas laika, kas sakas 2022. gada maija bez institucionala
un finansiala atbalsta, daudzos gadijumos tiek panakta ari reala, konk-
réta riciba — krievu valodas iznemsana no ministriju, iestazu, uznémumu
sazinas rikiem ar sabiedribu. Ka atzist pati kampanas autore, kas to iesaka
,kopa ar daziem domubiedriem, bet tas veiksmes pamata, protams, ir tas,
ka diezgan 1sa laika kampana kluva par tautas kustibu. Neparspiléjot —
ta ir simtiem cilveku darba rezultats. Cilveki raksta vestules, pretenzijas,
uzdod jautajumus socialajos tiklos” (Viksne 2023).

Raksta merkis ir analizét kampanas ,Runa latviski! Atkrievisko
Latviju!” sociolingvistiskos aspektus, pievérsot uzmanibu juridiskajai,
pedagogiskajai un lingvistiskajai pusei, ka ar1 lingvistiskajai attieksmei
pret So kampanu, kas atspogulota socialajos medijos. Petijuma praktiskais
materials ir L. Langas publicistika, sniegtas intervijas, priekslasijums
Rigas Latviesu biedriba par kampanu #Runalatviski, #AtkrieviskoLatviju
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2023. gada 2. janvari un ar minéto kampanu saistitie dazadu autoru ierak-
sti socialas tikloSanas vietnes Facebook un Twitter no 2022. gada maija Iidz
2023. gada februarim. Izmantota aprakstosa un satura analizes metode.

Priekslasijuma par kampanu tiek noradits tas meérkis — derusificeta
jeb atkrieviskota Latvijas publiska telpa. Pozitivo sasniegumu pamata ir
izmantota stratégija — , versties pie institticijam soctiklos, aicinot atkrie-
viskot timeklvietnes, telefonus, telefonisko sazinu, sekojot lidz procesiem,
zinojot publikai gan par atkrieviskosanas, gan neatkrieviskosanas gadi-
jumiem. Taktika bija soctiklu zinojumu intensitate, loti tiesa, skaidra
valoda, publiska un nepubliska komunikacija ar cilvekiem, kuri kampana
iesaistijas” (Priekslasijums 2023). Tiek nemts véra, ka socialas tiklosanas
vietnés Facebook un Twitter lielaku uzmanibu var panakt, izmanto-
jot multimedialu ierakstu, kura rakstitu tekstu papildina attéls, video
u. tml.,, regulari tiek lietoti simboliski atteli ar kampanas saukliem, kas
noforméti Latvijas valsts karoga krasas — baltiem burtiem karminsarkana
fona (1. att.). Lai uzsvértu valodas situacijas nopietnibu un apdraudeétibas
momentu, saukla noforméjuma tiek izmantota ari melna krasa (sk. 2. att.).

ATKRIEVISKO RUNA

LATVLJU LATVISKI

1. attels. Kampanas sauklis 2. attels. Kampanas sauklis ,Runa
Atkrievisko Latviju”. latviski”.
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Juridiskais aspekts

Juridiska zina kampanas rikotaji un atbalstitaji atsaucas uz Latvijas
Republikas Satversmeé nostiprinato latviesu valodas ka vienigas valsts
valodas konstitucionalo pamatu un Valsts prezidenta pazinojumu
Nr. 8 ,Par latviesu valodas ka vienigas valsts valodas nostiprinasanu”
2021. gada 26. aprili, kura atzits, ka daudz ir sasniegts, bet ,,vél joprojam,
trisdesmit gadus péc neatkaribas atjaunosanas, Latvijas valsts saskaras ar
nepiecieSamibu novérst padomju okupacijas sekas valsts valodas politi-
kas joma” (Valsts prezidenta pazinojums 2021). Tiek atgadinati ar1 2012.
gada 18. februara referenduma rezultati, kas paradija Latvijas pilsonu
vairakuma (74,8 %) gribu saglabat latviesu valodu ka vienigo valsts
valodu un nepiemérot o statusu krievu valodai ka otrai valsts valodai
(plasak par 51 referenduma céloniem, norisi un bistamibu sk. Druviete
2013). Iustracijai dazi piemeéri'.

Sveiki, @ MFDLV! Izbeigt krievinasanu timeklvietné un telefoniska sazinda!

Linguistiska  kolaboracija  izbeidzama.  Pildiet  Prezidenta —@ualstsgriba

Pazinojumu Nr. 8, kam likuma spéks! [hipersaite uz pazinojumu] Ikvienam

ir pienakums NOVERST divoalodibu Latvija! Lidna Langa @liana_langa
(Twitter 04.01.2023.)

Latvija cilvektiesibu rami nosaka Satversme — kopigd sazinas valoda valsti ir
latviesu valoda. Savukart krievija cilvéktiesibas ir kopiga sazinas valoda krievu.
LV nav paredzetas krievijas konstitiicija definétas cilvektiesibas. Ikviens var
izveléties! Liana Langa @liana_langa (Twitter 29.01.2023.)

Latvijas valdiba! Integricija nedrikst nozimet pamattautas latviesu de facto
parkrievosanu kaut kadu “biznesa interesu” vai pelnas varda. Jums jarada tadi
likumi, kas sadu “interesi” padara nerentablu. Visupirms Latvija ir Satversme
un tikai tad RU “biznesa intereses”. Nedrikst! stop russians @KulisMarcis
(Twitter 26.01.2023.)

Vispar mums jau ta ka bija referendums, kura iznakumu daZi uzskata, ka drikst
ignoret. Izdomd miljons attaisnojumus un iemeslus kapéc neatkrieviskot sazinu
publiskaja telpd. Matiss Zuravlevs @zuravlevs (Twitter 20.10.2022.)

Tiek akcentéts, ka valsti nav viena atbildiga (ministra, instittici-
jas) par valodas politikas istenoSanu. L. Langa aicina: ,NepiecieSamas
jaunas iniciativas valodas politika, nosakot konkrétu atbildigo, jo Sobrid

1 Citétajos socialo tikloSanas vietnu ierakstos saglabats autoru individualais stils; tie nav
redigéti.
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atbildiba ir izkaisita un neskaidra.” (Langa 2023) Valodas politika ir
vairakas nozimigas Skautnes, kuras sabiedriba skar dazadas jomas
un kuras aptverot ir nepiecieSams realizét daudzveidigu pasakumu
kompleksu, tadéjadi funkcijas ir sadalitas. , Par valsts valodas politiku
atbildigas institiicijas ir Saeima, Valsts prezidenta institits, Ministru kabi-
nets, Izglitibas un zinatnes ministrija (IZM) un tas parraudziba esosas
institlicijas — Latviesu valodas agentiira (LVA), Valsts izglitibas satura
centrs, Tieslietu ministrija un tas parraudziba esoSais Valsts valodas
centrs, ka ar1 Kulttiras ministrija, Aizsardzibas ministrija, Labklajibas
ministrija un citas institticijas, kuru atbildiba noteikta valsts valodas poli-
tikas attistibas planoSanas dokumentos.” (Ernstsone 2022: 51)

Japiebilst, ka rakstu krajuma ,Valodas prakse: vérojumi un ietei-
kumi” 17. numura (atb. red. I. Druviete) Ipasa sadala ir veltita valodas
politikai, lidzSingjiem sasniegumiem un gritibam - Valsts valodas
komisijas izveidei un paveiktajam (Veisbergs 2022), Valsts valodas centra
darbam trisdesmit gadu laika (Baltins, Reke 2022), valsts valodas ricib-
politikas raksturojam (Ernstsone 2022) un latvieSu valodas situacijas

(2016-2020) izpetei (Klava 2022).

Kaut ar1 salidzinajuma ar dramatisko valodas situaciju padomju
laika, kad latvieSu valodas izmantojums daudzas sociolingvistiska-
jas funkcijas bija ierobezots vai pastaveja nevienlidzigas divvalodibas
apstaklos, atjaunotas Latvijas trisdesmit gados latviesu valodas pozicijas
juridiskaja nostiprinasana nenoliedzami ir panakts daudz, nepamatots
krievu valodas pieprasijums un lietojums publiskaja sfera ir saglabajies.
Kampanas laika ir sagatavota un 2023. gada 13. janvart iesniegta plat-
forma ,Mana balss” iniciativa — likumprojekts ,LatvieSu valodas ka
vienigas valsts valodas statusa nodrosinasanas likums” (Likumprojekts
2023), kas paredz mazinat faktiskas divvalodibas gadijumus publiskaja
telpa, 1pasi darba vide un pakalpojumu sniegsana klientiem.
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Pedagogiskais aspekts

Pedagogiskais aspekts atklaj kampanas izglitojoso, ar1 didaktisko,
pusi, kas no jauna aktualize sociolingvistiskajos pétijumos (par valodas
situacijas dinamiku Latvija sk. LVA 2011, 2016, 2021) un plassazinas
lidzeklos sniegtajas intervijas (piem., ar Inu Druvieti sk. Libeka 2008,
Miirniece 2003) paustas atzinas un ieteikumus un aicina uz konkrétu
ricibu. Joprojam ir vérojama latviesu parmeériga tolerance valodas izvele
sazina ar cittautiesiem.

Pirmaja kompleksaja sociolingvistiskaja pétijuma péc Latvijas
neatkaribas atgiiSanas ,Valodas situacija Latvija” (1995-1996), kas tika
veikts I. Druvietes vadiba, bija ietverts jautajums Vai jiis ar cittautiesiem,
kas prot latviesu valodu, rundjat latviski? Vien nepilna puse respondentu
(49,8 %) atbildeja apstiprinosi ar atbildes variantu vienmer, to attiecinot
uz sadzives situacijam, nedaudz vairak respondentu (55,5 %) — uz sazinu
iestadés un organizacijas. Pétijjuma ir secinats, ka ,parak liela loma
valodu hierarhijas maina latviesu sabiedriba tiek atveléta juridiskiem
pasakumiem, bet netiek noveértéta ikviena latvieSa aktivas ricibas
nepiecieSsamiba” (Druviete 1996: 34).

Japiemin, ka Iidz §im nozimigu izglitojoSo darbu ir veikusi Latviesu
valodas agentiira, vérsoties pie sabiedribas ar daudzveidigam reklamas
kampanam ,Runa ar mani latviski”, ,Doma, ko runa”, ,Doma, ka runa”
televizijas un radio klipu, videostastu, filmu, valodas vakaru u. c. forma
kops$ 2008. gada (plasak sk. Latviesu valodas agentiiras majaslapa https://
valoda.lv/valsts-valoda/radio-klipi/reklamas-kampana-runa-ar-ma-
ni-latviski/). Jarekinas, ka ieraksts institticijas oficialaja Twitter vai Facebook
konta ikdiena, socialas tikloSanas vietnes lasitajam tinot zinu lenti, var
paslidet garam.

Kampanas norisei socialas tiklosanas vietnés ir vairakas prieksroci-
bas. Pirmkart, izveleta taktika — ierakstu publicéSanas un informacijas
apmainas liela intensitate lauj aptvert plasaku lasitaju loku. Jarekinas
ar1 ar socialo tiklosanas vietnu etiketi — nepublicét parmeérigi daudz zinu
par vienu tému, jo ta var panakt preteju efektu, izraisot negativu lingvis-
tisko attieksmi pret nesaudzigo atkrieviskoSanas kampanu. Noraidosas
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reakcijas rezultata tviter ir paradijies sauklis un témturis # AtlangoLatviju,
kuru kampanas piekritéji censas atspekot. Pieméram:
., AtkrieviskoSanas kampana ir kas tads, kam jau sen bija janotiek. Var nepiekrist

citiem vinas paustajiem viedokliem, bet “atlango latviju” ir slima parodija par
kaut ko skaistu un pareizu. Linda Mazule @AsinsLaase (Twitter 31.12.2022.)

., Atlango Latviju,, ir tulkojams ka... latvietim turpindt izdabat ar krieviem kriev-
iski. Ikviens normals latvietis to nevelas. Iznemot iztapigos, kuriem ir iestd-
jusies latviskds identitates atrofija. Karlis (Latvija) @KarlNestars (Twitter
12.01.2023.)

Otra prieksrociba ir socialo mediju vide, kas ietekme iestazu un
uznemumu télu sabiedriba, kur ir iespeja apspriest konkrétu valodu
lietojuma gadijumu atklati vai anonimi, t. i, gan ar istu, gan izdomatu
socialas tiklosanas vietnes lietotajvardu, un kur sameéra atri komunikacija
var sanemt atgriezenisko saiti.

Kampana Ipasu uzmanibu pievers latviesu lingvistiskajam komfor-
tam darba vidé un sazinas valodai pakalpojumu sféra. Lai novérstu
pamatnacijas iespejamo diskriminaciju darba tirgi, tiek uzmanitas
sludinajumos izteiktas prasibas par svesvalodu prasmi un to pamatotiba.
Asa diskusija izversas par sazinas valodu ar citas tautibas klientiem tada
sensitiva joma ka medicina. Nenogurstosi tiek skaidrota latviesu valodas
loma valodu hierarhija Latvija, mekléti risinajumi, pieméram, digitalas
tulkoSanas iespéjas medicinas darbinieku sazina ar pacientu. Ilustracijai
dazi tviti:

Tas ir par Latvijas valsts publisko telpu. Né, — blaustities krievijas valsts

valodd darba vietd nedrikst. Veikala telpa nav tavas gimenes virtuve, bet telpa,

kurd atrodas pilsoni, kas krievu meli, Latvija iepérkoties, dzirdet nevelas! Ar to
jarekindas! Liana Langa @liana_langa (Twitter 24.12.2022.)

Vai gadijumd nav jau piendcis laiks atkrieviskot savas mdjaslapas? Neesam
jau krievijas guberna, bet gan Eiropas valsts! 97 % iedzivotaju parvalda valsts
valodu! @mansLMT @tele2group @Bitelv Liana Langa @liana_langa (Twitter
15.08.2023.)

Pieversu god. @ualstsgriba @_vvc véribu uz prasibam pret jauniem latviesu
arstiem — krievinasanu, kas veicina mediku aizplisSanu no Latvijas. Kategoriski
nepielaujama, izbeidzama prakse! Ja LV kads neprot valsts valodu, izmantojama-
balss digitala tulkosana! Liana Langa @liana_langa (Twitter 14.11.2022.)
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L. Langa izcel amatpersonu lomu valodas politika un tas saistibu
ar vinu izveleto valodu, kam ir simboliska nozime, sniedzot intervijas
krievu plassazinas lidzeklos, pieméram:

Amatpersonas! Krievu medijos, lidzu, rundjiet valsts valoda! Jis parstavat

valsti, nevis bijuso okupdcijas varu un tds valodu! #AtkrieviskoLatviju Liana
Langa @liana_langa (Twitter 22.09.2022.)

Ka paraugu var minét I. Druvietes ka amatpersonas, izglitibas un
zinatnes ministres (2004.-2006. g., 2014. g.) un sociolingvistes intervi-
jas krievu plassazinas lidzekliem, kas daudzu gadu garuma vienmer ir
sniegtas latviski. Vinas ieteikums ir $ads: , Ja ministrs runa latviski, vins
veic divus labus darbus: pirmkart, sniedz precizu informaciju un, otrkart,
stiprina latviesu valodas statusu jeb pieradumu, ka Latvija valsts valoda
ir latviesu valoda.” (Libeka 2008: 7)

Lidz $im lagumi un ieteikumi amatpersonu lingvistiskajai uzvedibai
nav guvusilielus panakumus, tadéjadi L. Langairizvélejusies psihologiski
nepatikamaku, bet, cerams, iedarbigaku veidu — publisku kauninasanas
metodi, ievieSot specialu apziméjumu letini tam amatpersonam, kuras
krievu medijos neruna valsts valoda:

Ja, kamer amatpersonas un latviesi Latvijas medijos rundas krievijas valsts valoda,

tikmer tiks pamaniti un atzimeéti ka #Létini Liana Langa @liana_langa (Twitter

10.01.2023.)

Pie tam regulari tiek veikts krievu plassazinas Iidzeklu monitorings,
kura rezultati tiek publicéti socialas tiklosanas vietnés, neapzinigas amat-
personas sauktas varda un paraditas fotografijas veida ierakstam pie-
vienotaja ekranuznemuma. L. Langas tvita ir paskaidrots:

Tapéc, ka vélos tos monitorét un noskaidrot, kuras Latvijas amatpersonas izveélas

vervelet krievijas valsts valoda, kas biitiba ir Valsts valodas likuma un deputita

zveresta parkapums. Turpinasu to darit un publiskot rezultatus. Liana Langa @
liana_langa (Twitter 01.02.2023.)

Izteiktajos aicinajumos atbalstit kampanu un parakstities par
iepriek$ minéto iniciativu platforma ,Mana balss” izmantoti ar1 latvieSu
audzinasanas un pamacisanas panémieni. Pieméram:

Sveiciens Valsts valodas diena! Paldies tiikstosiem latviesu, kuri iesaistijas un
atbalsta kampanu #AtkrieviskoLatviju! Latviju vesturiski nomakusi agresivi
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uzspiesta krievu valoda. Latviesu valodas nakotne ir miisu rokas. Esi latvietis —
rund latviski, mdaci bérniem, saglaba Latviju! Langa @liana_langa (Twitter
15.10.2022.)

Baigi Svaka aktivitite, parakstoties par valsts valodas nostiprinasanu.

Vai domdjat, ka “gan jau savdksies nepieciesamais skaits ari bez manis”? Un, ja
nu ta doma vairums?

Varbit domajat “nu, cik var?”

Vai domdjat, ka miisu pavirsiba no malas nav pamanama? Ne, to mums aiz
muguras eskale desmitkartigi un izmanto savai iedvesmai tie, kuri misu zemé
grib savu valodu ka vienigo. Jiis domdajat, ka tas nav iespejams?

Vai esat nogurusi cinities par savu valsti? Es zinu, ka tie, kam nav savas valsts,
Seit cinisies, lai to mainitu. Vini nepagurs to darit lidz kamer pandks savu. Tas
nozimeé, ka cina nebeigsies nekad. To der ielagot.

Bet mums ir sava valsts. Un miisu valstij esam mes ka vienigie, kas atbildigi par
tas nakotni.

Pat, ja visi uznemumi pieder drzemniekiem, mums ir sava valsts.
Pat, ja pie varas ir ne visai ar sirdsapzinu apveltitie, mums joprojam ir sava valsts.
Bet tas var mainities... miisu vienaldzibas del.

Parakstities var Seit: [hipersaite] Arturs Nimanis (Facebook 02.02.2023.)

Taja pasa laika tiek izteikta pateiciba gan kampanas atbalstitajiem,
gan uznpémumiem, iestadém un institiicijam, kas ir piekritusi atkrievis-
kot savas majaslapas, telefonisko sazinu ar klientiem u. tml., gan pausti
atzinigi vardi tiem latvieSiem, kuri krievu plassazinas lidzekliem ir
sniegusi intervijas valsts valoda. leprieks izmantotie kampanas saukli
un témturi ir papildinati ar diviem jauniem: ,Latvija klast latviskaka.
Paldies!”, ,Latvija modusies!”, #LatvijaKliistLatviskaka, #LatvijaModusies
(sk. 3. un 4. attelu).

Lingvistiskais aspekts

Kampanas vajadzibam ieviests darbibas vards atkrieviskot un ta
atvasinajums atkrieviskosana, kas ir svesvardu derusificet un derusificesana
latviskie sinonimi. Dazkart cilvekiem, kas nav iedzilinajusies So vardu
lingvistiskajas niansés, rodas parpratums par aicinajumu atbrivot Latviju
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Latvija klust LATVIIA

latviskaka.

3. attels. Sauklis , Latvija klast 4. attels. Sauklis ,Latvija modusies!”.
latviskaka. Paldies!”.

no krieviem, jo ik pa laikam sabiedriba ir izskanejusas neformalas
piezimes, lai krievi ka okupantu péctedi brauc atpakal uz Krieviju. Saja
gadijuma ta nav verSanas pret tautibu, bet to semantika nozime ‘nelietot
krievu valodu’, ‘atbrivoties no krievu valodas lietojuma’. Tas tiek
skaidrots Saja tvita:

Ja biitu pret tautibu tad bitu Atkrievo. Bet ir Atkrievisko, kas nozime pavisam ko

citu. Juris Janadéls @rudaislaacis (Twitter 16.07.2022.)

L. Langa noraida Zurnalistes Sanitas Jembergas aizradijumu un
ierosinajumu par labaku kampanas nosaukumu:

Noteikti nepiekritu @jemberga, ka kampanu vajadzéja devet LatviskoLatviju!

Tadas kampanas jau bijusas, bez rezultdata. Latvijd ir janovers tiesi krievindSanas

sekas 100 gadu garuma. Aicinu Jembergu nodemonstrét, ka #LatviskoLatviju

atkrieviskotu LV telpu! Lidz $im nav izdevies! Liana Langa @liana_langa

(Twitter 15.10.2023.)

Ka kampanas tekstu atslegvardu atkrieviskot, atkrieviskosana
antonimi ir ieviesti apziméjumi krievinat ‘pakapeniski rusificét’ un
krievinasana “pakapeniska rusificéSana’. No minéta darbibas varda tiek
darinats atvasinajums iekrievindt; no iekrievot veidots cieSamas kartas
pagatnes divdabis iekrievots, kas raksturo tadus latviesus, kuri katra
sazinas situacija ar cittautieSiem automatiski pariet uz krievu valodu.
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Tiek izmantots ari lietvards iekrievotiba. Apziméjums létins raksta ir
minéts jau ieprieks. Ilustracijai dazi piemeri:
Bankas un marketinga nozare — vieni no lieldkajiem krievindtajiem. @
SwedbankLatvia @SEB_Latvia @Citadele un paréjas — jums reputdcija tiesam

neriip? Klienti skries uz krievijas bankam, vai? Liana Langa @liana_langa
(Twitter 16.09.2022.)

Daudzi mediju darbinieki ir loti iekrievoti un izplata to talak pareja sabiedriba.
Juris Vgjs @jautaa_veel (Twitter 25.09.2022.)

Ka tas nakas, ka “sabiedribas saliedesana” visu laiku ir notikusi ka kapraniski
hanoviska okupdcijas seku legimitizicija, iekrievinasana un latvieSu interesu
sistematiska marginalizacija... Izdevnieciba “Apvarsnis” @Apvaarsnis
(Twitter 04.03.2022.)

Savakara rus.lsm #Létinu parade. Starp citu, Latvijas mediki latviesi ir Joti
izdreseti un iekrievoti rundt krievijas valsts valodda. Aicinam amatpersonas,
ministrus Latvija runat latviski! KAUNS vervelét kriviski! # AtkrieviskoLatviju
Liana Langa @liana_langa (Twitter 09.01.2023.)

Veidojot ierakstus socialas tiklosanas vietneés Facebook un Twitter,
kampanas atbalstam un popularizéSanai tiek lietoti emocionali spécigi
valodas izteiksmes lidzekli, to vidai slengismi. Tiek pausta niciga lingvis-
tiska attieksme pret latviesu runasanu krievu valoda un atkariba no
konteksta un atspogulotas runas situacijas izmantoti tadi vardu savieno-
jumi ka izdabat krieviski, dragat krieviski, , parslegties” uz krievniek valodu,
,trenéties” krievijas valsts valoda, vervelét rusiski / kirilica / okupantiski / RU /
barbaru méle | krievijas valsts valodd. Piemeram:

Es protu krieviski jau gadus 50, bet ikdiend, Latvija, man nendk ne prata “parsleg-

ties” uz krievniek valodu, tapec es biezi esmu juties ka baltais zvirbulis, apkart
redzot , dzirdot iztapigos glévlatviesus... ArnisF @f_arnis (Twitter 16.10.2022.)

Paldies Preses Klubs @CerinsAivis par valsts valodas jautajuma aktualizesanu,
liigums to darit ar? turpmak. Un paldies visiem, iznemot Blodonu, kurs ar vieteé-
jiem krieviem velas “trenéties” krievijas valsts valoda -:( laikam bijis par maz vel?
Liana Langa (Facebook 10.01.2023.)

Reiz jau minéju — 100 krievinasanas gadi un terors padomju laika daudzos
latviesos izveidojis ko lidzigu Pavlova suna refleksam — ja tiek uzrundts krieviski,
atbild krieviski. Izviedojusies #LETINI — negativs fenomens, kad latvietis sava
zemé, valsti vervelé krieviski. Liana Langa @liana_langa (Twitter 10.02.2023.)

Pausto lingvistisko attieksmi pastiprina apzinata ipasvarda Krievija
rakstiSana ar mazo sakumburtu, ka redzams vairakos Saja raksta ieprieks
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citetajos socialo tiklosanas vietnu ierakstos. Leksiski semantiska zina
pastav ortografijas nosacijums rakstit valsts nosaukumu ar lielo sakum-
burtu, tacu no stilistiska viedokla lielais sakumburts ,vardam pieskirtu
pagodinajuma un cienas izpausmi” (Blinkena 2014: 477), kas nav iedoma-
jama pret agresorvalsti kara apstaklos. Tadejadi stilistiska funkcija ir
izvelets pretéjs panémiens — rakstiba ar mazo sakumburtu. Konstatéti ar1
apziméjumi rasa, raska, raslande oficiala valsts nosaukuma vieta, ka ari
galvaspilsetas Maskavas rakstiba ar mazo sakumburtu. Pieméram:

Tads tadu atrod- ruskojezuicniki. Vinus es saprotu- viniem ta ir raskas mentali-

tate, bet latviesi ko tur pazaudeéjusi? Laikam sovjetisms ka bérnibas sapnis tik

spilgts, jo toreiz tacu tautu draudziba bija tad, ja tu runaji krieviski, domaju
krieviski, apbrinoji maskavu- nu ka “latvietis” august voss.

Bet “latviski” Sai sugai skaitijas burZuaziskie nacionalisti.. Marcis Kilis

(Facebook 30.01.2023.)

Faktiskas valodas situacijas skaidrosanai, latviesu un Latvijas krievu
runas uzvedibas raksturojumam tiek izmantoti svesvardi servilisms
un kolaboracionisms, tada latvieSsa vai uznémuma apzimeéSanai, kurs
publiskaja telpa, 1pasi pakalpojumu sféra, iztop krieviski runajosajiem
Latvijas iedzivotajiem, pariedams no latviesu valodas uz krievu valodu
vai piedavadams sazinai ar uznémumu (majaslapa, telefona) izveléeties
Krievijas valsts valodu, un kas turpina okupacijas rezimam raksturigo
runas uzvedibu, - servilists un kolaboracionists. Kampanas tekstos tiek
lietoti arT citi iedarbigi sveSvardi — rasisms, kas darinats péc varda fasisms
parauga, un lingvocids, kura pamata ir varda genocids semantika, sasau-
rinot to lidz valodas nidésanai.

Kopuma tiek izmantota tieSa valoda un asa retorika. L. Langa atzist,
kaizveletais sazinas veids ir saistits ar kara laiku: , Ja pirms diviem gadiem
to uzskatitu par kaut ko arpratigu, tad nu tagad, protams, dala publikas
bija arkartigi ari Sokéta..” (Parbaudes laiks 2023) Dalai socialas tikloSanas
vietnu Facebook un Twitter lietotaju uzbrikoss tonis nav pienemams, jo tas
nav empatisks, skiet nepieklajigs un naidigs, un lingvistiska aspekta del
no kampanas norobeZojas.
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Secinajumi

Kampanai ir ieverojami rezultati. Jau péc neilga laika, 2022. gada
vasaras sakuma, ,vieni no pirmajiem krievu valodu no savas timekl-
vietnes iznemusi “ziedot.lv”, bet no telefoniskas sazinas ar klientiem — SIA

a

“Rigas tidens”” (Diezina 2022). Pozitivo parmainu pamata ir kampanas
izveléeta stratégija un taktika — neatlaidigi versties nevis pie visiem kadas
socialas grupas parstavjiem kopa, bet pie atseviska uznémuma, iestades,
institiicijas, amatpersonas ar konkrétu prasibu par atteikSanos no krievu
valodas lietojuma publiskaja sazina.

Kampanas norisé un tas biitibas izskaidroSanas laika veiksmigi apvie-
nots juridiskais, pedagogiskais un lingvistiskais aspekts, veidojot sabiedriba
parliecibu, ka Ukrainas kara apstakli ir pedéjais bridis, lai krasi uzlabotu realo
valodas situaciju darba vidé un pakalpojumu joma Latvija. Jaatzist, ka socialas
tikloSanas vietnes Facebook un Twitter aptver lielu sabiedribas dalu, tomér ne
pilniba visas pieauguso iedzivotaju vecumgrupas. Biitu vélams kampanas
popularizésana vairak iesaistities sabiedriskajiem medijiem.

Tikai katrs cilvéks pats ka sabiedribas loceklis gan sava darba vieta,
gan ikdienas situacijas transporta, tirdznieciba, medicina un jebkura cita
valodas lietojuma sféra var noteikt un izvéléties savu runas uzvedibu —
dot prieksroku valsts valodai ar1 sazina ar cittautieSiem.

Avoti un literatara

Baltins, Maris, Reke, Madara. 2022. Valsts valodas centra darbs trisdesmit gadu
laika. Valodas prakse: verojumi un ieteikumi. Popularzinatnisku rakstu krajums. Atb.
red. I. Druviete. Nr. 17, 24-46. Riga: Latviesu valodas agentura.

Blinkena, Aina. 2014. Ka rakstams vards , dievs”? Caur vardu birzi. Darbu izlase.
Sast. Ina Druviete, 477-478. Riga: LU Latviesu valodas instittts.

Diezina, Sandra. 2022. “Atkrievisko” Latviju! Vairakas iestades un pakalpojumu
sniedzeji Latvija atsakas no krievu valodas sazina ar klientiem. Latvijas Avize,
2022, 3. decembris. Pieejams: https://www.la.lv/mudina-atkrieviskot-latviju

Druviete, Ina. 1996. Latviesu valodas sociolingvistiska situdcija. (Izpétes metodes un
raksturojums: statistika, psihologija, politika). Habilitacijas darba kopsavilkums.
Riga: LatvieSu valodas institats.

Druviete, Ina. 2000. Sociolinguistic Situation and Language Policy in Baltic States.
Riga: Latvijas Universitate.



137

Druviete, Ina. 2013. LatvieSu valoda — vieniga valsts valoda Latvija. Valodas prakse:
verojumi un ieteikumi. Popularzinatnisku rakstu krajums. Atb. red. A. Kalnaca.
Nr. 8, 15-23. Riga: Latviesu valodas agenttira.

Druviete, Ina. 2016. Latviesu valoda pasaules sociolingvistisko procesu konteksta.
Valodas situdcija Latvija: 2010-2015. Sociolingvistisks petijums. Zin. red. L.
Lauze, atb. red. G. Klava, 11-31. Riga: Latviesu valodas agenttira.

Ernstsone, Vineta. 2022. Valsts valodas ricibpolitika piecpadsmit gados. Valodas
prakse: vérojumi un ieteitkumi. Populdrzinatnisku rakstu krajums. Atb. red. L
Druviete. Nr. 17, 47-70. Riga: LatvieSu valodas agenttra.

Klava, Gunta. 2022. Latvijas valodas situacijas izpetes (2016-2020) rezultati.
Valodas prakse: verojumi un ietetkumi. Popularzinatnisku rakstu krajums. Atb. red.
I. Druviete. Nr. 17, 71-90. Riga: LatvieSu valodas agenttra.

Langa, Liana. 2023. No miisu drosmes atkarigs. Latvijas Avize, 2023, 25. janvaris.
Pieejams: https://www la.lv/no-musu-drosmes-atkarigs

Libeka, Mara. 2008. Valsts valodas likteni nedrikst izskirt viens ministrs. Latvijas
Avize, 2008, 19. novembris, 6-7.

Likumprojekts 2023 = LatvieSu valodas ka vienigas valsts valodas statusa
nodrosinasanas likums. ManaBalss.Iv, 2023, 13. janvaris. Pieejams: https://
manabalss.lv/valsts-valodas-statusa-nodrosinasana/show

LVA 2011 = Valodas situacija Latvija: 2004-2010. Zin. red. I. Druviete, atb. red. G.
Klava, I. Vitola. Riga: Latviesu valodas agenttira, 2011.

LVA 2016 = Valodas situdcija Latvija: 2010-2015. Sociolingvistisks petijums. Zin. red.
L. Lauze, atb. red. G. Klava. Riga: Latviesu valodas agentiira, 2016.

LVA 2021 = Valodas situacija Latvija: 2016—-2020. Sociolingvistisks pétijums. Zin. red.
G. Klava, I Vitola. Riga: Latviesu valodas agenttira, 2021.

Mirniece, Inara. 2003. Ludzu, runajiet latviski... Latvijas Avize, 2003, 2. decembris.

Parbaudes laiks 2023 = Raidieraksta , Parbaudes laiks” 47. serija: Atkrievisko Latviju.
Saruna ar Lianu Langu. 2023, 30. janv. Pieejams: https://www.austsaule.lv/
podcast/47-atkrievisko-latviju-saruna-ar-lianu-langu/

Priekslasijums 2023 = Lianas Langas priekslasijums par kampanu #RunaLatviski,
#AtkrieviskoLatviju Rigas LatvieSu biedribas LatvieSu valodas attistibas kopas séde.
2023, 2. janv. Pieejams: https://www.youtube.com/watch?v=3SzfhjYyzvl

Valsts prezidenta pazinojums 2021 = Valsts prezidenta pazinojums Nr. 8. ,Par
latvieSu valodas ka vienigas valsts valodas nostiprinasanu”. Latvijas Vestnesis,
Nr. 794, 2021, 26. aprilis. Pieejams: https://www.vestnesis.lv/op/2021/79A.7

Veisbergs, Andrejs. 2022. Valsts valodas komisijai — 20. Valodas prakse: vérojumi un
ieteikumi. Popularzinatnisku rakstu krajums. Atb. red. I. Druviete. Nr. 17, 9-23.
Riga: Latviesu valodas agentura.

Viksne, Imants. 2023. Liana Langa atkrievisko Latviju. Ogres Vestis
Visiem, 2023, 19. janv. Pieejams: http://www.aprinkis.lv/index.php/
viedokli/39337-liana-langa-atkrievisko-latviju



138



139

JAUNIESU VALODAS PETISANA:
PIEEJAS UN PRINCIPI

Justine Bondare

Ievads

JaunieSu valoda interesé gan sociolingvistus, gan kultiiras un
izglitibas darbiniekus vairaku iemeslu dél: ta ietekme literaro valodu,
taja atrak neka citos valodas paveidos atspogulojas sabiedriba norisosie
procesi (Ernstsone, Tidrike 2006) un taja visspilgtak paradas lingvistiskas
inovacijas un valodas parmainas (Eckert 1997). Tiesi jauniesi ir valodas
“iekustinataji un sakratitaji” (Eckert 1997), un So vecumposmu raksturo
augsts lingvistiskais radosums un moderno tehnologiju atra apguve, kas
palidz sintezét valodas elementus un veidot jaunus valodas paveidus.
Ka liecina viens no Lielbritanija veiktajiem pétijumiem, jauniesu vecum-
grupa visaktivak lieto vairakas valodas ikdienas sazina un visvairak
daudzvalodigu personu ir jaunies$i vecumgrupa no 16 lidz 24 gadiem -
vairak neka treSdala §is vecumgrupas runa vairak neka divas valodas
(Gration 2023).

Petot 81 vecumposma valodas lietojumu, butiski ir ar1 atceréties, ka
jauniesi nav monolits vienums — jebkura vecumposma valodas lietojumu
(visbiezak pasam runatajam to neapzinoties) ietekmé ar1 dazadi socialie
faktori. Turklat jauniesu vida pastav subkultiiras, kuru valoda izpauzas
noteiktas normas, kas ietekme jauniesa socialo stavokli vienaudzu vida.
Tapat pétijumos svarigi izvairities no jauniesu valodas idealizéSanas un
viedokla, ka jauniesi vienmer ir radosi sava valodas lietojuma vai oponé
socialajam struktiram (Jonsson et al. 2019: 259). Sie apsvérumi bijusi
par pamatu virknei pétijumu par jauniesu valodu, un 1 raksta mérkis
ir sniegt nelielu ieskatu 21. gadsimta veiktajos pétijumos un galvenajas
likumsakaribas saistiba ar atseviskam jauniesu valodas 1patnibam. Lai
tas bitu iespéjams, jasak ar isu parskatu par tradicionalajam metodem
un virzieniem, kados 20. gadsimta beigas pétita jauniesu valoda.

Raugoties uz jauniesu valodas izpété paveikto aptuveni pedejo 30
gadu laika, klast skaidrs, ka pieejas, kas raditas saskana ar dazadiem
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teoréetiskiem apsverumiem, ir Joti daudzveidigas un aptver plasu valod-
niecibas jomu spektru. Vacu jauniesu valodas pétnieka J. Andrutsopulosa
parskata, kas veikts 21. gadsimta sakuma, mineéti tris galvenie virzieni,
kados analizéetas jauniesu valodas iezimes (Androutsopoulos 2005):

1. Variativums — uz o jédzienu attiecinama gan sociolingvistiska
stratifikacija, kas iedala jauniesus subkulttiras, gan jauniesu
valodas salidzinasana ar citam vecumgrupam - tiek apskati-
tas galvenokart fonologijas un gramatikas iezimes, nemti vera
gan dazadi socialie raditaji (vecums, dzimums, izglitiba), gan
jauniesu kulttra kopuma.

2. Leksika — Saja virziena iedalami apkopojumi par jauniesu
slengu un slenga vardnicas. Dala pétnieku apskata atseviskas
tematiskas grupas (briva laika pavadiSana, cilveku apzimé&jumi,
emocionalais stavoklis, seksuala uzvediba, dzimumattiecibas
u. tml.), dala pievérs uzmanibu slenga veidosanas procesiem
valoda (varddarinasana, semantiska parvirze, aizguvumi),
vel citi — diskursa analizei (sasveicinasanas frazes, pieklajibas
formas). Sajos pétijumos jauniesu slengs bieZi izoléts no kontek-
sta un lietojuma biezuma.

3. Valodas etnografija — Seit var minét tadas apaksnozares ka
komunikacijas etnografija (ethnography of communication) un
interakcionala sociolingvistika. Sajos pétijumos tiek apskatiti
dazadi runas stili, registri, sarunas dalibnieku lomas, ar1 koda
un stila maina.

Kaut ari ir veikti pétijumi, kuros apvienotas ieprieks aprakstitas
pieejas, J. Andrutsopuloss norada, ka joprojam integrétu peétijjumu ir
maz. leltikojoties dazos 21. gadsimta jauniesu valodas pétijumos Eiropas
valstu konteksta, janem véra, ka jauniesu valodas paveidu fikséSana un
nosauksana pastav ari risks — pieskirot kadam valodas paveidam nosau-
kumu un noradot, kurai grupai tas pieder, tas tiek fikséts un ierobezots,
tadel tiek riskets ar grupas unikalo iezimju parmeérigu vienkarsosanu,
parvérsot to par nedalamu vienibu (Jonsson et al. 2019: 262). Tadel si
parskata mérkis ir paraudzities uz tiem jauniesu valodas pétijumu aspek-
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tiem, kas izgaismo tas valodas iezimes, kuras palidz jaunieSiem pasiden-
tificésanas procesa, vienlaicigi apzinoties, ka sociala identitate ir sarezgits
pazimju kopums un minétas iezimes var paradities ari citu vecumposmu
parstavju valoda. Saja raksta galvenokart pievérsta uzmaniba pétijumiem,
kas veikti Eiropa un kuros apskatiti ar sociolingvistiku saistiti procesi un
paradibas: slengs, koda maina, lingvistiska attieksme, sociala identitate
un valodas lietojums plassazinas lidzeklos, taja pasa laika ieziméjot ari
jauniesu valodas pétniecibas paplasinasanas nozimi Latvija.

Slengs

Par pedéjo apjomigako latvieSu valodniecibai nozimigu jauniesu
valodas raksturojumu uzskatama Vinetas Ernstsones un Lauras Tidrikes
gramata ,Jauniesu valoda” (2006), kura apskatiti jautajumi par leksiku,
jauniesu valodas lietojuma motivaciju, apkartéjo un pasu jauniesu
attieksmi pret procesiem jauniesu valoda. Minétaja gramata apkopoti
20. un 21. gadsimta jauniesu valodai raksturigakie vardi, tostarp
aizguvumiun vulgarismi, ka art minétas to galvenas funkcijas (pieméram,
ekspresijas pastiprinasana, piederiba grupai u. c.). Slenga funkcijas un
iezZimes apkopotas daudzos pétijumos pasaulé (piem., Coleman 2012;
Roth-Gordon 2021), un tiesi uz jaunieSiem attiecinamas slenga funkcijas
saistitas ar identitates meklejumiem - ,[..] atSkiribas vardu krajuma
indeksé runataja piederibu pie konkrétas socialas grupas un palidz
noskirt grupai piederigos no SveSajiem” (Ernstsone, Tidrike 2006: 23) —
un pielagosanos dazadam virtualas vides platformam, pieméram,
blogiem, socialajiem medijiem un videospelu térzétavam.

Latvija vesturiski nozimigakas valodas, no kuram ienacis slengs
dazados laikos, ir vacu, krievu un anglu. Ka norada pétnieces, jau 21. gs.
sakuma Latvijas jauniesu valoda aizguvumi no vacu valodas paradas
reti, tacu pasi jauniesi apzinas vienlidz spécigo anglu un krievu valodas
ietekmi (Ernstsone, Tidrike 2006). Gramatas autores min, ka anglu valodai
ir lielaka ietekme uz latviesu rakstu valodu, jo triikst klatienes kontakta
ar anglu valodas lietotajiem, bet situacija mtisdienas ir krasi mainijusies,
salidzinot ar 21. gadsimta sakumu. Sobrid tiesi anglu valodas klatbatne
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ir jatamaka neka jebkad, un Seit iespéjams minét vairakus piemeérus.
Digitalas vides attistibas rezultata pieejama taliteéja komunikacija, tadel
jaunietis var, pieméram, videospélé savienoties un runat ar nejausi
izvelétu spélu biedru no visas pasaules vai TikTok komentaru sadala
iegiit jaunus draugus ar lidzigam interesem. Anglu valodu var dzirdet
ne tikai filmas un muzikas videoklipos, bet ari visdazadako tematu
raidierakstos un audiogramatas, kas pieejamas interneta. Digitala satura
veidotaji vietné YouTube un socialaja medija TikTok runa anglu valoda,
lielaka dala Netflix redzama satura tiek razots ASV, tadejadi nodrosinot
anglu valodas ne tikai plaso lietojumu, pieméram, 47 no 50 visvairak
atskanotajam dziesmam miuzikas platforma Spotify ir anglu valoda
(The Economist 2022), bet ari tas prestizu. Filmas, muzika, spéles
un populari notikumi tiek apspriesti tieSsaiste, un anglu valoda ir
starpniekvaloda Sai sazina. Vietné Twitter dominé anglu valodas slengs,
kas jauniesu vida tiek popularizéts ar popularas kultiiras (interneta
joku jeb mimu, videospelu, sociala medija TikTok videoklipu tendencu)
palidzibu:

1) es esmu tik shook :O (Twitter 04.06.2021.)
2) Sis paliek sus (Twitter 27.12.2021.)

Lielai dalai So slengismuiriss miiZs, ipasi tad, ja tieieglist popularitati
arpus jauniesu grupas. Pieméram, slengisms sus ar nozimi ‘aizdomigs’
(no anglu valodas varda suspicious) kopa ar to saistito videospéli , Among
Us” popularitates virsotni sasniedza 2020. gada beigas, tac¢u Sobrid gan
speles, gan varda popularitate ir kritusies. Tomeér butiski atceréties, ka ne
visai jaunieSu valodai raksturigajai leksikai ir iss muizs, pieméram, liela
dala no krievu valodas aizguvumiem nonakusi valodas pamatfonda,
tadel turpmakajos péetijumos biitu nepiecieSams noskaidrot, cik lielu dalu
veido ieprieksejo gadu aizguvumi, kas nostiprinajusies jauniesu valoda.

Vel viena miisdienu digitala laikmeta Ipatniba ir ari tada, ka
zud robezas starp subkultiram, turklat socialos medijus izmanto gan
pieaugusie, gan jauniesi, tade] grati identificét vienam vecumposmam
ekskluzivu slengu.

1 Citétie pieméri nav redigeti.
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Tapat tiek uzsverta vietéjo socialo tiklu (local social networks) un
tiesa kontakta nozime lingvistisku elementu izplatiba, tacu klast skaidrs,
ka miuisdienas globalajiem tikliem un plassazinas lidzekliem ir galvena
lomu anglu valodas izplatiba (Lensmann 2008). Pieméram, paslaik
populars slengisms rizz (no varda charisma anglu valoda), kurs tika
popularizéts socialaja medija TikTok 2021. gada vida (Leung 2022), bet
savu popularitates virsotni piedzivoja 2022. gada beigas, pavisam driz
paradijas ar1 latvieSu jauniesu valoda vietné Twitfer:

3) Man ir maksimals rizz. Es nezinu ko nozime rizz bet man tas ir

(Twitter 21.11.2022.)

Par anglu valodas ietekmi uz citu valodu slengu rakstijusi daudzi
autori (piem., Coleman 2014; Barttomiejczyk 2006), un tiek noskirtas
situacijas, kur anglu valodas slengismi ir adapteti cita valoda ar Iidzigu
nozimi un funkcijam un kur standarta anglu valodas vardi klast par
slengu jaunaja lingvistiskaja konteksta. Pieméram, standarta anglu
valodas vardu nap ar nozimi ‘snauda, diendusa’ deminutiva forma var
uzskatit par slengismu latviesu valoda:

4) jittu ka vajag iekert napinu (Twitter 10.08.2022.)

5) tikko pakeru tadu napinu... Man Skiet ka ir 3623. gads
(Twitter 30.07.2022.)

Koda maina

Koda maina, kas tiek definéta ka divu vai vairaku valodu pamisus
lietojums viena saruna vai pat izteikuma (Gardner-Chloros 2009), pedéejo
30 gadu laika pasaule ir aktivi pétita, mainoties attieksmei pret dazadam
daudzvalodibas izpausmém un pieaugot izpratnei par iesaistitajiem
kognitivajiem procesiem. Protams, stereotipi par koda mainu pastav vel
arvien — koda maina biezi tiek saistita ar analfabétismu, formalas izgliti-
bas trikumu vai vienas vai abu attiecigo valodu zinasanu trikumu, un
negativaja attieksmeé pret koda mainu atspogulojas preskriptivas valod-
niecibas iezimes, kas regulé valodas lietojumu. Sadu uzskatu popu-
laritates del ar1 daudzvalodigi cilveki, kas daZkart parsledzas starp
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valodam, uzskata, ka koda maina liecina par slinkumu vai vajam valodas
zinasanam.

Peétijumi par koda mainu Saja aspekta koncentréjas uz tas liet-
derigumu otras valodas apguve, skolenu iesaisti un pasparliecinatibu
daudzvalodu klasés un tas lomu kognitivaja attistiba (Quirk 2021;
Sczepurek et al. 2022). Dzimtas valodas un anglu valodas koda maina
jauniesu vida pétita, nemot vera jauniesu subkultiiras ka anglu valodas
leksikas galvenas izplatitajas (Lensmann 2008) un apskatot koda mainu
ka etniskas piederibas simbolu (Finnis 2013). Aktiva koda mainas pétnie-
ciba un secinajumi liek paraudzities uz to nevis ka noradi uz kompetences
trukumu attieciba pret kadu no valodam, bet gan sarezgitu divvalodibas
iezimju apkopojumu (sk. Milroy, Muysken 1995), kas jaskata, nemot vera
katra individuala gadijuma unikalos apstaklus.

Latvijas valodnieciba visaptverosu un kvalitativu pétijumu, kas
balstiti uz misdienu teoriju un salidzina iegiitos rezultatus ar citiem
aktualiem pétijumiem, joprojam triikst. Sis valodu mijas pétjumu
trikums kopuma tiek saukts par, ,iespéjams, centralo problemu divvalo-
dibas izpété” (Milroy, Muysken 1995). Koda maina latvieSu jauniesu
sazina aprakstita vairakos avotos (Kukle 2020a; Kukle 2020b u. c.), tacu
nepiecieSami kvalitativi pétijumi, kas balstiti lingvistiskaja teorija un
salidzina rezultatus ar citas Eiropas valstis veikto pétijumu rezultatiem.

Visaptverosa digitala pasaule paslaik nosaka vel vienu jaunu
aspektu - lai ar1 koda maina tradicionali uzskatita par runatas valodas
paradibu, ta arvien biezak novérojama ari datorizéta komunikacija
(Leppénen 2007; Themistocleous 2013). Pieméram:

6) Pamodos un sap kakls. One of my favourite things
(Twitter 02.02.2023.)

7) lets see vai man garsos karsta sokolade ar kanepju pienu
(Twitter 05.02.2023.)

Petijumos par koda mainu uzsverta arl nepiecieSamiba péc
empiriskas pieejas un vienotas metodologiskas pieejas, lai, nemot véera
dazados daudzvalodibas apstaklus un kombinacijas, labak novértetu
pétijumu rezultatu lietderigumu un atrastu efektivu pieeju valodu
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mijiedarbibai gan runata valoda, gan tieSsaisteé (metodologiskos apsve-
rumus koda mainas pétijumiem sk. Gonzalez-Vilbazo et al. 2013).

Lingvistiska attieksme un identitate

Saikne starp anglu valodas izplatibu jauniesu valoda un jauniesu
identitati pétita 21. gadsimta sakuma, pieméram, danu valodnieces
Margretes Heidemanes Andersenas (Margrethe Heidemann Andersen)
veiktas aptaujas dati rada, ka 90 % respondentu vecuma no 15 Iidz 21
gadam runa angliski ar citiem daniem vismaz reizi nedéla, un anglu
valoda tiek lietota, lai noraditu uz noteiktu jaunatnes identitati (Andersen
2004: 74). Koda mainas izvéle un apstakli arl ir saistiti ar socialo iden-
titati, un cilvéki, kas prot vairakas valodas, izvelas uzsvert kadu savas
identitates dalu, izmantojot kadu no pieejamajam kategorijam. Jaatceras,
ka valoda ir identitates izpausmes lidzeklis, un nestandarta valodas
paveida apzinata vai neapzinata izvele var noradit uz kadu identitates
$kautni. Sis kategorijas runataja prata ir ka ,semiotiski zvaigznaji”
(Auer 2005), atspogulojot kategorijas, ka viet€jais pret regionalo un
nacionalo, pilsétvide pret laukiem, autohtonais pret kolonialo, maza-
kums pret vairakumu u. tml.

Arvien vairak cilveku, pateicoties saskarsmei ar anglu medijiem
un kultiras produktiem (pieméram, filmam, dazadiem tekstiem
anglu valoda u. tml.), ka ari anglu valodas visuresamibai misdienu
globalizétaja pasaule, uztver anglu valodu ka noderigu daudzejada
zina, tapéc tas loma viennozimigi ietekmé $is identitates kategorijas un
attiecibas pret lietotajam valodam. Pieméram, anglu valoda ir kluvusi ne
tikai par starptautisku biznesa darjjumu un celojumu valodu - tas apguve
simbolizé ,subkultiiras identitati un vienaudzu grupas solidaritati”
(Preisler 2003), tadejadi anglu valoda klaist par identitates veidosanas un
nostiprinasanas lidzekli jauniesu vidi.

Saikne starp koda mainu un identitati konstatéta vairakos pétijumos
(ar1 Latvija, piemeram, Neimane 2012; Matjusenko 2020), kuros secinats,
ka koda maina ir pasizpausmes lidzeklis un valodas izvéele norada uz
piederibu. Piederiba grupai pieskir nozimi socialam situacijam un palidz
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individiem definét savu poziciju sabiedriba un noteikta socialaja grupa.
Turklat multilingvaliem individiem pieejami vairak resursu identitates
veidosSanai, kas savukart palidz izprast apkartéjos (Neimane 2012).

Protams, identitate ir sarezgits faktoru kopums, un sadu daudz-
valodu identitates veidoSanos veicina izmainas attieksmé — vairakos
pétijumos uzsverta anglu valodas ietekme ar1 uz citu valodu macisanos.
Skoleni apzinas anglu valodas globalo stavokli, kas motivée vinus to
macities, tacu tas var negativi ietekmeét attieksmi pret paréjam valodam,
jo tas var tikt uztvertas ka mazak vertigas (Busse 2017). Petijumu rezultati
liecina, ka dzimtas valodas lietoSanu un uzturésSanu ietekmé ari macibu
kvalitate, skolas un gimenes apstakli, dzimtaja valoda pieejamais un
jaunietim intereséjoSais satura klasts u. tml.

Lingvistiska attieksme Latvija kopuma aprakstita kolektivaja mono-
grafija ,Latviesu lingvistiska attieksme: vértibas, parlieciba, prakse”
(Druviete 2021), studentu attieksmei pret dzimto valodu pievérsusies
Diana Laiveniece (2006), un Sobrid tiek veikti pétijumi, kuros apzinats
Latvijas pamatskolas un vidusskolas skolenu viedoklis par latviesu un
anglu valodu lomu savas dzives. Secinajums, kas atkartojas pétijumos,
ir Sads: centieniem, kas versti uz jaunako paaudzu dzimtas valodas
lietojumu, ir japievérs uzmaniba ne tikai valodas nozimei tradicionala,
kultiiras un identitates zina, bet janem véra ari socialekonomiskie un
socialpolitiskie apstakli (Gomashie 2020).

Nobeigums

JaunieSu valodas pilnigu izpratni bieZi aizaino ar to saistito stereo-
tipu atainojums sabiedriskajos medijos, kas rada nosacitu paniku par
jauniesu valodas kvalitati un valodas likteni kopuma. Anglu valod-
nieks Krispins Teérlovs (Crispin Thurlow) apkopojis presé sastopamos
viedoklus par jaunieSu datorizeto komunikaciju, kas konstrueta ka ipass,
pieaugusajiem nesaprotams komunikacijas veids un ir drauds literara-
jai valodai un socialajai kartibai (Thurlow 2006). Piemérus par jauniesu
valodas degradaciju var atrast gan miisdienu, gan vésturiskos avotos
(McWhorter 2013), apceréjumu par to netriikst ar1 Latvijas sabiedris-
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kajos medijos, savukart sabiedribas viedokli redzami interneta forumu
diskusijas un rakstu komentaros.
Bet Sitie visi tagad,it seviski jauniesipat nemégina. Vini vienkarsi ta rund.
Mode tirdaka. [...] jaund paaudze tagad it seviski...ir neparspéjami kaitinosa.
Pie kuras paaudzes pati ari skaitosstarpcitu. Lai nedomajatka Te wveca
padomju laiku tantina rund,kas iestrégusi savd vienveidigaja zombija rezima.
(Dieviete 12.02.2020.)
Ta nav modes lieta bet kads grib no citiem atSkirties. Dazam izaicindjums.
Angliski izteikties izlekt citu acts. Bey daZi individi vispar grib lai citi nesaprot
ko vini saka. Bet tagad jauniesi doma tas ir izaicindjums pret citiem. PARADA
REDZ KO ES VARU. (LA 05.02.2023.)

Viss gauzam vienkdrsi. Jauna paaudze grib dzivot briva pasaule un bit tai

piederigi... (LA 06.02.2023.)

Viedoklu daudzveidiba par kaut ko tik pasSsaprotamu ka valoda
pastaves vienmer, tacu pétijjumi par jauniesu valodu var mums atklat
ko jaunu par sabiedriba aktualiem procesiem, tade] pats termins ir
noderigs, lai savstarpéji saistitu atklajumus no dazadam valodniecibas
apaksnozarem. Tomer J. Andrutsopulosa secinajums, kas ir aktuals ari
misdienas, mudina virzities uz skaidru un neparprotamu terminologiju
un metodologiju turpmakajos pétijumos:

“[Termins “jauniesu valoda”] var bt maldinoss, jo vecums ir tikai fons

sarezgitakam sociolingvistiskam atSkirtbam. [...] Turklat Sis parskats

liecina par nepiecieSamibu pievérst lielaku uzmanibu lingvistisko iezimju
daudzveidibai un savstarpéjai saistibai, kas veido jauno runataju socio-
lingvistisko profilu. Visbeidzot, biezi vien fragmentaru un pat maldinos$u
mediju zinojumu biezums par jauniesu valodu norada uz fenomena
socialo aktualitati un lidz ar to nepieciesamibu nodrosinat un Iidzs-
varot publisko metalingvistisko diskursu ar pétijumu rezultatiem.”

(Androutsopoulos 2005)

Jauniesu valoda vienmer atskirsies no citu vecumgrupu valodas, un
katra paaudze atSkiras no iepriekséjas, turklat vienigais, kas mums liek
uztvert kada varda lietojumu par pavirsu vai sliktu ir tas, ka sabiedriba
to uztver. Citiem vardiem sakot — vértibas spriedums ir socials, un tam
ir uzspiests noteikta laika zimogs (Tagliamonte 2016), tadel pétijumu
uzmanibas centra jabtit arl pasu jauniesu attieksmei pret valodu un
valodas ipatnibu realizacijai konteksta.
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PAR INAS PERSONIBU DOMAJOT
Janis Valdmanis

Vispirms jau Inas vards man saistas ar profesionalitati. Profesionalas
zinaSanas un prasmes ir kratas un augusSas gadiem meérktieciga sevis
izkopSanas un attistiSanas darba jau kop$ stasanas Latvijas Universitate (taja
laika Latvijas Valsts universitates Filologijas fakultaté), kad Ina skaidri zin3ja,
ka vinas aicindjums ir tieSi valodnieciba.

Tpasu uzravienu sevis pilnigo3ana Ina ieguva 1990. gadu sakuma, kad,
Latvijai atgUstot neatkaribu, paveras iespéjas papildinaties Rietumeiropas
pétniecibas centros, 1993. gada Stokholmas Universitaté, tad Oslo Univer-
sitaté, 1995. gada Roskildes Universitate, un vélak, péc paris gadiem, Inairadas
iespéja ka Fulbraita fonda stipendiatei nodarboties ar pétniecibu Pitsburgas
Universitate ASV.

Esmu redzéjis, ka Ina stradaja Oslo Universitates bibliotéka; ta varizdarit
loti daudz - tur bija iedzilinaSanas, atrlasiSana, prasme stradat ar tekstiem. Ta
radusies ta erudicija. Tapéc ir likumsakarigi, ka Ina ir kluvusi par starptautiski
pazistamu un cienttu sociolingvisti un vina tiek aicinata par eksperti projek-
tos, konferenceés, diskusijas. Daudzkart esmu ar prieku un lepnumu vérojis,
ka uzklausa, noverté un respekté manas koléges un domubiedres lietpratigas
atzinas un spriedumus. Ne velti Ina uz vairakiem gadiem bija ievéléta par
Eiropas Nacionalas valodas federacijas viceprezidenti.

Ina patieSam ir visaugstakas raudzes sociolingviste, un nav nemaz tik
daudz musdienu valodnieku, kas spéjusi radit savu skolu. Tiesa, ne visas Inas
doktorantes irizaugusas par atzitam un veiksmigam profesionalém, un tomeér
ir Inas Druvietes sociolingvistikas skola, kas aug un attistas.

Inai vienmeér ir bijis daudz dazadu pienakumu un uzdevumu, bijusi Joti
atbildigi amati. Kad vinai kadreiz jauta, kura no vinas daudzajam sabiedriska-
jam identitatém ir vai bijusi galvena, svarigaka, kuru vajadzétu izcelt ka pirmo,
tad Ina bez vilcinadanas |oti noteikti ir atbildéjusi - Latvijas Universitates
profesore. TieSi profesores identitati Ina ir uzskatijusi par batiskako kop$
1997. gada, kad vina pirmo reizi parliecinosi tika ievéléta par profesori (toreiz
Valsts profesori) visparigaja valodnieciba. Profesores darbu Ina dara ar prieku
un aizrautibu - gan zinatnisko, gan darbu ar studentiem. Vina izjat dzivo vardu,
vinai patik tie$a, dziva komunikacija, un tapéc nepatik attalinata runasana
~caur datoru” (protams, vina to dara, ja vajag, tacu ne ar prieku).

Ar profesionalitati saistas Inas valoda, vinas stils. Valoda ir apbrinojami
preciza un raita, vina pasaka tiesSi to, ko grib pateikt, un tiesi ta, ka grib, lai
konkréta doma izskanétu. Savu domu Ina izsaka lietiski un kodoligi, reizém
pasaka tik tieSi un precizi, ka prieks par to man bijis pat objektivi sliktas
situacijas. Ir gadijies, ka pirms Inas runas ir izskanéjusas kadas klajas



154

aplamibas, mulkibas vai apzinata demagogija (ka tas, runajot par valodas
politiku un valodas situaciju, nereti noticis), tad Ina neklusg, vinas komentars
vai iebildumi ir nesaudzigi asi, pat iznicinoSi. Jo tas attiecas uz latvieSu
valodu, valsts pamatvértibu, valsts valodas pozicijam tagadné un nakotné.
Un vél - Ina spéj saistosi stastit par valodas un valodniecibas, sociolingvistikas
jautajumiem jebkura auditorija. Tas gan nav tikai lietiski.

Noteikti japiemin, ka runajot Ina cieni savu un klausitaju laiku, runa tiesi
reglamentu, vienalga, vai ta batu lekcija, referats, uzruna, Ina rikojas péc prin-
cipa - labak beigt 3 minates pirms noteikta laika, neka parvilkt minati pari
noteiktajam laikam.

Inas intereses arpus valodniecibas un politikas ir plasas, laba lasamviela,
laba mazika, kriminalfilmas un prieks par katru iespéju piedzivot kopigu
pasakumu, izbraucienu, ekskursiju vai vienkarSi kopa pabusanu ar kadu
no mazbérniem. Valasprieks gan savdabigs un neparasts - zvérudarzu
kolekcionésana. Katrs apmekléjums ir liels pasakums. Lai kura valsti Ina batu,
pie mazakas izdevibas vina cenSas apmeklét zvérudarzu. Inas zinaSanas un
vélme iedzilinaties visdazadako sugu dzivnieku ipatnibas un dzivesveida ir
apbrinojama. Atceros, bijam Barselona uz konferenci par valodas politiku,
un izbrivéjas paris stundu briva laika, un tad bija jaizvélas, ko apmeklét un
apskatit. Mans piedavajums bija Pikaso muzejs, Inas priekSroka, protams,
zvérudarzam. Neatceros, vai metdm monétu, vai uzvaréja mana labdabiga
piekapiba, un devamies uz zvérudarzu. Taja reizé es uzskatami un praktiski
parliecinajos, ka Inai ir plasas un dzilas zinaSanas ne tikai par kaku un sunu
dabu, paradumiem un uzvedibu, bet ari par daudzu citu, ari eksotisko
dzivnieku dabu un paradumiem. Ejot gar nilzirgu baseinu, kur nilzirgs bija
uzrapies uz baseina malas un kaut ko knosijas, Ina péksni parava mani aiz
rokas: ,Atrak, nac nost atrak!” Atri atlécu sanus, un acumirkli ari sapratu, ka
Ina mani izglabusi. Ja, no tulitéjas nepiecieSamibas doties uz dusu ar visam
drébém.

Ka kolége un ka draugs Ina ir saprotosa, saticiga, izpalidziga. Vina spéj
bat gan zvaigzne, gan (ja vajadzigs) arl komandas cilvéks. Ina ir toleranta
pret citu viedokliem (bet ne pret mulkibam un demagogiju) un vienlaikus spéj
neatlaidigi un konsekventi aizstavét savu parliecibu pat tad, ja Si parlieciba
nesaskan ar vairakuma viedokli.

Energiska un neatlaidiga, un ari |oti sieviskiga personiba. Uz Inu var
palauties, uz vinas vardu un godapratu var palauties.

Tadu es redzu Inas personibu.
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Greetings from the European Federation of National
Institutions for Language (EFNIL)

Sabine Kirchmeier

President of the European Federation of National Institutions for
Language

On the occasion of the 65 birthday of our dear colleague and member
Dr. Ina Druviete, | extend my warmest congratulations and best wishes on
behalf of EFNIL, the European Federation of National Institutions for Language.

For 20 years, EFNIL has brought together language institutions from
all over Europe to exchange views and discuss language policies, language
development and above all multilingualism. With the help of its members,
EFNIL is collecting documentation on European language policies and prac-
tices, and making it accessible for the public, for researchers and policy
makers.

Dr. Ina Druviete has been a highly esteemed member of our organiza-
tion since 2004, when she participated in the annual EFNIL conference and
general assembly in Paris, only one year after EFNIL had been established.
Since then, she has been actively contributing to and supporting EFNIL's
activities.

From 2006 to 2009 she served as vice-president of EFNIL. In 2007, she
organized a very successful EFNIL conference in Riga on Language Policies
in Europe. She presented papers on Latvian language policy at the EFNIL
conferences in 2007 and in 2017, and she has been promoting the knowledge
of the Latvian language and Latvian language policy in numerous interven-
tions throughout the years.

Dr. Ina Druviete is a strong and active partner in promoting the mission
of EFNIL, which is to encourage the study of the official European languages
and a coordinated approach towards mother-tongue and foreign-language
learning, as a means of promoting linguistic and cultural diversity within the
European Union.

On behalf of the Executive Committee and all member institutions of
EFNIL | wish to express my thanks for all her contributions, her friendship and
support, and look forward to many years of further cooperation.
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ODAVERZALIMI
Sanda Rapa

Verzalis | - taisns un lepns, pieticigs un paSsaprotams - ir profesores,
filologijas doktores, LU prorektores humanitaro un socialo zinatnu joma, LU
LatvieSu valodas institita vadosSas pétnieces, Latvijas sociolingvistiskas
skolas izveidotajas, daudzu dziJu zinatnisku pétijumu, monografiju, nopietnu
un sarezgitu tulkojumu autores Inas Druvietes paraksts elektroniska
komunikacija ar kolégiem. Tads nesavtigs, smuidrs, mazliet steidzigs, bet
visu vaross |, ko uzskatot visi nek|udigi nonak pie kodoliga antroponima un
konotativa stasta, ko tas ietver. Bet gluzi ka svitrina romieSu skaitlos, tas veido
visu pamata skait|u rindu un nepiedalas apalo un pusapalo skait|u izdailoSana.
Tada ir arl Ina Druviete - vinai nepatik odas un ditirambi (gara acim redzu,
ka vina parskir So lappusi bez iedzilinasanas), bet gribi negribi vina tomeér
ir pamata humanitarajam zinatném, latvieSu valodniecibai, valsts valodas
statusa stiprinasanai un mierinajumam, ka latvieSu valoda ir stipra.

Tris vali - zinatniskais, praktiskais un emocionalais - tur Inas Druvietes
antroponimiska verzala pasauli.

Lai kados augstos amatos bijusi, Ina Druviete pirmam kartam ir
zinatniece. Skir jebkuru vinas uzrakstitu lappusi - un atradisi neliekvardigas
zinatniskas aksiomas. Jebkurs vinas darbs ir hrestomatisks - sakot no pirmas
zinatniskas milestibas Karla Milenbaha darbu aplikojuma promocijas darba
un vélak gramata un valodnieka darbu izlasé lidz vairakiem simtiem pétijjumu
sociolingvistika, valodniecibas vésturé, visparigaja valodnieciba, etnopolitika,
valodas kultura. Ja jaunajam valodniekam vajag izzinat valsts valodas statusa
pamatus, vins keras pie Inas Druvietes darbiem, ja arzemju pétniekam vajag
izzinat latvieSu valodas statusu un tas vietu starp aptuveni 7000 valodam,
vin§ meklé Inas Druvietes rakstus, ja latvietim vajag rast apliecinajumu un
lepnumu par latvieSu valodu, vins lasa Inu Druvieti.

Pladas zindSanas un augsta dzivesgudriba ir stipro zinatnisko darbu
pamata. Nav jautajuma, uz kuru Inai Druvietei nav atbildes vai pardomu
noformuléjuma. Unieklausieties vien, cik gludi un skaisti no vinas plast latviesu
valoda - apbrinojams domas lidojums bez neviena cina un kukurzna, kas rada
iespaidu partadu ka parcilvécisku gudribu. Un nav brinums - tik daudz izlasitu
un iztulkotu darbu, tik daudz vaditu studentu darbu, tik daudz sarunu ar citu
nozaru pétniekiem un arzemju pétniekiem. Si augsta gudriba Inu Druvieti ir
izveidojusi par lielisku zinatnisko darbu tulkotaju. Kad salidzina pasaulé atzitu
pétnieku originaldarbus ar Inas Druvietes tulkojumiem, tulkojums izradas
labaks, veiklaks un grodaks neka originals.

Atvertiba un nesavtiba ir So augsto zinaSanu pamata, jo tikai cilvéciskais
var radit talak zinatnisko. Ina Druviete bez Zélastibas dod (neparprotiet,
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gandriz bez Zélastibas arl sagaida) un bez liekdm ceremonijam pienem un
saprot. To labi var novérot darba ar jaunajiem zinatniekiem un studentiem.
Kad jaunais zinatnieks ierodas studét vai uzsak patstavigu zinatnisku darbu,
ving nobijies un apmulsis meklé kadu atbalstu starp it ka augstajiem un
nepieejamiem pasniedzéjiem. Un cik parsteigts un atvieglots vin$ top, kad
uzzina, ka slavena un radio un televizijas raidijumos izdaudzinata, nopietnas
diskusijas dzirdéta Ina Druviete ir gaiSa, labvéliga un cilvéciski vienkarsal Ne
velti LU LatvieSu valodas institta vinas pasparné ir visvairak jauno pétnieku.
LU profesorei un prorektorei ir talants aizraut un bt savéjai. Ina Druviete
palidz visiem - gan LU LatvieSu valodas instititam kopuma, gan kolégiem
dialektologiem, onomastiem, terminologiem, leksikologiem un leksikografiem.
Un biezi dara to finansiali un emocionali nesavtigi.

Sis tris Skautnes un tik liela intensitaté, turklat apvienojuma ar,
nenoliegsim, sieviskigu skaistumu, rada priekSstatu par Inu Druvieti ka
gandriz dievisku batni. Profesore mizam nepiedos mums par Sis odas saldo
koncentraciju, bet reizi gadsimtd mums ir jamak pateikt (un Inai Druvietei
jasanemas pienemt) paldies. Lai slavéts verzalis I!
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INA DRUVIETE UN LIEPAJAS UNIVERSITATE
Dzintra Sulce, leva Ozola, Linda Lauze

Kad 20. gadsimta 90. gadu sakuma Liepajas Universitaté (tolaik
Liepajas Pedagogijas akadémija) tika veidota jauna filologijas bakalaura
studiju programma, sapratam, ka taja ir jaieklauj muasdienigi humanitaro
zinatnu studiju kursi, kuri Latvija taja laika vél bija tikai tapSanas stadija. Viens
no Sadiem studiju kursiem bija sociolingvistika, kura k& sociologijas un valod-
niecibas starpnozare tika izstradata Inas Druvietes vadiba (citu $ada limena
specialistu Latvija tolaik vél nebija).

I. Druviete labprat piekrita ar sociolingvistikas kursu iepazistinat ari
Liepajas studentus. Liels ieguvums bija tas, ka studiju kursa autore akcentéja
pasaules zinatnieku pieredzi So jautajumu izpété, skaidroja jau izkoptas
pétniecibas tradicijas un metodes. Ta studenti padzilindja savu izpratni par
jédzieniem mikrosociolingvistika un makrosociolingvistika, valodas socialie
varianti, valodas funkcijas sabiedriba, valodu attistibas pamatposmi un
normalizacija, valodas situacija, valodas politika, bilingvala izglitiba. Nozares
aktualitate rosinaja Liepajas studentus ari pétniecibas darbos izvéléties
sociolingvistikas tematiku vai metodes.

lesdkta sadarbiba turpinajas ne tikai bakalaura un magistra studiju
programma. Pamazam attistoties ari doktoranturas studijam, toposSajiem
zinatniekiem bija iespéjams I. Druvieti izvéléties par disertacijas vaditaju.
Loti sekmiga izvértds sadarbiba ar Lindu Lauzi: vinas promocijas darba
temats ,Vienkarsa teikuma dinamika latvieSu sarunvaloda: sociolingvistiskais
aspekts” (disertacija aizstavéta Liepaja 2002. gada) risinaja lidz tam nepétitu
mutvardu valodas aspektu - sarunvalodu sintaksi, to saistot ar runataju
vecumu, dzimumu, valodas vidi.

I. Druviete ir viena no aktivakajam Liepajas Universitates starptautiskas
konferences ,Vards un ta pétiSanas aspekti” dalibniecém, jo profesores un
vinas vaditas valodnieku grupas pétijumos vienmér risinati Latvijas valodas
politikai aktuali jautajumi. Ta 1999. gada péec |. Druvietes iniciativas Liepajas
konferences dalibnieki pirms atkartotas Valsts valodas likuma izskatisanas
Saeima pienéma rezolUciju, kas aicindja deputatus nemaintt dazu likumpantu
redakciju, tadéjadi nodrosinot latvieSu lingvistiskas tiesibas. Aktualu valodas
politikas jautajumu apsprieSana Liepajas gadskartéjas konferencés notiek
joprojam: gan sekciju sédés, gan neformalas diskusijas, ari péc plenarséedé
nolasitajiem referatiem.

Sadarbiba ar I. Druvieti esam iepazinusi profesores organizétibu, lielo
atbildibas sajdtu, drosmi risinat neértus jautadjumus, ka ari radosu pieeju
darbam, vélmi palidzét citiem un atbalstit jauno valodnieku paaudzi. Gan
promocijas darba izstrades, gan pétniecibas projektu darbibas laika liela laime
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ir bijis I. Druvietes vadibas stils, kas ietver uzticéSanos jaunajam pétniekam,
korektus ierosinajumus, iedvesmosanu talakiem sasniegumiem, bet neatce|
prasigumu un augstu zinatniskas kvalitates latinu. lesaistiSana ka starptau-
tiskos (.Baltic Language and Integration Network” (BlaiN)), ta valsts nozimes
(Valsts pétijumu programmas ,LatvieSu valoda” projekts .Sociolingvistika”,
Valsts pétijumu programmas ,Letonika latviskas un eiropeiskas sabiedribas
attistibai” projekts ,Musdienu latviesu valodas lietojums un attistiba” u. c.)
pétniecibas projektos ir veicinajusi |. Druvietes izveidotas sociolingvistikas
skolas nostiprinaSanos un turpinasanos ari Liepajas Universitaté.



160

VELTIJUMS INAI DRUVIETEI
Uldis Ozolins

Satiku Inu Baltijas Studiju konferencé Riga, ja nemaldos 1995. gada.
Kopéjas intereses valodas politika talit mUs tuvinaja. Es apsveicu Inu ka celm-
lauzi sociolingvistika un valodas izpété Latvija, ka ari par vinas neatlaidigo
darbu stiprinat latvieSu valodu ka valsts valodu.

Akadémiska piezime.

MuUsu galvenais kopé€jais akadémisks darbs ir I. Druviete &

U. Ozolins. 2016. The Latvian referendum on Russian as a second
state language, February 2012. Language Problems & Language
Planning 40(2), 121-145.

Atskatoties uz So laiku, kad drauds latvieSu valodai bija tik izteikts,
varu ar izbrini ltkoties, ka situacija tagad ir strauji mainijusies, pateicoties
ne tikai latvieSu centieniem, bet ari ironiska karta - pateicoties Putina iebru-
kumam Ukraina. Parmainas ir divéjadas: vispirms, Latvija tagad ir aktivizée-
juSies nopietni soli noteikt, ka tiem, kam ir Krievijas vai Baltkrievijas pilsoniba,
ir jaieglst valsts valodas prasme. Bet aiz ta ari ir vél plasakas konsekvences
valodas politika: ilgstosais Krievijas paustais un draudoSais mits, ka ta aizstav
Jkrieviski runajoSos” iedzivotajus citas valstis, tagad izradas ir nepamatots -
tie, kas arf runa krieviski, ne visi gaida tadu aizstavésanu; daudz(i) galigi
noliedz Krievijas centienus pataisit vinus par upuriem krievu agresijai. ST ir
tektoniska izmaina krievu/nekrievu attiecibas, kam bas talejoSas sekas. Kaut
Krievija noteikti méginas vél propagandét So mitu (uz ko citu lai vini uzstada
savas impérialistiskas ambicijas?), ta liekuliba it tagad atklata. Un palidzés arf,
ka no ST briza visus ,krieviski runajosos” vairs nebaz viena maisa, ka nereti tika
darits Latvijas politiska un sabiedriska diskursa.
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PAR SADARBIBU, SAPRATNI UN ... LATVIESU VALODU

LatvieSu valodas agentaras varda -
Inita Vitola, LatvieSu valodas agentaras direktore

levérojamaka sociolingviste Latvija, publicéjot pétijumus par
valsts valodas jautajumiem un vadot doktorantu darbus,
izveidojusi latviesu sociolingvistu skolu. I. D. [Inas Druvietes]
veiksmiga lingvistiskas un politiskas darbibas apvienoSana un
starptautiska atpazistamiba batiski sekmé latvieSu valodas ka
valsts valodas stiprinasanu.

[Lingvistiska karte [tieSsaiste]. Personalijas: Ina Druviete. LVA, 2016-2023

[skatits 21.09.2023].

Pieejama: http://www.lingvistiskakarte.lv/tag/ina_druviete]

Inas Druvietes vards un vinas veikums valodas politika un sociolingvis-
tika ir labi zinams ne tikai Latvijas, bet ari arvalstu pétnieku vidu. Bez vinas
iesaistes nav iedomajami latvieSu valodas situacijas monitoringa pétijumi.
Sai valodas stavokla regularas novéro$anas, kontroles un analizes pamata
ir sociolingvistes Inas Druvietes izstradata sistéma (1995, 1996), kas Javusi
ilga laika posma veikt salidzindmus pétijumus (sakot no 1995. gada Iidz pat
masdienam [sk. no 2011. gada regulari veiktos pétijjumus ,Valodas situacija
Latvija..” LVA timeklvietnes sadala ,Pétijumi: sociolingvistika” https://valoda.
Iv/petijumi/sociolingvistika/]).

Sociolingvistikas un valodas politikas témai veltitas ari vairadkas Inas
Druvietes publikacijas LatvieSu valodas agentdras popularzinatnisko rakstu
krajuma ,Valodas prakse: vérojumi un ieteikumi”. Rakstu nosaukumi ir zimigi
pasi par sevi: ,Ertibas vai vértibas: ka izprast latvie3a lingvistisko uzvedibu?”
(Nr. 16, 2021), .Valoda stereotipu spogul” (Nr. 13, 2018), ,LatvieSu valoda -
vieniga valsts valoda Latvijd” (Nr. 8, 2013) u. c. [publikacijas sk. Valodas
konsultacijas [tieSsaiste]. Literatlras saraksts. Popularzinatnisku rakstu
krajums ,Valodas prakse: vérojumiunieteikumi”. LVA, 2021 [skatits 21.09.2023].
Pieejams: https:/www.valodaskonsultacijas.lv/Iv/suggested_materials].

Ir vél kada darbu grupa, ko saucam par sirdsdarbiem. Tie sniedz
emocionalu un garigu atpGtu no tieSajiem pienakumiem, vajadzibas izteiks-
mes darbiem un veicamo sabiedribas izglitoSanas, informésanas joma (kur
katram ir viedoklis, bet nereti nav ne dzilakas, ne virspuséjas izpratnes, ne ari
vélmes saprast valodas lomu un nozimi sabiedribas un valsts dzive).

Skiet, Inai Druvietei tads sirdsdarbs ir tulko$ana. LatvieSu valodas
agentdra tulkojumu sérija regulari izdod pasaulé pazistamu valodnieku
popularus, izglitojuSus darbus, un S§i sérija ir tieSi Inas darbibas ierosinata.
Par tulkojumiem vissiltakie pateicibas vardi tiek sanemti no skolotajiem,
studentiem un skoléniem. Tas ir tadél, ka lielakoties Sie tulkojumi ir pétijumi,
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kas, veiksmigi balanséjot starp zinatnisko un popularzinatnisko stilu, Inas
Druvietes tulkojuma klast skaidri un saprotami ikvienam lasitajam.

Izteikt latviski to, kas originalforma ir angliski, ir |oti sarezgits uzdevums -
turklat pateikt viegli izprotama, originaldarbam atbilstiga stilistiski viegla (vai
originala ne tik viegla) pliduma, paraléli piemekléjot, izveidojot un ari ievieSot
latvieSu valodnieciba jaunus terminus un jédzienus. Papildus notiek sazina
ar pasiem autoriem, dazadu jomu specialistiem un zinatniskajiem konsul-
tantiem. Inas Druvietes tulkojumiem raksturiga skaidra, bagata un preciza
valoda, viegli lasdma un uztverama izteiksmes forma. Un lasitajs to noverté:

Ka padarit gramatu vértigu un baudamu tiem, kas lasa tas
latvisko tulkojumu, jo angliski nesaprot? LUk, Sis nu ir nopietns
izaicina@jums tulkotajam, un, manuprat, I. Druviete ar to tikusi
gala lieliski.

[..] par tulkotajas darbu es esmu sajiasma. [..] I. Druviete ar so
uzdevumu tikusi gala lieliski. Rezultata anglu valodas nezinataji
nav “apdaliti’, bet zinataji iegust ieskatu uzreiz divas valodas,
turklat gramata lasas raiti un bez jebkadas aizkersanas.

Deivids Kristals - Maza valodas gramata [tieSsaisté]. lize, 2020. gada 24. augusts.

Dazi notverti mirkli. Blogs [skatits 21.09.2023].
Pieejams: https:/meenessmeitina.wordpress.com/2020/08/24 /
deivids-kristals-maza-valodas-gramata/

DZinas AiCisones ,Runatspéjigais ziditajdzivnieks. levads psiholingvis-
tika” (2015), Deivida Kristala ,Maza valodas gramata” (2019) un Evereta Daniela
.Valoda - kultdras instruments” (2022), un darbs turpinas - 2024. gada $aja
serija tiks izdots nakamais tulkojums. Pateicoties Inas Druvietes uznémibai,
LatvieSu valodas agentirai sadarbiba ar Latvijas Universitati bija iespéja
rikot tikS8anos ar vienas Sis sérijas gramatas autoru, amerikanu valodnieku un
antropologu Everetu Danielu (07.10.2022., LU Mazaja aula).

Ina Druviete spéj paveikt to, kas irikviena sapnis - vienkarsi par sarezgito.

Labs apliecinajums tam ir kopa ar lidzautoru Mari Baltinu izveidotais
enciklopédiska rakstura izdevums ,Celavéjs cilvéku ciltij: valoda sabiedribad”
[Riga: LVA, 2017]. Sis gramatas lasitaji augstu novérté gan gramatas saturu,
gan ariizteiksmes formu: zinatniska informacija lasitajam tiek piedavata viegli
saprotama valoda, par pietiekami sarezgitam lietam tiek runats ta, lai teikto
bez pllém uztvertu ari tie, kas nav konkrétas zinatnes jomas specialisti.

Parvalodu - tastieSamirinteresanti, javien sarunairzino$a un aizrautiga
cilvéka dialogs ar lasitaju skaidra, viegli uztverama izteiksmé un valoda.

Ina Druviete izsakas vienkarsi, bet vina runa par sarezgito.

Paldies par sadarbibu, paldies par atbalstu, paldies par koptu, skaidru
valodu un paldies par Latviesu valodas agentaru!
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PAGIN VONNO JA SURI TIEDI!

Valts Ernstreits

Taja, ka libieSu valoda un kultdra pastavjoprojam, iratzita un redzama Latvija
un starptautiski, sava loma bijusi daudziem. Tacu, lai tas varétu k|atu paristenibu,
IpaSa nozime un loma ir bijusi tiem atslégas cilvékiem, kas, pasi biezi vien palie-
kot eéna, nodrosinajusi Sim nolikam nepiecieSamo mehanismu un instrumentu
izveidi un darbibu, lai Sis darbs bldtu paveicams un rezultats - sasniedzams.

LibieSu valodas saglabasanas un ilgtspéjas nodroSinasanas konteksta
viens no atslégas cilvékiem ir bijusi Ina Druviete. Lidztekus plasajam atbals-
tam un ieguldijumam libieSu un libieSu valodas popularizéSana, ipasi izcelams
bUtu divéjs vinas devums. Vispirms, tiesi pateicoties Inai Druvietei, 1999. gada
pienemtaja Valsts valodas likuma tika galigi ieziméta lbieSu valodas loma
Latvija, nosakot tai pirmiedzivotaju (autohtonu) valodas statusu, tade-
jadi padarot Latviju par vienu no tikai trim Eiropas Savienibas valstim,
kuras oficiali atzinuSas, ka tam ir savas pirmiedzivotaju valodas. Tas ir licis
pamatus ar libieSu valodu un ari libieSu ka etnosu saistitajai tiesiskajai telpai,
kas sekojosas desmitgadés ietverusi ari citus Latvijas likumus - pieméram,
Elektronisko pladsazinas Ilidzeklu likumu vai LatvieSu vésturisko zemiju
likumu, nodrosSinajusi pamatu atbalsta veidoSanai libieSu valodas attistibai
un apguvei, libieSu valodas ieklauSanos oficialajas noradés un daudzas citas
ierosmes, tostarp laujot Latvijai klut par atpazistamu starptautiska pirm-
iedzivotaju valodu saglabasanas tiklojuma dalibnieci, ka ari 2022. gada klat
par ANO Starptautiskas pirmiedzivotaju valodu desmitgades (2022-2023)
globalas darba grupas lidzpriekSsédétajvalsti.

Vel viens no Inas Druvietes paliekoSajiem ieguldijumiem libieSu valodas
un kultUras saglabasana, attistiba un parmantosana ir LibieSu instittta izveide
Latvijas Universitates pasparné, gan nakot klaja ar ta izveides ieceri, gan
nodroSinot atbalstu instituta izveides sagatavosana un sekojo$aja darbiba,
palidzot tam 1sa laika k|Gt par Eiropa un arpus tas robezam atpazistamu un
augstu vértétu pétniecisku institdciju.

Sobrid Ina Druviete ir arfinstitita Zinatniskas padomes locekle un tatad -
ari musu komandas nozimiga dala. Visu LU LibieSu institata pétnieku un
Zinatniskas padomes kolégu varda vélos sirsnigi sveikt Inu Druvieti un novélét,
lai vinas energijas un iedvesmas avots k|Ust aizvien spécigaks un lai tas pats
gadsimtiem un varbdt pat gadu tdkstoSiem senais libieSu spéks, kuram Ina
ir palidzéjusi sargat libieSus un libieSu valodu, nak talka Inai vinas nakotnes
ieceres istenojot!
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